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INTRODUCTION

Following the devastation of World War II, the people of Japan faced an uncertain economic future. The tiny island nation, already hampered by a lack of natural resources and an international reputation for producing shoddy goods, now had to overcome the destruction of its industrial base. Prospects for a strong recovery looked bleak: survival was the immediate goal. In the years to come, however, the Japanese people would do more than just survive; they would achieve perhaps the greatest economic turnaround in modern history.

Ironically, the individual widely credited with initiating the Japanese postwar transformation was an American. His name was W. Edwards Deming. Born in 1900, Deming was trained in mathematics, physics, and engineering, earning his PhD from Yale University in 1928. While working as a statistician for the U.S. Census Bureau in the 1930s, he first received notoriety pioneering the use of sampling techniques in the gathering of data. Under Deming’s leadership, the bureau won recognition for its ability to provide accurate information on a broad range of areas at a cost that no other organization, public or private, could match. Deming’s successes earned him an invitation to Japan in the summer of 1950 to meet with top business leaders who were determined to revitalize their nation.

On arriving in Japan, Deming insisted that producing high quality goods was the key to the nation’s future. Improving quality, as the chain reaction that follows illustrates, leads to greater productivity due to a decrease in costs and a better use of machine time and materials.1 With the resulting higher quality, lower priced goods, companies capture the market, enabling them to stay in business and employ more people. As the chain reaction reverberates throughout society, the number of jobs grows and the entire standard of living rises. Citizens live more comfortably, and workers take more pride in their efforts. In this situation, according to Deming, everybody wins.

Deming contended that if business leaders followed his teachings, Japanese products would become the envy of the world. His declaration that Japanese industry could shed its poor manufacturing reputation and achieve economic prosperity within five years shocked his audiences. Although the leaders dared not to believe such rapid progress was possible, they were receptive to Deming’s hopeful message. They listened intently, spending the next few years learning and implementing his theory. Ultimately, though, Deming’s prediction proved to be inaccurate. It didn’t take five years for the Japanese to turn out top quality goods. It took four.2

Deming’s teachings would later become known as the “Fourteen Points of Quality,” a set of integrated principles that provides a comprehensive framework for reform. The Fourteen Points constitute a broad prescription for quality improvement, not a rigid series of steps or a prepackaged recipe for success. Each Japanese company, therefore, implemented Deming’s teachings somewhat differently, adapting the points to address unique needs. Although each organization launched its own distinct improvement effort, none operated in isolation. Deming urged cooperation among Japanese businesses, including competitors, so that they could learn from and assist one another. He explained that for national prosperity to occur, all of Japan must work together to implement his teachings, not just one group of companies. “This movement must be a prairie fire,” he proclaimed, blazing through the entire nation.3

Figure 0.1 The Deming Chain Reaction
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SOURCE: W. Edwards Deming.

A similar prairie fire must now blaze through the educational landscape in the United States. It must engulf all our schools, not just some. For too long, education in America has carried the same unfavorable reputation that plagued Japanese manufacturing prior to Deming’s arrival. But, as history has proven, a reputation for poor quality does not have to be permanent.

A prairie fire of our own will set off a new chain reaction. The chain, as the following figure indicates, begins with a focus on producing quality work. Focusing on quality enables students to develop and internalize effective habits of mind and habits of character, patterns of behavior that are essential to success in school and beyond. Students who commit to this cause will mature into adults who are able to care for themselves and those around them and who are able to look outward and make meaningful contributions to society. Focusing on quality during their school years will ultimately empower future generations with the knowledge, skills, and habits to lead quality lives and help others. Again, everybody wins.

Deming’s work with the Japanese shows that stunning progress is possible if leaders focus attention in the right places. In Japan, business leaders did not revitalize industry by pressing for a longer workday, tougher and more frequent evaluations of employees, and smaller factory sizes. They did not look to place blame. Instead, they focused on a holistic set of principles designed to help managers and workers perform their jobs better.

In America, the time has come for educational leaders to focus attention on helping teachers and students perform their jobs better. Until we establish a set of principles to guide teachers in their interactions with students, it will not matter how long children attend school each day, how often or how rigorously they are tested, or how many classmates they have. The principles responsible for revitalizing Japanese industry following World War II hold the same promise for improving America’s schools at the start of the 21st century.

