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      Preface

      
         
         
         
      

      
      Contrary to my friends’ quips about my “cushy job” as a music professor, I seem to
         keep pretty busy. Busy enough that I sometimes feel like I am just operating class
         to class, project to project, deadline to deadline. At such times, I have found it
         helpful to zoom out to look at the forest when I’m feeling trapped among the trees.
         Usually then I quickly remember how fortunate I am in my professional life to be in
         the company of some incredible musicians (my music faculty colleagues) and be inspired
         by the youthful enthusiasm of college kids studying music. Although I would deny that
         my job as a music professor is always “cushy,” I cannot deny that it is a real blessing
         to be able to make a good living doing what I do.
      

      
      The perspective afforded me by my professional position is but one source of the insights
         that have led to this book. I have also been fortunate enough to be the father of
         two children and stepfather to three more, all wonderfully musical in unique ways.
         With them I have played the role of music parent and attempted to apply my knowledge
         of music psychology and educational research. With mixed results! My experience with
         them has led to greater appreciation for adapting learning strategies to the individuality
         of learners. Another discovery has been the critical importance of a “teacher” being
         a “facilitator” and “encourager.” And pursuant to this, I have learned that sometimes
         the best thing an adult can do is to stay out of the way and let a student’s child-like
         love for music prevail.
      

      
      I have been surprised by how much my perspective on music education has been informed
         by my experiences as a parent. Surprised and perhaps a little troubled, because the
         vast majority of people who enter the music teaching profession (usually as new college
         graduates) of course do so with no experience as parents. For this reason I am pleased
         to offer this book to both the teachers and parents of musical kids and I heartily
         encourage their collaboration so that their students’ music learning will bring lifelong
         benefit.
      

      
      In the spirit of giving credit where credit is due, I must also mention the time I
         have spent in K–12 American public schools, including a short but extremely enlightening
         stint as a full-time middle-school music teacher. There is nothing more “real world”
         or “on the front lines in the battle for the souls of our youth” than spending six
         to eight hours a day with hundreds of preteens! I have also gained insight into “keeping
         it real” musically by being a part of a small-town karaoke community. Special appreciation
         has come from watching my wife Angie shift from being a committed nonsinger (due to
         a “near death karaoke experience”) to becoming an avid and accomplished karaoke performer.
         Karaoke singing has demonstrated how music can powerfully impact the lives of real
         people.
      

      
      My everyday practical experiences as a parent, middle-school teacher, and karaoke
         enthusiast have helped to offset idealized dispositions I might adopt from spending
         most of my professional life in the ivory tower of higher education. For this reason
         I define a real musician not only as someone who is a music professional but also someone who makes music
         in a variety of real-life settings, including common social settings, from weddings
         and funerals to birthday parties and gatherings around a campfire.
      

      
      I really started thinking about the term real music years ago when I came across some music education research in which school music
         students were contrasting the term “real music” against “school music.”[1]   Among kids, school music has been associated with difficult, analytical and passive
         lessons done with teacher-chosen style of music (usually classical, jazz, or similar),
         whereas “real music” brings to mind kid-preferred styles of music (popular styles),
         social interaction with friends, emotionally enjoyable experiences, and personal expression.
         It would of course be silly to try to exactly duplicate in formal education settings
         the informal social music experiences that kids prefer. Yet, learning would surely
         benefit (if only motivationally) from trying to make it more real for kids.
      

      
      Just to be clear, I always have been and will remain a committed supporter of formal
         music education, such as through school music and private lessons. Every chance I
         get, I encourage parents to get their children involved in these time-tested institutions.
         I do, however, think music teachers can do more for students than they traditionally
         have, and parents should get more involved in the process too. As formal music learning
         has departed from the ways that human beings naturally make music, the harder it is
         for people to become musical. Over a half century ago, anthropologist Alan Merriam
         offered up a list of ten functions that music plays within human cultures around the
         world.[2]   They are:
      

      
      
         	
            
            Emotional expression

         

         
         	
            Aesthetic enjoyment

         

         
         	
            Entertainment

         

         
         	
            Communication

         

         
         	
            Symbolic representation

         

         
         	
            Physical response

         

         
         	
            Enforcement of conformity to social norms

         

         
         	
            Validation of social institutions and religious rituals

         

         
         	
            Contribution to the continuity and stability of culture

         

