

[image: Cover: The Collected Works of C. G. Jung, Complete Digital Edition: Development of Personality, Volume 17 by C. G. Jung. Edited and Translated by Gerhard Adler & R. F. C. Hull. Logo: Princeton University Press]




page i →Bollingen Series XX

[image: ]
The Collected Worksof C. G. Jung Volume 17

Editors

Sir Herbert Read

Michael Fordham, M.D., M.R.C.P.

Gerhard Adler, PH.D.

William McGuire, executive editor




page ii →DevelopmentofPersonality

C. G. Jung

[image: ]
Translated by R. F. C. Hull

Bollingen Series XX

[image: ]
Princeton University Press




page iii →Copyright 1954 by Bollingen Foundation Inc., New York, N. Y.Published by Princeton University Press

Second printing, with corrections, 1964Third printing, with additional corrections, 1970Fourth printing, 1974Fifth printing, 1977First Princeton/Bollingen Paperback printing, 1981

This Edition is Being Published in the United States Of America By Princeton University Press, And In England By Routledge And Kegan Paul, Ltd. In The American Edition, All The Volumes Comprising The Collected Works Constitute Number XX In Bollingen Series, Sponsored By Bollingen Foundation. The Present Volume Is Number 17 Of The Collected Works, And Was The Fourth To Appear.

LIBRARY OF CONGRESS CATALOG CARD NO. 75-156ISBN 0-691-09763-1ISBN 0-691-01838-3 pbk.MANUFACTURED IN THE U. S. A.




page v →Editorial Note

Personality as the expression of the wholeness of man is defined by Jung as an adult ideal whose conscious realization through individuation is the aim of human development in the second half of life. It is to the study of this aim that Jung has devoted his main attention in all his later work. It is manifest that in childhood and adolescence the ego is brought into being and firmly established; no account of individuation, therefore, would be complete without a psychological outline of the early formative period of development.

The present volume is a collection of Professor Jung’s papers on child psychology and education, of which the three lectures on “Analytical Psychology and Education” are the chief item. Jung regards the psychology of parents and educators as of the greatest importance in the maturation and growth to consciousness of the children—especially so in the case of those who are unusually gifted. He emphasizes that an unsatisfactory psychological relationship between the parents may be an important cause of psychogenic disorders in childhood. It has been thought relevant to include Jung’s paper on “Marriage as a Psychological Relationship” and, finally, to link up the problems of childhood with those of individuation in the adult by adding the essay which gives the present volume its title.

The essay “Child Development and Education” is presented here for the first time under this title. It previously appeared as one of the four lectures on “Analytical Psychology and Education,” published in Contributions to Analytical Psychology; yet it had been delivered on a different occasion from the three others, its subject-matter is different, and it is not included by Jung in Psychologie und Erziehung, which contains the three other lectures. It contains a significant textual change by the author: an important statement in paragraph 106 on the subject page vi →of archetypal images in the dreams of children. Editorial reference is given to the privately printed record of Jung’s seminars on the subject.

Only the essay “The Gifted Child” and the introduction to Frances Wickes’s book Analyse der Kinderseele have not previously been translated into English, apart from the brief alteration mentioned above. But the author has considerably revised the essays on education, so that much new matter is to be found in this volume, which will, it is hoped, help to set forth Jung’s position in regard to child psychology.




Translator’s Note

With the exception of the “Introduction to Wickes’s Analyse der Kinderseele” and “The Gifted Child,” all the papers in the present volume were previously translated by various hands and published in Collected Papers on Analytical Psychology (2nd edition, London, 1917, and New York, 1920), Contributions to Analytical Psychology (London and New York, 1928), and The Integration of the Personality (New York, 1939; London, 1940). Several of them, as indicated in the footnotes at the beginning of each paper, have since been revised and expanded by the author. I would like to express my thanks to the late Dr. A. A. Brill, Mr. Stanley Dell, and in particular to Mrs. Cary F. Baynes, for permission to make full use of the earlier texts in preparing the present revised versions.
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page 1 →IPsychic Conflicts in a Child

[The third of a series of lectures on “The Association Method,” delivered on the 20th anniversary of the opening of Clark University, Worcester, Massachusetts, September, 1909. The original version was published under the title “Über Konflikte der kindlichen Seele,” Jahrbuch für psychoanalytische und psychoputhologische Forschungen, II (1910), 33ff. It was translated by A. A. Brill and published in the American Journal of Psychology, XXI (1910), in a Clark University anniversary volume (1910), and in Collected Papers on Analytical Psychology (1st edn., London, 1916; 2nd edn., London, 1917, and New York, 1920). The revised version, of which this present essay is a translation, appeared in Psychologie und Erziehung (Zurich, 1946). The first two lectures comprising “The Association Method” were never published in German but were included in the aforementioned 1910 and 1916 publications. See Vol. 2 of the Coll. Works.—EDITORS.]