Figure 0.2 The Educational Chain Reaction
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Make no mistake, however, this book is not an argument that schools should be transformed into businesses. Schools are not businesses. Schools do not manufacture products, students are not “workers,” and the objective of education is not to earn a profit. Rather, this is a book about a set of principles. They are not business principles, but quality principles that have been successfully applied to business and that have only recently begun finding their way into our schools. Leaders of any organization where people work together cooperatively in the pursuit of quality will benefit from Deming’s ideas, whether they be Little League coaches, orchestra conductors, or classroom teachers.

Eight Essentials for Empowered Teaching and Learning, K–8, an educational application of the Fourteen Points, offers teachers an introduction to Dr. Deming’s philosophy. While it also draws from the work of other important minds, this book, above all, embraces the substance and spirit of Deming’s teachings. The focus is on the classroom setting, where teachers and students work together on a daily basis to prepare for the future. The chapters include dozens of classroom examples, illustrating how to bring these principles to life for the betterment of children. Deming, a long-time teacher himself at Columbia and New York University, cared deeply about education. This book is meant to honor him and to contribute, in some small way, to what will hopefully be the next great quality revolution, American education.








	Essential 1
	ESTABLISHING A SENSE OF PURPOSE





At the age of seven, I began my Little League baseball career as a member of the Yankees. (Our green shirts had no pinstripes, but they called us the Yankees nonetheless.) My teammates and I practiced one afternoon a week to prepare for the Saturday morning games. We spent our practice time working on the skills that would help us play better in the games. We ran around the bases, hit balls off the batting tee, and caught pop flies. Even though we were young, my teammates and I quickly grasped the purpose and importance of every practice activity. A clear connection existed between what we did in practice and what we would need to do in a game. The coach didn’t have to take much time explaining these connections because we could figure them out for ourselves.

Think about other organized activities in which children participate. At band practice, for example, musicians understand why they need to rehearse. They know that rehearsing is important because at a later date the group will perform its songs to a live audience. Again, the connection between today’s preparation and tomorrow’s performance is straightforward. Young actors in a drama club are also aware of this relationship.

Curiously, the organized activity that occupies more of a child’s waking hours than any other, school, is the one where the purposes of attending each day are the least well understood by its participants. What are the purposes of attending school? Most students answer that they come to school to learn. But when pressed further, they are often unable to articulate compelling reasons why learning is important. Some students mention that they need to learn “to get a good job” or “to get into a good college.” Rarely, though, does a child express that learning adds quality to our lives, that it enables us to contribute to the lives of others, that it maximizes our options later in life, and that the development of the mind is a joy and benefit in and of itself.

The larger purposes of education are not as obvious as those of Little League, band, or drama club. As a result, children have greater difficulty discovering on their own what these purposes are.

As teachers, it is our responsibility to establish a sense of purpose with our students so they know why it’s important to come to school every day and so they understand how learning can benefit them now and in the future. Raising this issue helps children connect what they learn in the classroom to their own lives. When educators neglect to discuss the worthwhile purposes of attending school, students frequently fail to see meaning in their work and lack the motivation to persevere when challenged. There is no more important, no more fundamental question a teacher can pose to students than, “Why are we here?” We can’t assume that they already know.

Establishing a sense of purpose is a process that requires an investment of time and energy. The process must start during the first few days of a new school year because what occurs in our classrooms at this time sets the tone for the months ahead. Taking the time to establish purpose promotes the creation of a productive work environment, a necessary precondition of quality learning. But students can only work with a sense of purpose when their teachers have established a sense of purpose.

THE OVERALL AIM

The process of establishing purpose begins on a general level with the introduction of the classroom aim. The aim is the overall objective you and your students work to accomplish. The first brick in the foundation of a quality classroom, the aim begins to answer the question, “Why are we here?” Once introduced, the aim pervades every aspect of class functioning, driving decisions and determining goals.

Following the 1994–1995 school year, the Enterprise School District in Redding, California, became one of the first districts in the nation to adopt an aim. Many factors led to this decision. During the three years preceding adoption of the aim, Enterprise had conducted a yearly attitude survey, in which students, K–8, expressed their feelings about each subject they studied. A happy face meant students liked a subject, a neutral face meant ambivalence, and a sad face meant the students disliked a subject.