         
         	
            Contribution to the integration of society

         

      

      
      Merriam didn’t offer these as a rank order, but I am heartened by seeing emotional
         expression at #1. In fact, it is likely that music is so effective with the other
         nine functions because it enhances them with its emotionally expressive capacity.
         For example, consider our American culture’s passion for professional sports, NFL
         football in particular. This would likely be a “social institution” according to Merriam
         (college football is closer to a religious one!). Think about the many ways that music
         enhances our experience of NFL football: the stadium music, the enduring theme of
         Monday Night Football, and of course the Super Bowl halftime spectacles (U2 in 2002
         was easily my all-time favorite).
      

      
      Moving into the future, I expect that music education will evolve in ways that I seek
         to illuminate in this book. Each chapter offers a central theme or an avenue by which
         music learning for young people can be enhanced: Realness, Nature (of Music), Motivation,
         Creativity, Improvisation, Expressivity, Performance, and Humanness. In general, my
         perspective advocates for music teaching to become more inclusive and considerate
         of the learners themselves. As this evolution happens, parents will also have a critical
         role to play as facilitators. 
      

      
      Notes
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      Chapter 1

      Realness in Music

      
         
         
         
         
      

      
      By and large, people love music. As an art form and as entertainment, music enhances
         life and gives people some of their most emotionally powerful and rewarding moments
         as human beings.
      

      
       Also, by and large, people love children. Kids—from infancy to adolescence—have certain
         needs that must be met in order for them to develop well as human beings. They depend
         on adults to guide their developmental process. This is true from infancy, when they
         rely on adults for literally everything, to adolescence, when many youths refuse to
         acknowledge that they need adults for anything (but they do!). The key people in the
         lives of children, including in their musical lives, are their parents, their teachers, their role models. Kids’ lives and their development into young adulthood is necessarily improved as
         they become more involved with music. Believing this is probably a precursor to reading
         this book.
      

      
      Parents of children who are into music want them to get all they can out of their
         music activities, to be successful as music learners, have positive performance experiences,
         grow as people, and enjoy the rewards of the process for themselves. Most “music parents”
         don’t just hope for these things for their kids, they are committed to them. They spend their money
         on the materials and experiences that a music education requires. They spend their
         time transporting their kids to lessons, rehearsal, and concerts. And they expend
         mental energy keeping track of what they’re learning, convincing them to practice,
         and giving them emotional support along the way.
      

      
      Music teachers, for their part, have made these things their life’s work. Teaching
         is much more than a job. It’s usually even more than an occupation. It’s closer to
         a calling or a mission. Teachers are not just committed to the music education of
         their children, they’re committed to the music education of all children.
      

      
       When people give of themselves to support kids in music, they do it because they
         believe they’re giving them a gift. It’s perhaps one of the greatest gifts that can
         be given. Victor Hugo, author and poet of the Romantic era, eloquently stated, “Music
         expresses that which cannot be said and on which it is impossible to be silent.”[1]   More recently, singer-songwriter and piano man Billy Joel said, “Music in itself
         is healing. It’s an explosive expression of humanity. It’s something we are all touched
         by.”[2]   So music is not just a nice gift people give their kids like a hoped-for toy on
         their birthday, or even a high-quality useful gift that they really, really want,
         like brand-name jeans or an expensive bike. Music is a powerful gift. Giving the gift of music is among the most meaningful things adults can give
         their kids. It’s akin to the values and life skills passed on through relationships
         with them. 
      

      
      A gift this nice shouldn’t have an expiration date like a store gift card tucked in
         a wallet and forgotten about or pretty cut flowers in a vase that are slowly dying
         from the moment they’re received. Music should be a gift that can last a lifetime.
      

      
       Unfortunately, it seems that very few musically educated children grow up to become
         musically active adults. Too often the adults who oversee children’s musical development
         are failing them. They are not giving them a gift with a lifetime warranty. Five,
         ten, or even fifteen years of instruction and experience may not equip them with musical
         skills and values that carry into adulthood, so they can be a creative and feelingful
         human beings who use music to express that which cannot be said but on which it is
         impossible to be silent. Most musically educated people, once in adulthood, are indistinguishable
         from those who received no music education as children. They’re relegated to roles
         as mere consumers of music, who perhaps at times reminisce about their rewarding musical
         moments in childhood, much the way a former high-school sports standout wistfully
         recounts his “glory days” as a star athlete. Music should occupy a more meaningful
         role than this. Childhood nostalgia can be fun occasionally, but music education is
         capable of much more than just memory making.
      

