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For teachers and SENCOs in all settings, this invaluable resource will guide you through a simple, systematic process of understanding why challenging behaviour is happening and give you some very practical, easily implemented strategies that all staff can use to help make things easier for the young people in your group. Key features include: a wide selection of different strategies for coping with challenging behaviour so that you can meet the needs of each individual pupil; a flexible framework with templates and tools to help you proactively plan approaches to challenging behaviour so that you and your colleagues can respond consistently and effectively; and approaches brought to you by an experienced Educational Psychologist, based on proven strategies developed through years of practice in Special Schools as well as Primary and Secondary mainstream schools. Unlike other books addressing challenging behaviour, this resource offers a psychologically based framework that can easily be implemented by mainstream teachers and SENCOs. It works!

Dr Gary Lavan is a Chartered Educational Psychologist and the director of Your Psychology Ltd. He specialises in supporting young people with learning difficulties and challenging behaviour.
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Chapter 1 Understanding the Challenge
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Successfully supporting pupils who present with unwanted behaviour in school is one of the most challenging aspects of teaching and education. The framework, approaches, and strategies outlined in this book have developed over many years of experience in classrooms in special school and mainstream school settings, supporting pupils in primary and secondary phases whose behaviour could be described as severe as well as pupils who present with more ‘low-level’ disruptive behaviours. The book draws upon my own experience as a practitioner psychologist, the experience of staff and parents with whom I have had the pleasure of working alongside and learning so much from, and from the research and literature within the many fields related to positive behaviour support. Specifically, the framework we are going to explore in this book, and the many strategies which are discussed, are grounded in the principles of ‘positive behaviour support’ – drawing upon a well-established and growing field of intervention research.

Some of the ideas and strategies may be new to you, some of them you may have encountered before. The strategies outlined here are not all uniquely my own – they are drawn from a range of sources and experiences. The framework that we will explore draws much of the knowledge accumulated in the literature into a simple and coherent framework that supporting adults can use to inform their support plans and structure the interventions and strategies they put in place.

This book is not, however, in itself a ‘programme’ or an ‘intervention’. Although heavily informed and underpinned by research, it is not an ‘academic’ text. It is intended to be a framework and a practical guide, to provide you as staff with ways, firstly, to make sense of and understand unwanted behaviour and then to provide starting points for planning how to support the young person effectively.

The framework that we are going to explore is built upon two fundamental assumptions about unwanted behaviour:


	The first fundamental assumption made within this book is that all behaviour occurs for a reason. The assumption is that all behaviour always serves a function for the young person, without exception. Unwanted behaviour is no different, and it results from an interaction between the young person and the social or environmental demands placed upon them.

	The second fundamental assumption for this book is that any system of behaviour management which is implemented effectively should have, as its primary focus, the intention of helping young people to cope with the things they find stressful in their environment and to learn ways to manage their own behaviour with as little adult intervention as possible.



The aim of any support, or intervention, for young people presenting challenging behaviour should be to improve their quality of life (DoH, 2009). This book and the framework described are both designed to support staff to make effective changes to help young people cope better, improve their experience of school, and ultimately improve their quality of life. It is also intended to make the process of supporting challenging behaviour a more manageable endeavour by simplifying the process, making the process more systematic, and helping you to focus on the process that both yourself and the young person are going through.

The framework and the book are broken down into distinct ‘phases’ which will walk you through:


	Understanding how to understand challenging behaviour in general

	Generating an explanation for the unwanted behaviour of individual pupils

	Planning Proactive Strategies to reduce the likelihood of unwanted behaviour

	Planning Reactive Strategies to effectively manage difficult situations

	Reflecting upon and making changes to the plans you have in place



This first chapter sets the context for the framework we are going to use. It is devoted to exploring the complexity of challenging behaviour, and the questions that staff often ask when faced with pupil behaviour which is difficult to manage, including the essential question, ‘ Why does challenging behaviour occur?’
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Figure 1.1 Phases of responding



In answering this question we will examine the five underlying reasons for all challenging behaviour, and provide hope that there are some simple and practical steps that can be taken to help the young person cope with situations better and to learn ways to manage their own behaviour.