The data shown in Figure 1.1 enabled district staff to compare the percentage of happy faces by grade level for each year of the survey.1 In his book Improving Student Learning, Enterprise Superintendent Lee Jenkins (1997) comments that “the data clearly show that each grade level contributed to the loss of enthusiasm. The loss is gradual, slow, and continual.”2 To heighten awareness of this decline, Jenkins makes the point that if 30 kindergartners enter school together, and 2 children per year lose their enthusiasm for learning, then only a handful would still be enthusiastic as they finish high school.3

Jenkins believes that teachers are responsible for both learning and enthusiasm. He considers student enthusiasm to be an invaluable asset that educators must cherish. Students who have lost their enthusiasm for learning are less motivated to learn, less likely to put their learning to use in creative ways, and more likely to cause discipline problems. Jenkins contends that typical kindergartners have enough enthusiasm to last a lifetime, but they don’t have all the knowledge. Educators, he stresses, must guard this enthusiasm, must protect it throughout a child’s academic career. It is a school’s most precious resource.

Dr. Deming’s proposed aim for education also influenced the Enterprise School District’s decision. In 1992 Deming suggested that the overall aim for education be the following: “Increase the positives and decrease the negatives so that all students keep their yearning for learning.” He believed that if educators preserved students’ love of learning by removing the practices that decrease enthusiasm and spread those that foster it, more students would succeed in school.4

In response to both the survey data and Deming’s proposal, the staff of the Enterprise School District wrote and adopted the following aim: “Maintain enthusiasm while increasing learning.” Jenkins remarks, “Orchestrating classrooms so that all students progress in learning and maintain their enthusiasm for learning is an incredible challenge. It is, however, the responsibility of educators to maintain enthusiasm while increasing learning. We must not allow ourselves to stray from this path.”5

After learning of the pioneering work done by the Enterprise District, I decided to adopt a classroom aim for the 1997–1998 school year. Rather than adopt Enterprise’s aim verbatim, however, I chose to modify it. I felt the word maintain was ineffective for three reasons. First, once students lose enthusiasm for a subject, there is nothing left to maintain, and the term no longer applies. In this situation, restoring enthusiasm becomes the goal. Second, if students already enjoy a subject, there’s no reason why they can’t enjoy it more. I wished to achieve more than maintenance. At the end of the year, I wanted students to like each subject more than they did at the beginning. Third, the pursuit of quality demands a commitment to continuous improvement. It is not enough simply to maintain anything. Successful teachers constantly look for ways to make every aspect of classroom life better. Nothing is already at such a high level that we can settle for maintenance. Because of these reasons, I needed a stronger, more aggressive word than maintain. Therefore, I adopted the following aim: “Increasing learning while increasing enthusiasm.” I have maintained this aim ever since.

Figure 1.1 Enterprise School District 1992–1995 Attitude Survey Results
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SOURCE: Reprinted with permission from Improving Student Learning, ASQ Quality Press © 1997 American Society for Quality.

An aim provides focus and direction. It states what you consider to be your very highest priorities. In my case, the aim declares that learning and enthusiasm are inseparable entities and that our success as a classroom community depends on increasing both. Furthermore, our aim is brief, making it easy for students to memorize and, ultimately, internalize. Students will even become eager to contribute toward the realization of this aim because they will appreciate being in a class where the teacher truly wants them to enjoy the learning process. In addition, the aim helps students discover two reasons why they attend school: (1) to learn and (2) to love learning. Dr. Deming once said that a successful teacher is one whose students are more interested in learning about a subject at the end of the year than they were at the beginning. With an aim in place to guide us, we create an opportunity for ourselves to meet this challenge.

An aim doesn’t have to focus exclusively on the concepts of learning and enthusiasm. You may find that your highest priorities include other emphases. For example, prior to the 1998–1999 school year, a group of teachers at Anderson School in Lawndale, California, decided to incorporate the idea of service into their aim to highlight the importance of helping others. They adopted the following aim: “Increasing learning while increasing enthusiasm and service.” Whichever concepts you choose to include in your aim, limit yourself to the two or three with the broadest application and the greatest strength. You don’t want your aim to be a laundry list that nobody can remember. Less is more.

CLASS MISSION STATEMENT

Developing an aim is only the beginning of the journey to establish a sense of purpose with students. Jenkins describes the aim as the “bull’s-eye of the organizational target.”6 If the aim represents the center of the target, then the ring surrounding the bull’s-eye is the class mission statement.