page 2 →page 3 →Foreword to the Second Edition

I am publishing this little study just as it is, without making any alterations for the second edition. Although in point of fact our conceptions have been considerably modified and extended since these observations first appeared in 1910, I do not feel that the subsequent modifications would justify me in describing the views put forward in the first edition as basically false, an imputation that has been laid against me in certain quarters. On the contrary, just as the observations here recorded have retained their value as facts, so also have the conceptions themselves. But no conception is ever all-embracing, for it is always dominated by a point of view. The point of view adopted in this work is psycho-biological. It is naturally not the only one possible, indeed there are several others. Thus, more in accord with the spirit of Freudian psychology, this little piece of child psychology could be regarded from the purely hedonistic standpoint, the psychological process being conceived as a movement dominated by the pleasure principle. The main motives would then be the desire for and the striving towards the most pleasurable, and hence the most satisfying, realization of fantasy. Or, following Adler’s suggestion, one could regard the same material from the standpoint of the power principle, an approach which is psychologically just as legitimate as that of the hedonistic principle. Or one could employ a purely logical approach, page 4 →with the intention of demonstrating the development of logical processes in the child. One could even approach the matter from the standpoint of the psychology of religion and give prominence to the earliest beginnings of the God-concept. I have been content to steer a middle course that keeps to the psycho-biological method of observation, without attempting to subordinate the material to this or that hypothetical key principle. In so doing I am not, of course, contesting the legitimacy of such principles, for they are all included in our human nature; but only a very one-sided specialist would think of declaring as universally valid the heuristic principle that had proved its particular value for his discipline or for his individual method of observation. The essence of human psychology, precisely because so many different possible principles exist, can never be fully comprehended under any one of them, but only under the totality of individual aspects.

The basic hypothesis of the view advanced in this work is that sexual interest plays a not inconsiderable role in the nascent process of infantile thinking, an hypothesis that should meet with no serious opposition. A contrary hypothesis would certainly come up against too many well-observed facts, quite apart from its being extraordinarily improbable that a fundamental instinct of such cardinal importance for human psychology should not make itself felt in the infantile psyche from the very beginning.

On the other hand I also lay stress on the significance of thinking and the importance of concept-building for the solution of psychic conflicts. It should be sufficiently clear from what follows that the initial sexual interest strives only figuratively towards an immediate sexual goal, but far more towards the development of thinking. Were this not so, the solution of the conflict could be reached solely through the attainment of a sexual goal, and not through the mediation of an intellectual concept. But precisely the latter is the case, from which we may conclude that infantile sexuality is not to be identified outright with adult sexuality, since adult sexuality cannot be adequately replaced by concept-building, but is in most cases only satisfied with the real sexual goal, namely the tribute of normal sexual functioning which nature exacts. On the other hand, we know from experience that the infantile beginnings of sexuality can page 5 →also lead to real sexual functioning—masturbation—when the conflicts are not resolved. The building of concepts, however, opens out to the libido a channel that is capable of further development, so that its continual, active realization is assured. Given a certain intensity of conflict, the absence of concept-building acts as a hindrance which thrusts the libido back into its initial sexuality, with the result that these beginnings or buddings are brought prematurely to an abnormal pitch of development. This produces an infantile neurosis. Gifted children in particular, whose mental demands begin to develop early on account of their intelligent disposition, run a serious risk of premature sexual realization through the suppression of what their parents and teachers would call an unsuitable curiosity.

As these reflections show, I do not regard the thinking function as just a makeshift function of sexuality which sees itself hindered in its pleasurable realization and is therefore compelled to pass over into the thinking function; but, while perceiving in infantile sexuality the beginnings of a future sexual function, I also discern there the seeds of higher spiritual functions. The fact that infantile conflicts can be resolved through concept-building speaks in favour of this, and also the fact that even in adult life the vestiges of infantile sexuality are the seeds of vital spiritual functions. The fact that adult sexuality grows out of this polyvalent germinal disposition does not prove that infantile sexuality is “sexuality” pure and simple. I therefore dispute the rightness of Freud’s idea of the “polymorphous-perverse” disposition of the child. It is simply a polyvalent disposition. If we proceeded according to the Freudian formula, we should have to speak, in embryology, of the ectoderm as the brain, because from it the brain is ultimately developed. But much also develops from it besides the brain, for instance the sense organs and other things.

