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INTRODUCTION

Dyslexia can be a confusing condition. There are plenty
of theories on its nature, from the phonological deficit
hypothesis, visual deficit and dietary imbalance theories,
to speculation on movement and coordination
difficulties. So often the busy classroom teacher does not
have the time to read all the latest literature and develop
new teaching practices. This book aims to provide
classroom approaches which have all been tried and
tested with dyslexic pupils of all ages. The ideas are
presented in a manner that allows them to be modified
by teachers for their own particular classroom and school
context and are therefore relevant to teachers from all
sectors, primary and secondary.

We recognize that there is no one way of teaching
dyslexic students, but by providing ideas we can
stimulate and support the teacher to select and adapt
accordingly. The ideas are all ready to use and do not
need any special equipment, only time and knowledge.
We hope that they are both time saving and informative
and can help teachers become more confident and
skilled in dealing with dyslexia in the classroom.

Early identification and knowledge of the
characteristics of dyslexia are important and so we have
introduced many of the ideas with some commentary. It
is our aim, therefore, that the book should inform as well
as equip the teacher with ready-made solutions.

Although there are a number of characteristics that
can be associated with dyslexia, such as difficulties in
reading accuracy, fluency, spelling, writing, organizing
and memorizing information and processing speed
difficulties, the answer to these difficulties lies firmly in
the hands of the teacher and the school. Dyslexia relates
a great deal to the learning context. Some learning
contexts are developed in a dyslexia-friendly manner in
terms of the expectations, tasks that are set, materials
available and how the information is presented. This can
do much to reduce the impact of dyslexia on the

individual. .
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We have divided the book into ten sections. There are
some general principles in teaching and supporting
dyslexic pupils and these are generated in the form of
ideas in Section 1 on teaching strategies, in Section 8 on
‘getting the teaching right’ and in Idea 100 on
developing dyslexia-friendly guidance. Dyslexia is the
responsibility of the whole school, not just one teacher.
The school management therefore has a role to play in
ensuring that cross-curricular initiatives in dyslexia are in
place and that all teachers in both primary and
secondary, including subject specialists, have some
knowledge of dyslexia. Although most of the ideas in the
book apply across the full range of subjects, we have also
included some subject-specific ideas in Section 10
relating to English, science, modern languages, drama
and music.

It is our hope you will find this book helpful in
informing your practice and time saving in providing
some ready-made and appropriate responses to the
challenges presented by supporting dyslexic pupils in
school. The real beneficiaries of the ideas will be the
dyslexic pupils themselves. It is hoped that these ideas
will lead to successful outcomes and the accompanying
increase in self-esteem that is so necessary if young
people with dyslexia are to advance in education and
fulfil their, often considerable, potential.

For the sake of simplicity the pupil will be referred to
as ‘he’ or ‘him’ throughout the book.
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