A mission statement is an organization’s formal statement of purpose. According to Stephen Covey, author of The Seven Habits of Highly Effective People (1989) and First Things First (1994), mission statements “capture what you want to be and what you want to do . . . and the principles upon which being and doing are based.”7 Alan Blankstein, author of Failure is Not an Option, adds, “The mission of an organization is essential to its success. A mission statement should be created and published as a means of giving those involved with the organization a clear understanding of its purpose for existence.” (p. 66) A class mission statement picks up where the aim leaves off, further developing your high priority ideas and supplementing them with others that identify yours as a unique group. The document enables students to see themselves not just as individuals, but also as “contributing parts to a greater whole.”8 Developing the mission statement provides individuals with an opportunity “to envision ways their combined talents and energies can make a difference.”9

Begin the process of creating your class mission statement by discussing the word mission. I have found that kids more easily understand the term when I introduce it as part of the phrase “on a mission.” I tell them that when people are on a mission, they are determined to accomplish something important. I accompany my definition with examples of historical figures, athletes, and other well-known individuals who were determined to accomplish important things, names such as Martin Luther King, Jr.; Susan B. Anthony; and Michael Jordan. Next, I ask students to share personal stories of when they have been on a mission. I then explain that when groups of people come together to work as a team, they frequently create something called a mission statement to express the important things that they want to accomplish.

Once the students know that they will compose a class mission statement, ask them to answer the following questions:


Who are we?

Why is it important to come to school to learn?

What are we determined to accomplish together?

What kind of class do we want to be?

What do we have to do each day to make it happen?



The kids will later draw on their responses to these questions when they create the first draft of the class mission statement. Having the kids work in groups to answer these questions in class produces many rich conversations and wonderful ideas, but I prefer to use this as a homework activity so that the kids can discuss the project with their parents. Sending the questions home with the kids accomplishes the following: (1) It gets parents and children talking about fundamental issues that are too often left undiscussed, (2) it involves parents early in the school year in a meaningful project and shows them that you value their participation in the educational process, and (3) it greatly increases the likelihood that the kids will generate high quality, thoughtful responses.

After the kids have answered these questions, move on to the next step of the activity. Show the kids actual corporate and organizational mission statements to familiarize them with the format and substance of this type of writing. At the end of the chapter, I have included several examples for you to share. You can find others at local stores and restaurants. Emphasize to your kids that groups of people create these documents to describe who they are and what they want to become.

As you read through these examples with your class, chart or highlight the words and phrases that the kids think would be appropriate for a classroom mission statement. For example, take a look at the Noah’s Bagels Mission Statement shown in Figure 1.2.

Analyzing mission statements to locate suitable words teaches students the power of language. From the Noah’s Bagels example, the kids will likely suggest that you chart words such as fun, fair, honest, friendly, and supportive. The words your students choose and the way they phrase ideas will determine the overall effectiveness of the class statement. Look, for example, at the last stanza of the Noah’s Bagels document. Notice that it doesn’t say, “To be a pretty good bagel company.” It reads, “To be the best bagel company in America!” The words used here carry high expectations. It is important for students to see that and to carry this spirit of high expectations to their own mission statement.

After charting words from each of the examples, you and your class now have a second source of ideas for the class mission statement. Now, it is time for the kids, working either alone or in small groups, to use both the charted words and the answers to the five homework questions to begin drafting the class mission statement. I give my students three choices as to how they wish to contribute to the drafting process. I believe it is appropriate to differentiate the process at this point due to variations in students’ readiness and in their overall comfort level with this type of project.

Figure 1.2 Noah’s Bagels Mission Statement
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Encourage your most ambitious students to try to write a complete class mission statement. These two- to three-paragraph efforts should address all five of the previously mentioned questions and include many of the words and phrases you charted. Kids who undertake this challenge, however, should also include thoughts and ideas of their own. Nobody should feel bound or constrained by these other two sets of ideas. Sometimes, the sentences that best convey the mission of the class are those that students create all by themselves.

Students who may not feel confident or comfortable enough to create an entire mission statement can still make an equally valuable contribution to the project by choosing one of the other two drafting alternatives. With both of these options, the students should still draw from their responses to the five questions, the charted words, and their own imaginations. Kids who choose the first option should list individual words that they want to see in the final class statement; those selecting the second should write individual phrases and sentences. The latter two options can also be combined, affording students the opportunity to write individual words and short phrases. A final possibility allows kids to begin by listing words and then follow up by connecting pairs of words to form short phrases. For example, if a child listed the words achieve and quality, she could then draw a line connecting them, thus creating the phrase achieve quality.