December, 1915

C. G. J.





page 6 →Foreword to the Third Edition

Since this paper first appeared, almost thirty years have gone by. Yet it would seem that this little work has not given up the ghost, but is in increasing demand with the public. In one or two respects, certainly, it has never grown stale, firstly because it presents a simple series of facts such as occur repeatedly and are found to be much the same everywhere; secondly because it demonstrates something of great practical and theoretical importance, namely the characteristic striving of the child’s fantasy to outgrow its “realism” and to put a “symbolic” interpretation in the place of scientific rationalism. This striving is evidently a natural and spontaneous expression of the psyche, which for that very reason cannot be traced back to any “repression” whatsoever. I stressed this particular point in my Foreword to the second edition, and my mention of it there has not lost its topicality, since the myth of the polymorphous sexuality of the child is still sedulously believed in by the majority of specialists. The repression theory is as grossly overestimated as ever, while the natural phenomena of psychic transformation are accordingly underestimated, if not entirely ignored. In 1912, I made these phenomena the subject of a compendious study, which cannot be said even now to have penetrated the intellects of psychologists as a class. I trust therefore that the present modest and factual report will succeed in rousing the reader to page 7 →reflection. Theories in psychology are the very devil. It is true that we need certain points of view for their orienting and heuristic value; but they should always be regarded as mere auxiliary concepts that can be laid aside at any time. We still know so very little about the psyche that it is positively grotesque to think we are far enough advanced to frame general theories. We have not even established the empirical extent of the psyche’s phenomenology: how then can we dream of general theories? No doubt theory is the best cloak for lack of experience and ignorance, but the consequences are depressing: bigotedness, superficiality, and scientific sectarianism.

To document the polyvalent germinal disposition of the child with a sexual terminology borrowed from the stage of fully-fledged sexuality is a dubious undertaking. It means drawing everything else in the child’s make-up into the orbit of sexual interpretation, so that on the one hand the concept of sexuality is blown up to fantastic proportions and becomes nebulous, while on the other hand spiritual factors are seen as warped and stunted instincts. Views of this kind lead to a rationalism which is not even remotely capable of doing justice to the essential polyvalence of the infantile disposition. Even though a child may be preoccupied with matters which, for adults, have an undoubtedly sexual complexion, this does not prove that the nature of the child’s preoccupation is to be regarded as equally sexual. For the cautious and conscientious investigator sexual terminology, as applied to infantile phenomena, can be deemed at most a professional façon de parler. I have my qualms about its appropriateness.

Apart from a few small improvements I am allowing this paper to appear once again in unaltered form.

December, 1938

C. G. J.





page 8 →Psychic Conflicts in a Child

[1]     About the time when Freud published his report on the case of “Little Hans,”1 I received from a father who was acquainted with psychoanalysis a series of observations concerning his little daughter, then four years old.

[2]     These observations have so much that bears upon, and supplements, Freud’s report on “Little Hans” that I cannot refrain from making this material accessible to a wider public. The widespread incomprehension, not to say indignation, with which “Little Hans” was greeted, was for me an additional reason for publishing my material, although it is nothing like as extensive as that of “Little Hans.” Nevertheless, it contains points which seem to confirm how typical the case of “Little Hans” is. So-called “scientific” criticism, so far as it has taken any notice at all of these important matters, has once more proved overhasty, seeing that people have still not learned first to examine and then to judge.

[3]     The little girl to whose sagacity and intellectual sprightliness we are indebted for the following observations is a healthy, lively child of emotional temperament. She has never been seriously ill, nor had she ever shown any trace of “nervous” symptoms.

page 9 →[4]     Livelier systematic interests awakened in the child about her third year; she began to ask questions and to spin wishful fantasies. In the report which now follows we shall, unfortunately, have to give up the idea of a consistent exposition, for it is made up of anecdotes which treat of one isolated experience out of a whole cycle of similar ones, and which cannot, therefore, be dealt with scientifically and systematically, but must rather take the form of a story. We cannot dispense with this mode of exposition in the present state of our psychology, for we are still a long way from being able in all cases to separate with unerring certainty what is curious from what is typical.

[5]     When the child, whom we will call Anna, was about three years old, she had the following conversation with her grandmother:


“Granny, why are your eyes so dim?”

“Because I am old.”

“But you will become young again?”

“Oh dear, no. I shall become older and older, and then I shall die.”

“And what then?”

“Then I shall be an angel.”

“And then you will be a baby again?”



