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      Foreword

      
         
         
         
      

      
      Yes, there are other resources—books, articles, and online resources—that address
         classroom management. But what Susan Haugland brings to us is a unique blend of her
         personal experience and down-to-earth attitude.
      

      
      As a music teacher, you know that rehearsal time is a precious commodity, and making
         the most of it by running an efficient classroom that maximizes learning and minimizes
         interruptions is a vital part of providing your pupils with high-quality music instruction.
      

      
      The reader will quickly realize that her casual, witty style contains a great deal
         of valuable information based on solid success within a variety of media, age groups,
         and environments. Just her advice on how to get ready for the first day is worth the
         cost of this book.
      

      
      Written as though you were chatting with her in a local coffee shop or teachers’ lounge,
         Susan has a knack for knowing what makes students—especially middle school students—tick.
         She presents tons of good information within a practical framework that accurately
         reflects what real music classrooms and, more importantly, what real students are
         actually like.
      

      
      I am confident that  Crowd   Control  will engender can-do confidence in preservice and first-year teachers, as well as
         assuage some of those first-day through first-year jitters. Experienced teachers will
         likewise gain a new perspective on familiar, ongoing challenges, such as fundraising
         while also building ensemble unity, assessing student achievement aligned with the
         National Standards for Music Education, motivating students, infusing fresh air into
         an established program, and staving off burnout and stagnation.
      

      
      As I read this book, I often found myself smiling. Susan’s keen observations about
         working with kids, parents, administrators, and school staff will certainly resonate
         with seasoned teachers. And to save young teachers particular miseries, Susan candidly
         shares her own mistakes—and explains exactly what to do differently.
      

      
      I also read  Crowd   Control  with a certain amount of regret. Had I read this book years ago, I would have saved
         all the money that I spent on antacids during my first year of teaching!
      

      
      I look forward to adopting  Crowd   Control  for my instrumental methods classes at Northwestern and will confidently recommend
         it to my colleagues as well. Now, if you will excuse me, I have to prepare for my
         next class. . . .
      

       

      Dr.   James   Kjelland

      
      Associate   Professor   of   Music   Education

      
      Northwestern   University

      
      
   
      Acknowledgments

      
      
      I am indebted to numerous teachers from whom I have learned pedagogy; colleagues from
         whom I have stolen teaching ideas; and students who have endured my many mistakes
         along the way. I would also like to thank my friends, Mary Shanley and Beth Terrell,
         and my mother, Linda Lott, for helping me fine-tune my ideas, as well as my editor,
         Ashley Opp, for putting such elegant finishing touches on this book.
      

      
      
   
      Introduction

      
         
         
         
      

      
      I’m writing this book because it occurred to me that, after twenty-three years of
         teaching, my college education prepared me with almost everything I needed to know
         about what to teach my students but nothing practical about how to manage my class
         so that all of those important activities could happen in a productive manner. I did
         learn important skills such as conducting an orchestra and scheduling lessons, but
         the “how-to” of managing performance-based classes was woefully missing from my college
         curriculum.
      

      
      Many books are available on classroom management for general education teachers, but
         performance-based classes are unique in several ways. First of all, classes such as
         band, chorus, and orchestra typically have a higher student-to-teacher ratio than
         average classes. The sixth-grade band at my school now has ninety-six members. That’s
         a 96:1 student-to-teacher ratio! You’d better have a really good management system
         in place in order to make a class like that work. If you don’t, you’ll spend very
         little of your class time on actual instruction.
      

      
      While English, math, and science are required classes, band, chorus, and orchestra
         are probably not. Students are not placed in your class—they join your organization.
         Unlike regular education teachers, recruiting students is a part of your job. You’re
         not only a teacher; you’re also a salesperson. You have to sell your program to students
         and parents, and, more importantly, you have to sell yourself as a teacher. If your
         class is run poorly, word will get out. You won’t be able to recruit as many students,
         and your class sizes will decrease. This puts your program in jeopardy of getting
         cut back or eliminated altogether.
      

      
      Typically, a core-curriculum teacher has a one-year relationship with his or her students.
         Band, chorus, and orchestra teachers, however, may see their students over a period
         of many years. Most of us teach several grade levels. Once you establish a behavior
         plan in your class, students will know what to expect from year to year. You’ll spend
         less time enforcing the plan after the first year, allowing for higher-quality instructional
         time. After years of trial and error, I settled on a system that makes my classes
         run smoothly and allows me to focus more on teaching and less on discipline.
      

