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How to use this book

Welcome!

Welcome to Book 2 in the series called Drama Lesson Plans for Busy Teachers. This book consists of lesson plans and ideas sheets for busy teachers. If you use one a week, each book will last you for a whole school year. There are forty sessions in total. I’ve included sections on:


  	Improvisation, 

  	Rhythm, Sounds and Shapes, 

  	and Creating an Atmosphere.



How the book works

You can use the lesson plans and the individual activities as one off sessions, or use them to build schemes of work. All four books in the series are supported by a website - www.suitcasekidsdrama.co.uk- where you can download handouts to accompany the lesson plans. There’s more on what’s included later in this introduction. 

Bonus

As a bonus, I’m offering a free copy of the Foundational Drama Skills section from Book 1 to readers of Book 2. So, in case you don’t have Book 1, here’s the link you need. http://www.louisetondeur.co.uk/your-free-drama-lessons/ That means you’ve got ten extra sessions to play with if you need them. 

An extra scheme of work on Shakespeare

The four sessions at the end of ‘Rhythm, Sounds and Shapes’ use extracts from Macbeth, The Tempest and A Midsummer Night’s Dream. ‘Creating an Atmosphere also’ uses A Midsummer Night’s Dream as an example text, especially sessions 2, 4, 6 and 8. This gives you enough material to create an extra scheme of work introducing Shakespeare, should you wish to do so. 

Why Drama?

Drama is a wonderful subject in that it is both a teaching method and an art form. You’ll find it is an accessible way into most topics. You can use it to teach English, PSHE (Personal, Social and Health Education), history, or science, for instance (I did a great class with some five-year olds about the solar system recently). You can use it introduce stories – and every topic has a story attached to it if you delve in deep enough. You can also link up with other disciplines to invent Creative Arts projects. 

Drama is good for teaching important skills such as self-confidence, body awareness, and collaborative working. In fact, Drama is an extremely versatile subject. You can even use Drama to bring numbers or computer programming to life.


What’s included in this book?

In this book you’ll find the following three sections: Improvisation, Rhythm, Sounds and Shapes, and Creating an Atmosphere. You and your students can add your own topics, learning objectives, stories, or ideas throughout. 

You can use the exercises in a variety of ways, for instance, an individual activity might form a springboard for a whole lesson. The activities tend to get more open and more challenging as you progress through each session, as you progress through each section, and as you progress through the book. 

There are four books in the series and each one of them starts with a similar introduction – that’s because they work independently of one another. The activities in each book are different. 

The sessions I’ve put in Book 1 cover the skills and techniques I consider to be important to learn first – but of course, that’s up to you. I do refer to Book 1 sometimes in the other books because of this. 

I’m in the UK, so I use British spelling and am familiar with the UK school-system, but most activities will work wherever in the world you are, especially if you adapt them.

What’s the target age range?

Because the activities and sessions are flexible and adaptable, the answer is: it depends. All sessions are suitable for Key Stage 3 (11 – 14 years). Most sessions are suitable or adaptable for primary school aged students (4 – 11 years) – especially if you concentrate on the earlier activities in sessions. Depending on the students’ experience, you’ll want to cut some activities and add others where necessary. Use the Foundational Drama Skills from Book 1 as and when required. It would be possible to use the activities in Creating an Atmosphere with GCSE students, as the section talks about theatre spaces and stagecraft. 

In my own practice, I’ve used these activities with primary-aged and Key Stage 3 students. I’ve also adapted the earlier activities in some sessions for use with pre-school children (3 and 4 years). I’ve used these activities with older teenagers and with adults, and with young people and adults with disabilities. Most recently I’ve had pre-school kids making rhythms and pretending to be robots and university students doing character-based ‘hot-seating’. So I really mean it when I say it depends! 

Ways of using these sessions:

1. As ‘pick up and teach it’ lesson plans. Even with almost no resources, as long as you have a space to work in, you can teach many of these sessions straight from the page, with little preparation, and cut where necessary. You also can mine more than one lesson plan at a time. I suggest that you get familiar with some of the games and activities first, so you can keep returning to them. 

2. With some groups it may be appropriate to work only on the first few activities in sessions. You could mix and match the first two or three activities with activities from the Foundational Drama Skills section in Book 1 in this series. This requires some preparation but could still be done on the go. 

3. Use the sections as schemes of work. This requires some thinking through time and planning. You could even view individual session outlines as schemes of work, to be developed through the ‘What next?’ activities. Rift on them yourself or with your students and colleagues – this requires extra planning because you’ll need to incorporate a number of your own ideas. 