[6]     The child found here a welcome opportunity for the provisional solution of a problem. For some time she had been in the habit of asking her mother whether she would ever have a real live doll, a baby brother, which naturally gave rise to the question of where babies come from. As such questions were asked quite spontaneously and unobtrusively, the parents attached no significance to them, but responded to them as lightly as the child herself seemed to ask them. Thus one day she was told the pretty story that children are brought by the stork. Anna had already heard somewhere a slightly more serious version, namely that children are little angels who live in heaven and are then brought down by the said stork. This theory seems to have become the point of departure for the little one’s investigating activities. From the conversation with the grandmother it could be seen that this theory was capable of wide application; for it solved in a comforting manner not only the painful thought of dying, but at the same time the riddle of where children come from. Anna seemed to be saying to herself: “When somebody page 10 →dies he becomes an angel, and then he becomes a child.” Solutions of this sort, which kill at least two birds with one stone, used to be tenaciously adhered to even in science, and cannot be undone in the child’s mind without a certain amount of shock. In this simple conception there lie the seeds of the reincarnation theory, which, as we know, is still alive today in millions of human beings.2

[7]     Just as the birth of a little sister was the turning point in the history of “Little Hans,” so in this case it was the arrival of a baby brother, which took place when Anna had reached the age of four. The problem of where children come from, hardly touched upon so far, now became topical. The mother’s pregnancy had apparently passed unnoticed; that is to say, Anna had never made any observations on this subject. On the evening before the birth, when labour pains were just beginning, the child found herself in her father’s room. He took her on his knee and said, “Tell me, what would you say if you got a little brother tonight?” “I would kill him,” was the prompt answer. The expression “kill” looks very alarming, but in reality it is quite harmless, for “kill” and “die” in child language only mean to “get rid of,” either actively or passively, as has already been pointed out a number of times by Freud. I once had to treat a fifteen-year-old girl who, under analysis, had a recurrent association, and kept on thinking of Schiller’s “Song of the Bell.” She had never really read the poem, but had once glanced through it, and could only remember something about a cathedral tower. She could recall no further details. The passage goes:


From the tower

The bell-notes fall

Heavy and sad

For the funeral. …

Alas it is the wife and mother,Little wife and faithful mother,

Whom the dark prince of the shadows

Snatches from her spouse’s arms….



page 11 →[8]     She naturally loved her mother dearly and had no thought of her death, but on the other hand the present position was this: she had to go away with her mother for five weeks, staying with relatives; the year before, the mother had gone by herself, and the daughter (an only and spoilt child) was left at home alone with her father. Unfortunately this year it was the “little wife” who was being snatched from the arms of her spouse, whereas the daughter would greatly have preferred the “faithful mother” to be parted from her child.

[9]     On the lips of a child, therefore, “kill” is a perfectly harmless expression, especially when one knows that Anna used it quite promiscuously for all possible kinds of destruction, removal, demolition, etc. All the same this tendency is worth noting. (Compare the analysis of “Little Hans.”)

[10]     The birth occurred in the early morning. When all traces of the birth had been removed, together with the bloodstains, the father went into the room where Anna slept. She awoke as he entered. He told her the news of the arrival of a little brother, which she took with a surprised and tense expression on her face. The father then picked her up and carried her into the bedroom. Anna threw a rapid glance at her rather wan-looking mother and then displayed something like a mixture of embarrassment and suspicion, as if thinking, “What’s going to happen now?” She evinced hardly any pleasure at the sight of the new arrival, so that the cool reception she gave it caused general disappointment. For the rest of the morning she kept very noticeably away from her mother; this was the more striking, as normally she was always hanging around her. But once, when her mother was alone, she ran into the room, flung her arms round her neck and whispered hurriedly, “Aren’t you going to die now?”

[11]     Something of the conflict in the child’s soul is now revealed to us. The stork theory had obviously never caught on properly, but the fruitful rebirth hypothesis undoubtedly had, according to which a person helps a child into life by dying. Mama ought therefore to die. Why, then, should Anna feel any pleasure over the new arrival, of whom she was beginning to feel childishly jealous anyway? Hence, she had to assure herself at a favourable opportunity whether Mama was going to die or not. Mama did not die. With this happy issue, however, the rebirth theory received page 12 →a severe setback. How was it now possible to explain little brother’s birth and the origins of children in general? There still remained the stork theory, which, though never expressly rejected, had been implicitly waived in favour of the rebirth hypothesis.3 The next attempts at explanation unfortunately remained hidden from the parents, as the child went to stay with her grandmother for a few weeks. From the latter’s report, however, it appears that the stork theory was much discussed, there being of course a tacit agreement to support it.

[12]     When Anna returned home she again displayed, on meeting her mother, the same mixture of embarrassment and suspicion as after the birth. The impression was quite explicit to both parents, though not explicable. Her behaviour towards the baby was very nice. Meantime a nurse had arrived, who made a deep impression on little Anna with her uniform—an extremely negative impression at first, as she evinced the greatest hostility towards her in all things. Thus nothing would induce her to let herself be undressed in the evenings and put to bed by this nurse. The reason for this resistance soon became clear in a stormy scene by the bedside of the little brother, when Anna shouted at the nurse, “That’s not your little brother, he is mine!” Gradually, however, she became reconciled to the nurse and began to play nurse herself; she had to have her white cap and apron, nursing her little brother and her dolls in turn. In contrast to her former mood the present one was unmistakably elegiac and dreamy. She often sat for hours crouched under the table singing long stories to herself and making rhymes, partly incomprehensible, but consisting partly of wishful fantasies on page 13 →the “nurse” theme (“I am a nurse of the green cross”), and partly of distinctly painful feelings which were struggling for expression.