      
      During our years in college, we learned a variety of theoretical approaches to teaching
         music, formed lofty idealistic goals for our careers, and even practiced teaching—with
         other college students as our class. Now that’s a realistic experience, isn’t it?
         When we did venture out to schools, we had a seasoned teacher right behind us. When
         my first real teaching job landed me in front of a 140-member choir in a school largely
         populated by the nearby housing projects in Peoria, Illinois, I quickly realized that
         I was not very well prepared for the task before me.
      

      
      Not only was I not teaching orchestra, my area of concentration in school, but I was
         also teaching in a gymnasium with my 140 students sitting on bleachers. I was hired
         three days before school started, and I didn’t even have a class list. I had no desk,
         no music, no accompanist, and no idea what to do. Nothing I had learned in college
         could be applied to this group of children. Not knowing what else to do, I taught
         them “The Lion Sleeps Tonight.” They loved it, and it got me through that first day,
         after which I went home and lost a lot of sleep trying to figure out what I should
         do the next day.
      

      
      Fast-forward twenty-one years: I’m teaching chorus once again in a small but growing
         town in northern Illinois. I replaced a teacher whose reputation for having a very
         relaxed method of teaching attracted a large number of students who were more interested
         in relaxing than singing. Needless to say, the seventh and eighth graders who encountered
         my expectations on the first day of school were not very happy. They did everything
         they could to make my life miserable that first year. Out of that misery came the
         ideas and plans that I’m going to share with you.
      

      
      Please don’t use these plans exactly as written. Every school, every classroom, every
         group of students is different, and you’ll have to adapt the ideas in this book to
         fit your style and surroundings. Some of the thoughts in the following chapters will
         work for you just as they are, some will need some adaptation, and some won’t work
         at all. You might think that something will work but, after trying it, realize it’s
         not right for your classroom—or you will find the opposite to be true. Keep what works
         and throw out what doesn’t.
      

      
      I would love to hear what works for you, what doesn’t, and any new ideas you have.
         After all, I’ve stolen ideas from every good teacher I’ve ever observed, and you should
         do the same.
      

      
      
   
      Chapter 1

      Setting Up Your Plan

      
         
         
         
         
      

      
      Setting up your plan includes the routines, procedures, and everything else you have
         to figure out before you can actually teach.
      

      
      Before the First Day of School—Grade Books 
and Seating Charts
      

      
      If you’re lucky, you’ll be hired more than three days before the start of school,
         but even if that’s all the time you have, you still have time to be successful.
      

      
      First, your school should provide you with a grade book and a class list; if they
         don’t, ask. Fill out the grade book with the students’ names down the left side and
         the dates across the top. That’s the obvious thing to do, I guess, but I didn’t know
         that when I got my first job.
      

      
      Next, you need to take a really good look at your classroom. Do you actually have
         a classroom, or do you teach in the gym or cafeteria? Where will the students sit
         or stand—on chairs, risers . . . bleachers? Where will you stand? If you teach chorus,
         do you have an accompanist? Or do you stand behind the piano like I do?
      

      
      The layout of your classroom is crucial to your success. You need to be able to see
         each and every student in your class. Before the students arrive on the first day,
         decide where each and every student will sit or stand.
      

      
      After you fill out your grade book and look at your classroom, create a blank seating
         chart for your classroom. Make copies of it, because you’ll be changing it from time
         to time. Since, generally speaking, bands, orchestras, and choirs don’t have desks
         in rows, just draw squares in the arrangement that you intend to have students sit
         or stand.
      

      
      My seating chart is simply three horizontal rows of squares on a piece of paper. I
         have fifty-five students in my largest class, so I drew sixty squares. I use the same
         chart for all of my classes; I just have more empty squares for the smaller groups.
      

      
      You might think that sixty squares would most easily be arranged as twenty squares
         in each of three rows. When the rows are curved, though, fewer chairs fit on the bottom
         row than on the top row. That’s why I put fifteen on the bottom row, twenty on the
         middle row, and twenty-five on the top row. You may need more rows than I do, but
         I’d rather have my students spread from side to side than front to back. My classroom
         is designed so that if I put students on the top level of the built-in risers, they’re
         very far away from me. It’s just one more logistic to consider when you’re surveying
         your kingdom.
      

      
      When students come in the room for the very first time, one of the first things they
         want to know is where they belong. You’d better be prepared with a seating chart before
         they arrive—even if you have to change it immediately because the boy you put in the
         middle of the bottom row is six foot two and the girl in the top row is four foot
         one.
      