      
       The coming pages of this first chapter explain and illustrate what it means to be
         a real musician. Readers can expect to learn about these broad takeaway points:
      

      
      
         	
            
            Largely due to its emotional and social rewards, musical involvement can be an extremely
               valuable gift to young people.
            

         

         
         	
            Becoming a real musician means building the skills that support a musically active
               life.
            

         

         
         	
            Although being musical lets many children feel special, the greatest contribution
               of music participation is allowing young people to feel real.
            

         

      

      
      Exactly What Is a “Real Musician”?

      
      Too often it turns out that the gift of a music education, given with such devotion
         and commitment by parents and teachers, does in fact have an expiration date. It ends
         rather abruptly when young people graduate from high school and start their adult
         lives. Many people have identified this dilemma. A number of researchers within the
         music education profession and the field of music psychology have studied this educational
         problem. For example, a husband and wife team of music educators once titled their
         research enterprise “Keeping Instruments Out of the Attic.”[3]   Others have issued the indictment that “those societies and communities with the
         most highly developed formal music education systems often appear to contain the least
         active music-making populations.”[4]   How can this be?
      

      
      Another educational researcher, Dr. Susan O’Neill, has explained the problem as a
         matter of identity: “Even among children who play instruments and have instrumental
         music lessons, they do not necessarily incorporate their engagement in this activity
         as part of their self-concept.” This explanation seems to fit kids whose parents provide
         them instruments and pay for extra music expenses and private lessons outside of school.
         These kids have been members of a school band, choir, or orchestra throughout their
         entire high-school education. But even these highly engaged musical kids rarely come
         to see themselves as musicians. Dr. O’Neill has explained, “This is often a result
         of the differences they observe between their own musical activities and those they
         associate with ‘real’ musicians in the adult world.”[5]  
      

      
      In trying to pinpoint exactly what a “real musician” is, there are a variety of sources
         to consider. There are people who are inarguably musicians themselves, those for whom
         music is their vocation and their life’s work. Relying on these people, however, is
         problematic since they are likely biased toward a definition of musician that includes
         music as profession. In addition, there is likely wide disagreement because the professional
         music world is vast and wildly diverse. Just consider the musical difference between
         a world-class classical violinist and free-style rap artist!
      

      
       If accepting opinions, an important thing to know is how kids themselves define what
         a real musician is. After all, it is kids who need to be reached and convinced that
         they too can have “musician” as part of their self-concept. Researchers have in fact
         examined kids’ definitions of “real musician.” Not surprisingly, they’ve found a wide
         variety of opinions. And although kids are not in perfect agreement about what a real
         musician is, they seem to agree quite a lot about what one is not. Even active music participants consider themselves “nonmusicians” because they see
         what they do in music education as the same as what they believe “real” musicians
         do.5 So whatever a “real musician” does, kids do not see that as part of their own music
         learning experiences.
      

      
       To be more direct, a real musician is someone whose musical skill set enables him or her to lead a musically active
         life, whether music making is their paid profession or is an avocation for their leisure
         time. 
      

      
      Deciding exactly what a real musician is requires consideration of some definitions
         and descriptions of the word real. These can be easily applied to music making and helpful in deciding what a person
         needs to become a real musician. The “real world” is the realm of practical or actual
         experience, as opposed to the abstract, theoretical, or idealized sphere of the laboratory
         or classroom. And according to the Cambridge Advanced Learner’s Dictionary and Thesaurus, the phrase “Get real!” tells people that they should try to understand the true
         facts of a situation and not hope for what is impossible.
      

      
       The musical adults in children’s lives need to get real about what they want them to get out of the music educational opportunities and musical-social
         experiences they give them. The goal of this book is not to reveal what young people must do to acquire the skills of a professional musician,
         or how to make a good living as a performer. A “real musician” is best defined as
         someone who is able to participate in music making in a variety of real-life settings,
         including common social situations: from large formal gatherings such as weddings
         and funerals to smaller informal ones such as a circle of friends and family around
         a campfire. “Real musicians” effectively use their performance to do what music is
         designed to primarily do: share expressions of humanness through the artistic styling
         of sound.
      