[13]     Here we meet with an important new feature in the little one’s life: reveries, the first stirrings of poetry, moods of an elegiac strain—all of them things which are usually to be met with only at a later phase of life, at a time when the youth or maiden is preparing to sever the family tie, to step forth into life as an independent person, but is still inwardly held back by aching feelings of homesickness for the warmth of the family hearth. At such a time they begin weaving poetic fancies in order to compensate for what is lacking. To approximate the psychology of a four-year-old to that of the boy or girl approaching puberty may at first sight seem paradoxical; the affinity lies, however, not in the age but in the mechanism. The elegiac reveries express the fact that part of the love which formerly belonged, and should belong, to a real object, is now introverted, that is, it is turned inwards into the subject and there produces an increased fantasy activity.4 Whence comes this introversion? Is it a psychological manifestation peculiar to this period, or does it come from a conflict?

[14]     On this point the following episode is enlightening. Anna disobeyed her mother more and more often, saying insolently, “I shall go back to Granny!”


“But I shall be sad if you leave me.”

“Ah, but you’ve got baby brother.”



[15]   The mother’s reaction shows us what the child was really getting at with her threats to go away again: she obviously wanted to hear what her mother would say to her proposal, what her attitude was in general, and whether the little brother had not ousted her altogether from her mother’s affection. One must page 14 →not, however, fall for this transparent piece of trickery. The child could see and feel perfectly well that she was not stinted of anything essential in her mother’s love, despite the existence of her baby brother. The veiled reproach she levels at her mother on that score is therefore unjustified, and to the trained ear this is betrayed by the slightly affected tone of voice. One often hears similar tones even with grown-up people. Such a tone, which is quite unmistakable, does not expect to be taken seriously and obtrudes itself all the more forcibly for that reason. Nor should the reproach be taken to heart by the mother, for it is merely the forerunner of other and this time more serious resistances. Not long after the conversation narrated above, the following scene took place:


Mother: “Come, we’ll go into the garden.”

Anna: “You’re lying to me. Watch out if you’re not telling the truth!”

Mother: “What are you thinking of? Of course I’m telling the truth.”

Anna: “No, you are not telling the truth.”

Mother: “You’ll soon see whether I’m telling the truth: we are going into the garden this minute.”

Anna: “Is that true? You’re quite sure it’s true? You’re not lying?”



[16]     Scenes of this kind were repeated a number of times. But this time the tone was more vehement and insistent, and also the accent on the word “lie” betrayed something special which the parents did not understand; indeed they attributed far too little significance at first to the child’s spontaneous utterances. In this they were only doing what all official education does. We do not usually listen to children at any stage of their careers; in all the essentials we treat them as non compos mentis and in all the unessentials they are drilled to the perfection of automatons. Behind resistances there always lies a question, a conflict, of which we hear soon enough at another time and on another occasion. But usually we forget to connect the thing heard with the resistances. Thus, on another occasion, Anna faced her mother with the awkward questions:


“I want to be a nurse when I grow up.”

“That’s what I wanted to be when I was a child.”

“Why aren’t you a nurse, then?”

page 15 →“Well, because I am a mother instead, and so I have children of my own to nurse.”

Anna (thoughtfully): “Shall I be a different woman from you? Shall I live in a different place? Shall I still talk with you?”



[17]     The mother’s answer again shows where the child’s question was leading.5 Anna would obviously like to have a child to nurse, just as the nurse has. Where the nurse got the child from is quite clear, and Anna could get a child in the same way when she grew up. Why then wasn’t Mama such a nurse—that is, how did she get the child if she didn’t get it in the same way as the nurse? Anna could get a child just as the nurse had done, but how all that was going to be different in the future, or rather how she was going to be like her mother in the matter of getting children, was not so easy to see. Hence the thoughtful question “Shall I be a different woman from you?” Shall I be different in every way? The stork theory is evidently no good, the dying theory no less so, therefore one gets a child as the nurse, for example, got hers. In this natural way she, too, could get one; but how about the mother, who is no nurse and yet has children? Looking at the matter from this angle, Anna asks, “Why aren’t you a nurse?”—meaning: why haven’t you got your child in the plain, straightforward, natural way? This strangely indirect mode of interrogation is typical and may be connected with the child’s hazy grasp of the problem, unless we are to assume a certain “diplomatic vagueness” prompted by a desire to evade direct questioning. Later we shall find evidence of this possibility.