      
      If you teach band or orchestra, you have the advantage of knowing what instruments
         students play most of the time, which takes a lot of the guesswork out of the seating
         chart. Whether or not to test for chairs is an entirely different issue (though related
         to seating), and I’ll bet they taught you in college about the different theories
         regarding that subject, so I’ll leave that one up to you. In the beginning, though,
         you put the names on the chart and tell them to sit there.
      

      
      If you had these students the previous year, you should know who can sit next to whom
         and not cause problems. If not, it doesn’t hurt to ask their former classroom teachers
         for advice. Students invariably insist that they can sit next to their best friend
         and still pay adequate attention to the instruction taking place in class. They’re
         wrong. You’re the teacher—you decide where they sit.
      

      
      You should consider a few other items before the first day of class, such as where
         your students should put their things when they are in your room. It may not seem
         important now, but if you have ninety-six students coming in your room, space is probably
         tight already. Those kids likely have notebooks, textbooks, purses, and who knows
         what else. Where would you like to store these things during class so no one trips
         over all that stuff? I have my students put everything under their chairs, but there
         might be a better solution for your classroom. This is something you want to let your
         students know on the first day of class; otherwise, bad habits will start immediately.
         Middle schoolers in particular are notorious for dropping things right inside the
         doorway or other inconvenient locations. Encourage good habits right from the beginning.
      

      
      Are safety plans posted clearly in your classroom? If not, you need to check with
         the office and get a map of exit plans for your room with instructions about what
         to do in case of fire or tornado (or hurricane, earthquake, nuclear disaster, or whatever
         potential disaster might happen in your location). Since the Columbine shootings,
         many schools also have created plans for this type of emergency, known only to the
         faculty. If you do not receive this information, make sure to ask. Often a teacher
         thinks about safety plans for the first time only when the school has a drill. Make
         sure your room has exit plans posted and know what they are. Make absolutely that
         sure your students know what to do before an actual emergency happens.
      

      
      Before school starts, you should think about what supplies your students need for
         class. Obviously, if you’re an instrumental teacher, they need an instrument, but
         they might need other supplies as well. Do they need a folder, or do you have a music
         store that supplies those for band and orchestra students? I require my chorus students
         to bring a vinyl folder and a box of tissues (the school does not provide these) to
         class the first day.
      

      
      Does your school have choir folders for music? I require my kids to have a pencil
         in their folder at all times. Would you like them to keep an assignment or other notebook?
         Make a list of the supplies your students should have and give the office a copy so
         they can add it to the supply lists that they give out at registration. If your school
         has supply lists on a website, make sure that the technology department has your list.
      

      
      Band and orchestra teachers have supplies necessary for all students as well as those
         that are specific to different instruments. Some directors charge a flat fee for supplies
         such as folders, method books, lyres, and so on. If you intend to have incidental
         supplies available for purchase at school (such as reeds, valve oil, strings, rosin),
         then you should check and see if an instrumental music sales or service person can
         regularly visit your school and figure out how to set that up. You may need to do
         purchase orders for those supplies and have students reimburse the school for the
         cost. If you have a predecessor or if your district has other directors, find out
         how they handle supplies for band and orchestra so that you don’t have to reinvent
         the wheel.
      

      
      All of these things need to be thought about, and then you can plan what you’re going
         to teach.
      

      
      Room Organization and Décor

      
      Here are a few thoughts on classroom aesthetics: If your classroom looks disorganized,
         students assume that you are disorganized, and they will try their best to take advantage
         of your disorganization. Middle school and high school students will do anything they
         can to throw you off track and avoid doing actual work. If your classroom has no visible
         organization, your students will suspect there’s no organization in your lesson plans
         either. Could they be right?
      

      
      First, you need to plan for instrument and music storage and make labels to show clearly
         where everything belongs. Unless you’re in a brand-new building, it probably has some
         accommodations for storing instruments, but you need to decide how best to use that
         storage. Do you want the instruments placed on shelves according to grade level or
         class as well as by instrument? How will the flow of students in and out of the storage
         area work? If you’re lucky enough to have an instrument storage room with a door at
         either end, designate one door as the “in” door and the other as the “out” door and
         enforce it. Students get to their seats faster if they’re not bumping into each other—and
         you have more instructional time. If your storage units are right in the classroom,
         great, but you still need to label the shelves or lockers according to what they should
         hold.
      

      
      Music storage is another big issue.
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