      
      Learning Music vs. Real Music

      
      Pop culture is sometimes very revealing. Although pop culture is often dominated by
         celebrities and the entertainment industry and may not seem “real world” for many
         people, it is a good indication of who they really are. What people make popular—with their time and attention to various media, with
         their clicks online, and with the spending of their disposable income—says a lot about
         who they are as people. And pop culture is surely influential in the experiences of
         people’s lived real worlds.
      

      
       Every year when the Super Bowl arrives, music takes center stage. Granted, it shares
         the stage with football and television ads and sometimes politics. But music is a
         huge part of the Super Bowl experience. And one of the biggest Super Bowl spectacles
         in recent memory was in 2014. After its conclusion, most people agreed that the music
         of that year’s Super Bowl was much better than the football game itself. The music
         included a wonderful breadth of style. The multitalented Queen Latifah sang “America
         the Beautiful,” operatic superstar Renée Fleming performed the National Anthem, and
         viewers were treated to a lively halftime pairing of Bruno Mars and the Red Hot Chili
         Peppers.
      

      
       Following Ms. Fleming’s breathtaking performance, viewers’ opinions about her anthem
         performance poured in on social media. Many praised her rendition, but there was another
         particular perspective offered by some of the most highly trained musicians and people
         in the music education profession. Some of these people said things to the effect
         of: “For once we got to hear the anthem sung by a real singer.” Maybe this sentiment is just the letting off of steam by formally trained musicians
         who are frustrated that their preferred styles are not more present in pop culture.
         But instead of referring to the anthem’s operatic stylings as “my kind of music” or
         even “good music,” some people suggested that they finally got to hear some “real music.”
      

      
       Clearly many in the world of formal music education consider classical music (or
         maybe jazz) to be the most meaningful, exemplary, and real music there is. This perspective, however, is most definitely not shared by the vast
         majority of people in Western society. This includes the kids in schools. Research
         has confirmed that in the minds of most young people, there can be a significant disconnect
         between their conceptions of school music and what they consider to be real music.[6]   For music educators, this disconnect is more than just a nuisance, or a mark of
         immaturity that must be overcome. Learning of any kind is greatly influenced by students’
         intrinsic motivation for the subject matter and their beliefs about its relevance
         to their lives.
      

      
      People in music education could benefit from looking at how people learn and value
         music in the real world and from incorporating those insights into teaching activities.
         Constructivist theory in education says that people learn best through active involvement
         with their environments. Especially important for children are collaborative experiences
         with other kids and adults. This is because human beings instinctively observe what
         others do and attempt to reproduce it themselves. Young people desire opportunities
         to experiment with music (including freely making mistakes), to be creative and expressive
         with it, and to find personal meaning in it.[7]   When these characteristics are present in school music activities, students of
         all ages are more likely to see their learning experiences as “real music.” 
      

      
      Research suggests that many adolescents see music lessons (like classes in other subjects)
         as undertakings done to satisfy teachers and parents. School music is often linked
         to the performance of nonpreferred styles, using an analytical approach, and difficult
         or boring teaching sessions. Keep in mind, of course, that this broad perspective
         does not represent only the students who have found a home in the school band, choir,
         or orchestra, but the comparative majority who elect not to take any music in secondary
         school. In contrast, adolescents associate real music with popular and familiar styles, using a subjective and emotional approach, which
         usually takes place in relaxed and fun settings with others. This conception of real
         music is much closer to that held by most people around the world. They turn to music
         for the emotional rewards it provides, and it is very often a part of deeply meaningful
         social interactions among people.
      

      
       As alluded to above, this disconnect between formal music education and real music
         can cause many students to avoid music learning opportunities altogether when school
         music offerings become elective courses. And for the students who do elect to do school
         music, many carry on musical “double lives” that prevent them from getting the most
         out of their childhood music experiences. Even some who go on to become music teachers
         were, as a teenagers, prime examples of this. They played a band or orchestra instrument
         in school ensembles, but outside of school, they were heavy consumers of popular music
         (and even today, it’s the pop music of their youth that fills the music apps on their
         smartphones!). What’s more, the musical divide was not simply a matter of stylistic
         genre. Musicianship in school was limited to playing just one instrument, almost always
         from notation, and in preparation for a public performance. Out-of-school musicality
         was also quite limited, but in very different ways. It included listening and singing
         along to recordings, either alone or with friends, but never for an audience. Such
         conflicted existences are surely had by many of today’s best young music students.
      