4. As a way of developing a Creative Arts project in your school. Bring in English, Art, Music, Drama and Dance as appropriate. This level requires the most planning and preparation.

Theatre-in-education verses performance skills

Performance is wonderful thing for some people. You can use many of the activities in this book to teach performance skills. Being in a performance  – either behind the scenes or on stage – is an unforgettable experience, so I’m absolutely not knocking performance skills here! That said, the emphasis is on theatre-in-education rather than performance. There are some sessions where I’ve suggested that you ask students to perform in front of others. If you don’t want to do this, it’s possible to adapt or to cut.

Where did this book originate?

All four books in the series Drama Lesson Plans for Busy Teachers: 40 Ideas for drama that will bring the curriculum to life started out as a photocopiable resource book called Drama for Students With Special Needs published in 2002, by First and Best Education. If you already own a copy of Drama for Students With Special Needs and email me at louise@suitcasekids.co.uk with a picture of it, I will send you all four books in the updated Drama Lesson Plans for Busy Teachers series for free as soon as they come out. 

How the lesson plans are designed

In each session plan, you will find the following:

Number, section and session title

I’ve added this to help you to organise your sessions week on week. This is useful if you’re working with colleagues or if you want to reorder sessions - all sessions are flexible enough to allow you to do that. As I said, it’s possible to ‘mine’ sessions for activities instead of teaching the whole thing so don’t think of these titles as rigid. 

Main topics covered

This allows you to flick through or search quickly for keywords related to the topic you are teaching.

Main drama techniques used

This allows you to flick through or search quickly for keywords related to a particular drama technique or skill you want to get across. 

Aims and objectives of the session

As I said, I have tried to make the sessions as flexible as possible, but I have suggested some aims and objectives so that you can quickly search through for a relevant lesson. 

Resources and possible alternatives

If you are able to, build up a supply of props, bits of costume and some hats for students to wear. A plastic bin (trash can) is good for storing these. Alternatively you can ask participants to bring these in. I also suggest that you have large sheets or paper and pens available. A computer and a screen and a whiteboard are also good if you’ve got it but not essential. 

Some sessions do require pens and a large sheets of paper, props or costumes, but several of them require minimal resources / preparation and where possible I have suggested something you could do instead. You can always adapt to suit the resources you have available to you. For instance, have a discussion rather than writing / drawing. 

Warm up

I suggest that you start a scrapbook or folder of ideas for movement and vocal warm ups, as well as warm up games. If relevant, make this available so that colleagues and students can add their own ideas. Having several warm ups with which students are familiar gives you a structured beginning to your sessions, without getting too repetitive. Students get a sense of ownership if they can suggest (or even lead) the warm up. I have either given you a warm up suggestion relevant to the session, or I have suggested you use one that the students already like. I have also included a movement and vocal warm up at the beginning of this book. Some warm ups are repeated – this is intentional so that students get to practise and build a repertoire.

Activities

The main drama activities are given in this section, with an indication of whether they are done individually, in a whole group, in pairs, or in a small group. They start fairly simple and ‘closed’ and become more involved and ‘open’ as the session develops. 

All activities use – and develop – the ‘foundational drama skills’ which are included in Section 1, Book 1 of this series. These are: learning to respond to “Freeze!” and creating tableaux, voice, movement in space, story and character, improvisation, status, trust, mime, mask, audience and use of space. The sessions use learning to respond to “Freeze!” and movement in space as a form of positive classroom management.

All activities are designed to be done in a circle or in ‘the space’ – by which I mean an open space such as a drama studio, classroom cleared of desks and chairs, or hall. All activities use structured group work. 

There is some repetition. This is intentional, to allow students to practise and hone their skills and to become familiar with a set of techniques so that they grow in confidence. 

What next? 

Most sessions include extension activities – called ‘What next?’ – for use in the session if required, or for development later. Consider these as optional extras. 

Feedback

I hope you enjoy using these lesson plans. I love to get feedback as it means I can incorporate it into future editions of the books. I have a fledgling Facebook page here. Please share your experiences of using these books: www.facebook.com/SuitcaseKids If you have any feedback about these session plans, or would like to see anything else included, or you just want to get in touch, you can email me at: louise@suitcasekids.co.uk You can even get in touch if you spot a typo. I’d love to hear from you.


Warming Up

A note about breathing

There are all sorts of reasons why we focus on breathing in Drama. If you’re not a specialist, you might find this odd at first, but to specialist Drama teachers this will be second nature. 