[18]     Anna is therefore confronted with the question “Where does the child come from?” The stork did not bring it; Mama did not die; nor did Mama get it in the same way as the nurse. She has, page 16 →however, asked this question before and was informed by her father that the stork brings children; but this is definitely not so, she has never been deceived on this point. Therefore Papa and Mama and all the others lie. This readily explains her mistrustful attitude at the birth and the reproaches levelled against her mother. But it also explains another point, namely the elegiac reveries which we have attributed to a partial introversion. We now know the real object from which love had to be withdrawn and introverted for lack of an aim: it was withdrawn from the parents who deceived her and refused to tell her the truth. (What can this be which must not be uttered? What goes on here? Such are the parenthetic questions which the child later formulated to herself. Answer: It must be something that needs hushing up, perhaps something dangerous.) Attempts to make the mother talk and to draw out the truth by means of artful questions were futile, so resistance meets with resistance and the introversion of love begins. Naturally the capacity for sublimation in a four-year-old child is still too meagrely developed for it to render more than symptomatic service; hence she has to rely on another compensation, that is, she resorts to one of the already abandoned infantile devices for securing love by force, preferably that of crying and calling the mother at night. This had been diligently practised and exploited during her first year. It now returns and, in keeping with her age, has become well motivated and equipped with recent impressions.

[19]     We should mention that the Messina earthquake had just occurred, and this event was much discussed at table. Anna was extraordinarily interested in everything to do with it, getting her grandmother to tell her over and over again how the earth shook and the houses tumbled down and how many people lost their lives. That was the beginning of her nocturnal fears; she could ot be left alone, her mother had to go to her and stay with her, otherwise she was afraid that the earthquake would come and the house fall in and kill her. By day, too, she was intensely occupied with such thoughts; when out walking with her mother she would pester her with such questions as “Will the house be standing when we get home? Will Papa still be alive? Are you sure there’s no earthquake at home?” At every stone in the road she would ask whether it was from the earthquake. A house under construction was a house destroyed by the page 17 →earthquake, and so on. Finally she used to cry out at night that the earthquake was coming, she could hear it rumbling. Every evening she had to be solemnly promised that no earthquake would come. Various ways of calming her were tried, for instance she was told that earthquakes only occur where there are volcanoes. But then she had to be satisfied that the mountains surrounding the town were not volcanoes. This reasoning gradually led the child to an intense and, at her age, unnatural craving for knowledge, until finally all the geological pictures and atlases had to be fetched from her father’s library. For hours she would rummage through them looking for pictures of volcanoes and earthquakes, and asking endless questions.

[20]     We see here an energetic attempt being made to sublimate fear into a desire for knowledge, which strikes us as decidedly premature at this age. But how many gifted children, suffering from exactly the same problem, do we not see being spoon-fed on this untimely sublimation, and by no means to their advantage. For if one fosters sublimation at this age one is only strengthening a neurosis. The root of the child’s desire for knowledge is fear, and the fear is the expression of converted libido, that is, of an introversion that has become neurotic and is neither necessary nor favourable to the development of the child at this age. Where this desire for knowledge is ultimately leading is made clear by a series of questions which arose almost daily: “Why is Sophie [a younger sister] younger than I? Where was Freddie [her little brother] before? Was he in heaven and what was he doing there? Why did he only come down now, why not before?”

[21]     Such being the state of affairs, the father decided that the mother ought to tell the child the truth about her little brother at the first favourable opportunity.

[22]     This presented itself when, soon afterwards, Anna again inquired about the stork. Her mother told her that the story of the stork was not true, but that Freddie grew inside his mother as the flower grows out of the earth. At first he was very little, and then he grew bigger and bigger like a plant. The child listened attentively without the least surprise and then asked:


“But did he come all by himself?”

“Yes.”

“But he can’t walk yet!”

page 18 →Sophie: “Then he crawled out.”

Anna (overhearing Sophie’s remark): “Is there a hole here” —pointing to her chest—“or did he come out of the mouth? Who came out of the nurse?”



[23]     At this point she interrupted herself and exclaimed, “No, I know the stork brought him down from heaven!” Then, before the mother could answer her questions, she dropped the subject and again asked to see pictures of volcanoes. The evening following this conversation was calm. The sudden explanation had evidently produced in the child a whole chain of ideas, which announced themselves in a spate of questions. New and unexpected vistas were opened, and she rapidly approached the main problem: “Where did the baby come out? Was it from a hole in the chest or from the mouth?” Both suppositions qualify as acceptable theories. We even meet with young married women who still entertain the theory of the hole in the abdominal wall or of Caesarean section; this is supposed to betray a very unusual degree of innocence. As a matter of fact it is not innocence; in such cases we are practically always dealing with infantile sexual activities which in later life have brought the vias naturales into ill repute.