      
       Of course it would be foolish to suggest that teachers, parents, and students are
         doing it all wrong in formal music education, or that schools should try to reproduce
         exactly in music lessons what informal experiences provide so naturally in kids’ social
         lives. It is, however, just as foolish for music teachers and parents to dismiss kids’
         preferred styles of popular music as somehow less real or worthy of consideration.
         Pop, rock, hip-hop, country, rap, and other styles make up the native music of the students. In a pluralistic and democratic society, people’s native cultures
         are to be accepted, appreciated, and celebrated; this orientation is what allows people
         to find identity and a sense of belonging, and to thrive in life. And the importance
         of popular music to teenagers is as strong as the most identifying cultural trait
         is to any ethnic group or community of people. Popular music being the native music
         of kids should not be a reason to ignore it—native English-speaking children are required
         to take English classes throughout the entirety of their schooling—but a reason to
         respect it. It’s also important to acknowledge people’s natural orientation to music,
         that is, the appeal it has through personal relevance, emotional investment, and social
         interaction. These experiences are not only part of natural musicality, they also can contribute to efficient learning.[8]  
      

      
      Musical Kids—Finding Identity and Authenticity

      
      It is no wonder that music can play such a significant role in the lives of children
         and teenagers. After all, kids are people too. Human beings have always enjoyed music,
         and there has never been a time in history when so much of it is so readily available
         to so many people. Although music has always been important to people, today it may
         be the most important it’s ever been in the lives of people all around the world.
         
      

      
      The research of psychologists and sociologists has confirmed humanity’s love affair
         with music. People interact with music both alone and with others, and in both private
         and public settings. Having choice in the music they listen to or perform is critical,
         in part because people primarily love music for its connection to emotion and mood.
      

      
      Music is also a favorite material for human beings to use in forming an identity, which typically goes into high gear in middle childhood and adolescence. During
         the teen years, most youths gain a sense of who they are. This complex process involves
         internalizing role models, from family, other adults, and admired peers. Their unique
         musical experiences, and the strong emotions they evoke, also contribute to identity
         development.
      

      
       When young people are on that identity quest, and trying to figure out “who I am,”
         they are indeed looking for something, even though they may not know exactly what.
         Involvement with music can be a part of their finding an important something. It can
         help them to feel like they’ve learned something about who they really are. Music
         can appeal to kids for a variety of reasons, and what they take from the involvement
         is unique.
      

      
       Music participation can meet an important need of childhood and adolescence, in that
         it allows kids to feel special. This benefit is most often readily linked to traditional music lessons and traditional
         school music opportunities. Early in a child’s music experience, when everything is
         new, moments of feeling special abound. You feel special having a shiny silver band
         instrument. You feel special taking your position on stage on the risers with the
         other robed choir members. If, as a beginning violinist, you can scratch out something
         that sounds the least bit like “Hot Cross Buns,” you feel special as parents and teacher
         smile and show that they recognize the tune. But feeling special can be a double-edged
         sword. When the newness of the experience has worn off and praise is not as easily
         collected, when practice time is required to learn to play the assigned music and
         still there seems to be students who are better performers than you, then the feeling
         of specialness may fade. Even students who end up being among the best of their peers
         and retain a sense of specialness throughout adolescence may not give music a permanent
         place in their identity. In other words, it does not stay for the rest of their lives.
      

      
       Another way that music participation meets a need of childhood and adolescence is
         that it   allows young people to feel connected to others.
OEBPS/toc_nav.xhtml

      
         
            		Title Page


            		Preface


            		Realness in Music


            		The Nature of Music


            		Motivation for Music


            		Creativity in Music


            		Improvisation of Music


            		Expressivity in Music


            		Performance of Music


            		The Humanness of Music


            		Index


            		About the Author


         


      
   

OEBPS/images/14-W01-cover.jpg
l ROBERT H.

BECOMING
A REAI. TEACHERS AND

PARENTS OF q
MUSICAL KIDS
B {
-—l ﬂ “s
-
" — ~ ‘
) ——1 V
6’ r—__| " |






OEBPS/images/15-logo_tm.tif.png





