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Introduction: How to
use this Book

This book is a practical support book for primary Trainee Teachers, their mentors and
teacher training tutors. It provides an overview of the Special Educational Needs and
Disabilities (SEND) roles and responsibilities in schools, the broad areas of need, assess-
ment and support for SEND pupils.

The chapters move through key areas to support SEND pupils, and there are three
parts to this book:

1. Part I consists of Chapters One and Two in which the area of SEND is introduced,
and the history of policy and legislation. How have we got to this point of
supporting SEND pupils in schools? This section progresses to examine the roles
and responsibilities of the SENCo and the class teacher in school in relation to
supporting SEND pupils.

2. PartII focuses on the four broad areas of need that are outlined in the Code of
Practice (CoP) (2015). There is a chapter dedicated to each of these four areas, in
which the area is examined and consideration of how to support pupils with needs
in each of these areas.

3. PartIII looks at key areas of developing classroom practice in relation to SEND;
relationships with other professionals, assessing pupil needs and there is a focus on
Education, Health and Care Plans (EHC plans/ EHCPs).

There are links to the Core Content Framework and Teachers’ Standards throughout.
The chapters draw upon expertise from Lead SENCos and SENCos in schools, and
trainee and qualified teachers.
The book links directly to areas of the Core Content Framework, the Teachers’
Standards and the SEND Code of Practice (CoP) (2015).
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The book contains five types of interactive features throughout:

1. Reflect opportunities for the reader to reflect on areas of practice.

2. Professional Discussion for the reader to have with their class teacher, mentor,
training tutor or SENCo.

3. Activity an opportunity to find something out or seek further information.

4. Strategies to Support Pupils outlining strategies for trainees to use (within Part II,
Chapters 3 to 6).

5. Case Studies demonstrating examples of practice for reflection or discussion.

— Key Documents Referenced throughout this Book

e The Special Education Needs and Disabilities (SEND) Code of Practice (CoP) 2015: This is
a statutory code which contains the legal requirements for Local Authorities and schools,
which outlines the roles and responsibilities that everyone has in relation to supporting
pupils with SEND.

e [TT Core Content Framework (CCF) 2019: This is a document written by the Department
for Education (DfE) that sets out the minimum entitlement of training for all trainee
teachers. It outlines the knowledge, skills and behaviours that define teaching. Initial
Teacher Training Providers include all of the areas outlined within the CCF, within their
own teacher training curriculum. Each chapter of this book links to areas of the CCF, so
that you can see which areas of your teacher training curriculum are covered within the
section of the book, and these are outlined at the beginning of each chapter.

e Teachers’ Standards 2011: these are the standards that you are assessed against at
the end of your teacher training course and will determine if you pass the course and
can progress to become an Early Career Teacher (ECT). You are required to meet these
standards consistently throughout your teaching career. Each chapter links to areas of the
Teachers' Standards, and these are outlined towards the end of each chapter so that you
can connect the area that you have been working on and progressing towards meeting
the standards.

e Initial Teacher Training and Early Career Framework: This is a new document written by
the Department for Education (DfE) (published January 2024) which is set to replace the
CCF and ECF (September 2025). At the time of writing, this is not in use yet. The content
is very similar to the CCF with a few more references to adaptive teaching and SEND,
which are already covered within this book.
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Policy
Development

and Legislation in
the UK Context

Chapter Aims

e To understand how policy and legislation relating to SEND has changed over
time.

* To consider what policy and legislation looks like in schools today.

e To understand the Local Authority’s role in providing provision for SEND pupils.

e To gain an overview of the meaning of inclusion and different settings for SEND
pupils.

e To gain an initial understanding of intersectionality, and how this may impact
pupils in class.

e To have an overview of the categories of complex needs.

e To understand the importance of the Code of Practice (CoP) in school and how
this informs the following chapters.

e To begin to understand how policy is changing, and what this might mean for
class teachers.
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— Links to the Core Content Framework (CCF)

High Expectations

e Learn that a culture of mutual trust and respect supports effective relationships.
e Learn how to use intentional and consistent language that promotes challenge and
aspiration.

Adaptive Teaching

e Learn that seeking to understand pupils' differences, including their different levels of
prior knowledge and potential barriers to learning, is an essential part of teaching.

Professional Behaviours

e Learn that reflective practice, supported by feedback from, and observation of
experienced colleagues, professional debate, and learning from educational research, is
also likely to support improvement.

e Learn that SENCos, pastoral leaders, careers advisors and other specialist colleagues
also have valuable expertise and can ensure that appropriate support is in place for
pupils.

e Learn how to engage critically with research and use evidence to critique practice.

Introduction

Consideration of SEND pupils in schools has changed and developed dramatically over
the decades. This chapter will look at these developments so that you can understand
how we have arrived at the system that is currently in place in schools, and you can
consider why we have the systems and processes that we do, what challenges current
systems pose to class teachers, and how you might implement current policy and legisla-
tion in your own classroom.

So, what is a Special Educational Need or Disability in this context?

What is your current understanding of the term ‘Special Educational Need or Disability’ within
schools?