[23a]     It may be asked where the child got the absurd idea that there is a hole in the chest, or that the birth takes place through the mouth. Why did she not pick on one of the natural openings in the pelvis, from which things come out daily? The explanation is simple. It was not so very long since our little one had challenged all the educative arts of her mother by her heightened interest in both these openings and their remarkable products—an interest not always in accord with the demands of cleanliness and decorum. Then for the first time she became acquainted with the exceptional laws relating to these bodily regions and, being a sensitive child, she soon noticed that there was something taboo about them. Consequently this region had to be left out of her calculations, a trivial error of thought which may be forgiven in a child when one considers all those people who, despite the most powerful spectacles, can never see anything sexual anywhere. In this matter Anna reacted far more docilely than her little sister, whose scatological interests and achievements were certainly phenomenal and who even misbehaved in that way at table. She invariably described her excesses page 19 →as “funny,” but Mama said no, it was not funny, and forbade such fun. The child seemed to take these incomprehensible educational sallies in good part, but she soon had her revenge. Once when a new dish appeared on the table she categorically refused to have anything to do with it, remarking that it was “not funny.” Thereafter all culinary novelties were declined on the ground that they were “not funny.”

[24]     The psychology of this negativism is quite typical and is not hard to fathom. The logic of feeling says simply: “If you don’t find my little tricks funny and make me give them up, then I won’t find your tricks funny either, and won’t play with you.” Like all childish compensations of this kind, this works on the important infantile principle “It serves you right when I’m hurt.”

[25]     After this digression, let us return to our theme. Anna had merely shown herself docile and had so adjusted herself to the cultural demands that she thought (or at least spoke) of the simplest things last. The incorrect theories that have been substituted for the correct ones sometimes persist for years, until brusque enlightenment comes from without. It is therefore no wonder that such theories, the formation of and adherence to which is favoured even by parents and educationists, should later become determinants of important symptoms in a neurosis, or of delusions in a psychosis, as I have shown in my “Psychology of Dementia Praecox.”6 Things that have existed in the psyche for years always remain somewhere, even though they may be hidden under compensations of a seemingly different nature.

[26]     But even before the question is settled as to where the child actually comes out a new problem obtrudes itself: children come out of Mama, but how about the nurse? Did someone come out of her too? Then follows the abrupt exclamation, “No, I know the stork brought him down from heaven!” What is there so peculiar about the fact that nobody came out of the nurse? We recall that Anna has identified herself with the nurse and plans to become a nurse later, for she too would like to have a child, and she could get one just as easily as the nurse had page 20 →done. But now, when it is known that little brother grew in Mama, what is to be done?

[27]     This disquieting question is averted by a quick return to the stork-angel theory, which had never really been believed and which after a few trials is definitely abandoned. Two questions, however, remain in the air. The first is: where does the child come out? and the second, a considerably more difficult one: how is it that Mama has children while the nurse and the servants do not? Neither question is asked for the time being.

[28]     The next day at lunch, Anna announced, apparently out of the blue, “My brother is in Italy and has a house made of cloth and glass and it doesn’t fall down.”

[29]     Here as always it was impossible to ask for an explanation; the resistances were too great, and Anna would not have let herself be pinned down. This unique and rather officious announcement is very significant. For some three months the children had been spinning a stereotyped fantasy of a “big brother” who knew everything, could do everything, and had everything. He had been to all the places where they had not been, was allowed to do all the things they were not allowed to do, was the owner of enormous cows, horses, sheep, dogs, etc.7 Each of them had such a big brother. The source of this fantasy is not far to seek: its model is the father, who seems to be rather like a brother to Mama. So the children too must have an equally powerful brother. This brother is very brave, he is at present in dangerous Italy and lives in an impossibly fragile house which does not fall down. For the child this is an important wish-fulfilment: the earthquake is no longer dangerous. In consequence the fear and anxiety were banished and did not return. The fear of earthquakes now entirely disappeared. Instead of calling her father to her bedside every evening to conjure away the fear, she now became more affectionate and begged him to kiss her good night. In order to test this new state of affairs, the father showed her more pictures of volcanoes and earthquakes, but Anna remained indifferent and examined the pictures coldly: “Dead people! I’ve seen all that before.” Even the photograph of a volcanic eruption no longer held any attractions for her. Thus all her scientific interest collapsed and vanished as suddenlypage 21 → as it had come. However, during the days that followed her enlightenment Anna had more important matters to attend to, for she had her newly found knowledge to disseminate among her circle of acquaintances. She began by recounting, at great length, how Freddie had grown in Mama, and herself and her younger sister likewise; how Papa grew in his mother and Mama in her mother, and the servants in their respective mothers. By dint of numerous questions she also tested whether her knowledge was firmly founded in truth, for her suspicions had been aroused in no small degree, so that repeated corroboration was needed to dissipate all her misgivings. In between times the children brought up the stork-angel theory again, but in a less believing tone, and even lectured the dolls in a singsong voice.