Breathing helps with voice work, in the same way it would for singing. Work on the breath helps one feel ‘grounded’ and confident on the stage, and it facilitates relaxation, and therefore is also a foundation for movement. If you haven’t taught Drama before, I strongly suggest that you read the chapter on breathing in Cicely Berry’s seminal Voice and the Actor, which will provide a context. 

In all of the following voice warm ups, keep coming back to the breath as your starting point. All of these are whole group exercises. Use a combination of circle work, as well as asking students to move around the space. I suggest starting with the movement warm up and moving into the vocal warm up afterwards. It’s a good idea to repeat these motifs throughout the year, so students become familiar with the idea of a professional warm up, to the point where they could lead one themselves. 

A Movement Warm Up

Students stand in a circle or in their own space in the room. Those who can, stand with their weight through both feet, evenly balanced, with their feet about hip width apart. If you have some students who are unable to stand, it is possible to do most of this warm up sitting down in a chair as the movements can be adapted. 

Shoulders should be loose, arms hanging by the sides, head balanced, not tilted one way of the other. 

Ask students to imagine that they are a puppet and a puppeteer has a string that goes all the way up their spine, up their neck and through the tops of their head. 

Ask students to remember this neutral position. This is where they start from, and how they stand if they don’t have other movements to make. You could practise by asking them to stand on one leg and raise an arm in the air, then return to neutral. Or they could tilt their heads to one side, then return to neutral.

In this neutral position, students practise breathing, by picking a spot on the wall opposite to breath towards, and deeply breathing from their tummies. They can position a hand over their diaphragm if that helps. 

Find gestures you can use to ‘conduct’ the group (signals for stop, start, get faster, get slower, freeze, for instance) and repeat them until they are used to your signals.

Now go through the parts of the body and ask students to move them (wiggled them!) somehow or tense and release them. It helps to have rehearsed your ‘conducting’ gestures because they will allow you to move through the parts of the body more smoothly. 

The next stage is to turn this into a more focused body isolation exercise. Students try to isolate the movement and to keep the rest of their bodies in the neutral position. Demonstrate first. For example, wiggle your fingers, your elbows, your shoulders, your toes, ankles, lower leg, upper leg. Finish by shaking or wiggling the whole body, then asking them to ‘freeze’. Return to a relaxed neutral position at the end. 

A vocal warm up

Stand in a circle. Ask participants to imagine they are breathing in sunshine and breathing out anything they are worried about, like a big grey cloud. Repeat this a few times. 

Ask participants to think about directing their breath towards their spot on the wall again.  

Try ‘square’ breathing: Breathe out for 4, hold for 4, breathe in for 4, hold for 4, and repeat. Provide some ground rules first: don’t do it if you start to feel dizzy and stop any time you like. Prompt them to return to ‘normal breathing’ afterwards. 

Ask participants to walk round the room saying the vowel sounds. Start with a-a-a-a-a-a and ahhhhhh. Then move on to e-e-e-e-e-e and eeeeeee, i-i-i-i-i-i and iiiiiiiiiii, o-o-o-o-o-o and oooooooo, and u-u-u-u-u-u and uuuuuuuuh. Ask them to think especially about the shapes of their mouths while they are doing this. 

As they walk round the room, ask participants to pretend to chew on a toffee. Once they have the hang of this, have them pretend that the toffee is getting bigger and bigger until they have to spit it out. Then have them massage their jaw muscles.

Teach the students a line from a poem or play, perhaps something you are working on elsewhere in the curriculum. Put these words up somewhere, so the students have a visual reference if they forget, but concentrate on the sound of the words, learning a phrase at a time. For instance, you could use any of these lines from Shakespeare’s A Midsummer Night’s Dream, especially if you put them on display:

“You spotted snakes with double tongue,

Thorny hedgehogs, be not seen;

Newts and blind-worms, do no wrong […]

Weaving spiders, come not here;

Hence, you long-legg'd spinners, hence!

Beetles black, approach not near”

Practise speaking loudly and softly, quickly and slowly. Use the gestures you have invented to conduct the group. Practise these first if necessary.

Ask students to over-annunciate the words, to make them as clear as possible, and also to try out different inflections. They should still consider their breathing when speaking the words, directing the voice towards the spot on the wall that they used earlier. 

Practise singing or saying the lines you have chosen quietly, excitedly, loudly, angrily, sadly and happily (and take suggestions from the group). They can do this as they walk around the room or in the circle. 

Pass any word or phrase round the circle, or have them say the word as they move around.
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