Regardless of which option the kids choose, the students should feel no pressure—there is no right or wrong. This time is simply an opportunity for each child to offer input as to how the final statement will read. Motivation will be high as the kids work seriously to craft a class statement. Your students will appreciate the chance to do something they view as “adult.”

The last step in the missioning process requires you, the teacher, to read the drafts and combine them into a formal class statement. You will notice from the students’ papers that several major themes recur. In the final draft include these commonly expressed ideas as well as any outstanding words, phrases, or sentences that appear only once or twice.

Creating the final draft is not an easy task. At first, you may find yourself with a mission statement that is 15 pages long because you didn’t want to leave out anyone’s input, or you may not know where to start because you see so many fine ideas spread out in front of you. Use the following criteria, offered by Covey, to guide you.10

Effective mission statements should


1. Be clear and understandable to all team members

2. Be brief enough to keep in mind (two to three paragraphs at most)

3. Be focused yet flexible

4. Excite people into action

5. Focus on worthwhile purposes



Enlarge and laminate the final statement so that it can occupy a prominent place on the front wall and front door of your classroom for the entire year. The first time you read it with the class, you will notice something special occur. Because you took the time to have the kids answer the same five questions, charted words from the same sample statements, and provided the opportunity for the students to incorporate these words into their own drafts, every single child will be able to look at some part of the final version and say, “I had that” or “That word came from mine” or “That sentence was from mine.” This creates shared ownership. There is a realization that everyone contributed to the final draft. As Covey puts it, “The process changes us. It changes our relationships with others who are part of it.”11 “It bonds people together. It gives them a sense of unity and purpose that provides great strength in times of challenge.”12

The class mission statements that my students and I created for both the 1996–1997 and 1997–1998 school years are shown in Figures 1.3 and 1.4, respectively. As you read through them, keep a few points in mind. First, we have maintained a tight connection with our overall aim. Our 1997–1998 mission statement, for example, emphasizes the importance of being “enthusiastic learners” as well as the importance of learning itself. The aim, once again, provides the main focus. The mission statement expands on the two concepts contained in the aim and expresses other worthwhile ambitions.

Second, both statements establish several purposes for coming to school. In the 1996–1997 statement, for example, our class declares, “We come to school every day determined to work for the highest quality education possible.” In the following paragraph, we explain why putting forth this effort is important. “We learn because it makes our lives better. We understand that our education will go to good use in the future, helping us get good jobs, do well later in school, and reach our goals in life.” These sentences establish the purposes that we are serving in school, but they also recognize the fact that all of us may have different purposes. We may all want different jobs, have different educational plans for the future, and have different goals in life. But we have articulated, as a group, a variety of reasons why we need to come to school for an education. This section of our statement is, as Covey recommends, focused yet flexible.

Finally, both mission statements emphasize the importance of a productive classroom environment. Teachers cannot force learning and enthusiasm to happen. With our students, however, we can create the conditions where these entities will thrive. Learning and enthusiasm will flourish in an atmosphere of teamwork, trust, respect, caring, and honesty. Students contribute to this cause by being attentive listeners, helpful team members, and effective decision makers. They further strengthen the learning environment by trying their best and never giving up, by committing themselves to continuous improvement, and by taking full responsibility for their actions. Thoroughly discussing these crucial ideas and codifying them in a mission statement ensures that they will occupy a prominent position in classroom conversations throughout the year.

Figure 1.3 Class Mission Statement, 1996–1997

[image: Image]

Figure 1.4 Class Mission Statement, 1997–1998

[image: Image]

The missioning process produces a powerful founding document. The statement now “becomes the constitution, the criteria for decision making in the group.”14 Its words will guide us throughout the school year, helping to keep everyone focused on what it is we are here to accomplish. It is our map that shows us the way in times of trouble and uncertainty. Blankstein refers to the mission as the group’s “polestar,” and writes, “just as a ship sails toward but never actually reaches its guiding star, we too strive toward but never actually fulfill our mission.” (p. 72) Our mission statement establishes our identity as a unique group of people with a unique sense of purpose. It reminds us of the combined actions we need to take if we are to live up to the high expectations we set for ourselves.