[30]     The new knowledge, however, obviously held its ground, for the phobia did not return.

[31]     Only once did her certainty threaten to go to pieces. About a week after the enlightenment her father had to spend the morning in bed with an attack of influenza. The children knew nothing of this, and Anna, coming into her parents’ bedroom, saw the unexpected sight of her father lying in bed. She made an oddly surprised face, remained standing far away from the bed, and would not come nearer, evidently feeling shy and mistrustful again. Suddenly she burst out with the question “Why are you in bed? Have you got a plant in your inside too?”

[32]     Naturally her father had to laugh, and assured her that children never grew in their fathers, that as a matter of fact men did not have children, but only women, whereupon the child instantly became friendly again. But though the surface was calm the problems went on working in the depths. A few days later Anna again announced at lunch, “I had a dream last night about Noah’s Ark.” The father then asked her what she had dreamed, to which Anna only let out a stream of nonsense. In such cases one must simply wait and pay attention. Sure enough, after a few minutes Anna said to her grandmother, “I had a dream last night about Noah’s Ark and there were lots of little animals in it.” Another pause. Then she began the story for the third time: “I had a dream last night about Noah’s Ark and there were lots of little animals in it and underneath there was a lid which opened and all the little animals fell out.” Knowledgeable page 22 →persons will understand the fantasy. The children really did have a Noah’s Ark, but the opening, a lid, was in the roof and not underneath. This is a delicate hint that the story about children being born from the mouth or chest was wrong, and that she had a pretty good idea of where they did come out—namely, from underneath.

[33]     Several weeks now passed without any noteworthy occurrences. There was one dream: “I dreamt about Papa and Mama, they were sitting up late in the study and we children were there too.”

[34]     On the face of it this is just the well-known wish of children to be allowed to stay up as long as the parents. This wish is here realized, or rather it is used to mask a much more important wish, the wish to be present in the evenings when the parents are alone, and—naturally and innocently enough—in the study where she had seen all those interesting books and had satisfied her thirst for knowledge. In other words, she was really seeking an answer to the burning question of where little brother came from. If the children were there they would find out.

[35]     A few days later Anna had a nightmare, from which she awoke screaming, “The earthquake is coming, the house is beginning to shake!” Her mother went to her and comforted her, saying that there was no earthquake, everything was quiet and everybody was asleep. Then Anna said in an urgent tone, “I’d just like to see the spring, how all the little flowers come out and how all the fields are full of flowers; I want to see Freddie, he has such a dear little face. What is Papa doing—what did he say?” Her mother told her he was asleep and hadn’t said anything. Anna then remarked, with a sarcastic smile, “He will probably be sick again in the morning!”

[36]     This text must be read backwards. The last sentence is not intended seriously, as it was uttered in a sarcastic tone of voice. The last time father was sick Anna suspected him of having “a plant in his inside.” The sarcasm therefore means “He will probably have a child in the morning!” But this is not intended seriously, for Papa cannot have a child, only Mama has children; perhaps she will have another tomorrow, but where from? “What is Papa doing?” Here we have an unmistakable formulation of the difficult problem: what does Papa do if he does not produce children? Anna would very much like to find the clue page 23 →to all her problems; she would like to know how Freddie came into the world, she would like to see how the flowers come out of the earth in the spring, and these wishes all hide behind her fear of earthquakes.

[37]     After this intermezzo Anna slept peacefully until morning. In the morning her mother asked her what was the matter with her last night. Anna had forgotten everything and thought she had only had a dream: “I dreamt I could make the summer and then someone threw a golliwog down the toilet.”

[38]     This singular dream is made up of two different scenes, which are separated by the word “then.” The second part derives its material from a recent wish to have a golliwog, i.e., to have a masculine doll just as Mama has a little boy. Someone throws the golliwog down the toilet—but usually one lets quite other things drop down the toilet. The inference is that children come out just like the things into the toilet. Here we have an analogy to the Lumpf-theory of Little Hans. Whenever several scenes are found in one dream, each scene ordinarily represents a special variation of the working out of the complex. Thus the first part is only a variation of the theme found in the second part. We have noted above what is meant by “seeing the spring” or “seeing the flowers come out.” Anna now dreams that she can make the summer, i.e., can cause the flowers to come out; she herself can make a little child, and the second part of the dream represents this as analogous to the making of a motion. Here we put our finger on the egoistic wish which lies behind the seemingly objective interest of the previous night’s conversation.

[39] A few days later the mother received a visit from a lady who was looking forward to her confinement.
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