A mission statement represents an ideal. Your class will have to make a concerted, consistent effort to bring this ideal to life. None of your aspirations will happen automatically. Each student must do his or her part each day—quality is everyone’s responsibility. The mission statement cannot just be words on a piece of paper. For a class to realize its mission, the ideas contained therein must live in the hearts and minds of all group members. As Covey notes, these lofty ideas must constantly be translated from the mission to the moment.15

In addition, your class mission statement provides students with something to say “Yes” to:


“Yes, I want to reach my goals in life.”

“Yes, I want to do well later in school.”

“Yes, I will try my best and never give up.”

“Yes, I will be a good role model for younger students.”

“Yes, I want to learn so I can help others.”



According to Austrian psychologist Victor Frankl, a survivor of the concentration camps of Nazi Germany, this future-oriented vision, this compelling, deep-burning “Yes!” was the primary force that kept many prisoners alive despite the unbearable conditions they encountered.16 “Empowering mission statements [that] focus on contribution, on worthwhile purposes . . . create [this] collective deep-burning ‘Yes!’”17 This point is especially significant for children whom we are constantly telling to say no: no to drugs, no to alcohol, no to cigarettes, and no to sex. Telling them to say no is not enough. Children will only find it satisfying to say no to these temptations when they have a powerful, positive, future-oriented vision in their lives that provides them with something to say yes to.

THE SEVEN LIFE ROLES

With the classroom aim and mission statement firmly in place, it is now our responsibility to show students how the work they do each day contributes to the fulfillment of that mission. According to Dale Parnell, author of Why Do I Have to Learn This? “The major task of the teacher [is] to broaden students’ perceptions so that meaning becomes visible and the purpose of learning immediately understandable. It is not enough to help students see the specific objectives of a lesson or even of an overall course. Instead, teachers must help students understand the larger meaning of a particular study—how it relates to real-life issues and actual life roles.”18

By “life roles,” Parnell means those experiences and sets of responsibilities that individuals have in common. Parnell believes that “no matter what our specific interests, talents, or backgrounds,”19 humans all perform the following seven life roles throughout their lives:


1. Lifelong Learner

2. Citizen

3. Consumer

4. Producer (worker)

5. Individual (self)

6. Family Member

7. Leisure Participant



Parnell makes the point that teachers should not view these roles as responsibilities that students will occupy later in life, but as roles they already occupy today. It is necessary, therefore, for students to have a clear understanding of each one. (See Resource A for priorities associated with each role.) Because students will be able to relate to these human commonalities, Parnell believes that the life roles offer teachers a promising start in the quest to help kids find meaning in their work.20 The life roles, then, can serve as a bridge, helping students connect their daily learning to the higher purposes embedded in the aim and class mission statement.

Examples of how we can integrate the life roles into our curricula are limitless.
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We are Team 1011. Together we strive to be the best students we can be. We are an extraordinary class
with high expectations. We create an environment of trust, caring, teamwork, respect, friendship, and
honesty.

We are determined to achieve the highest quality education possible so that we can accomplish our
goals in life, become better people, and help others. We are attentive listeners, enthusiastic learners,

and hard workers. We are fantastic role models for both younger and older students. We will never stop
learning and never stop teaching.

We are obsessed with continuous improvement. We commit ourselves to becoming organized, heipful,
disciplined, and cooperative students. We take pride in our work. We try our best and never give up. We
are responsible for all the actions we take. We take full responsibility for keeping our room sparkling clean.
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We are Team 1011.° We have high hopes for our class. We create an environment of teamwork,
honesty, trust, caring, and respect. We come to school every day determined to work for the highest
quality education possible.

We learn because it makes our lives better. We understand that our education will go to good use in the
future, helping us get good jobs, do well later in school, and reach our goals in life. We try our best and
never give up. We recognize the importance of continuous improvement, taking pride in our work, and
enjoying the learning process.

We are hard workers, attentive listeners, good decision-makers, and organized students. We are all
teachers and all learners. We are bright kids who always use our best ideas and behavior. We deserve
all the responsibility we can handle. We are good role models for the younger students. We keep our
room sparkling clean.
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Noah's Bagels strives in
all words and actions:

To create a fun, supportive,
and fair work environment;
To provide friendly, personal
service to our customers;

To ensure the highest standards
of product quality;

To be fair, honest, and considerate
in our relationships with our suppliers;
To be an active and
positive force
in the communities
where we do business; and
To be the best bagel
company in America!
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