At the end of the chapter, a flowchart is presented that can be used as a starting point when trying to understand the underlying reasons why a pupil is presenting with challenging behaviour and deciding what strategies and changes might be necessary and helpful for them.

Furthermore, we will learn how to capture all our knowledge and understanding about an individual’s behaviour on a 1-page summary document – the Coping Plan – to help you summarise what is happening and what you as supporting adults have agreed to do in response to the unwanted behaviour being presented.


Terminology and Definitions of Challenging Behaviour

The term ‘challenging behaviour’ is used throughout this book to describe any number of behaviours presented by pupils in schools that prove difficult for staff to manage. It is a popular term used widely within the literature, although the pupils to whom it refers are diverse and their behaviours and personal qualities are varied.

You may work with pupils with recognised labels, diagnoses, and identifications such as ADHD (Attention Deficit Hyperactivity Disorder), Autism, ODD (Oppositional Defiance Disorder), Attachment Disorder, Learning Difficulty/Disability, and many others. Equally, you may work with pupils who present with unwanted behaviours in school yet have no such label identifying any such condition. It is beyond the scope of this book to explore the distinctions, merits, and pitfalls of these terms of reference. The framework described in this book is intended to be useful for any staff who are faced with challenging behaviour, regardless of the identification or not of any conditions such as those mentioned above.

Often, within research literature, the term ‘challenging behaviour’ is reserved for behaviour expressed by young people with severe learning difficulties. Challenging behaviour in this context can be defined as:



Culturally abnormal behaviour(s) of such an intensity, frequency or duration that the physical safety of the person or others is likely to be placed in serious jeopardy, or behaviour which is likely to seriously limit use of, or result in the person being denied access to, ordinary community facilities.

(Emerson, 1995)


The term ‘challenging behaviour’ used throughout this book refers much more broadly to any behaviour which presents difficulties for staff to manage within mainstream schools and special school settings. Within all of these settings teachers and support staff can encounter behaviours which place the safety of people in danger, or which reduce access by the young person to community facilities, including their school and the curriculum on offer. Behaviour such as this may be part of an established repertoire of behaviour for that young person, or it may be a new and relatively short-term development in response to some changes experienced by the young person.

For the purposes of this book, and the framework described, challenging behaviours can range from low-level disruptive behaviours such as noise-making, refusing to work, and wandering, to more extreme behaviours, including being physically aggressive, damaging property, and self-injurious behaviour. If any of these behaviours exist, either in the short-term or the long-term, then the term ‘challenging behaviour’ may be used to describe them.

Regardless of the reason or the longevity, disruptive behaviours such as this are unwanted within the context of school environments, and as such you will also find the term ‘unwanted behaviours’ is used within this book.



Understanding How to Understand Challenging Behaviour

We are going to very briefly talk here about the brain. It is beyond the scope of this book to go into any detail about neuropsychology and the intimate workings of the developing brain, and indeed this is not necessary for using the framework set out in this book. However, an understanding of what is happening inside the brain, at a biological and chemical level, when people engage in challenging behaviour (or anybehaviour for that matter!) is very helpful when we are trying to plan support for a young person in our care. Without an understanding of what may be taking place for them internally, it can become very difficult to empathise and adjust our behaviour accordingly.

Learning and behaviour are very closely linked, as learning how to behave in a helpful way is a learning process much like any other learning process. And we are certainly a long way from understanding the intricacies of exactly how the brain works in terms of learning and behaviour. However, research in neuroscience is increasingly providing new methods for understanding ways in which the brain learns, and this naturally aids our understanding of how behaviour develops.



The Evolution of the Human Brain

The brain has three ‘layers’ – each one having developed at different points in human evolution. The oldest ‘brain’ is the Reptilian brain, and it governs the body’s vital functions, such as heart rate, breathing, body temperature, and balance, as well as our most basic survival instincts. The Limbic brain emerged next in mammals.
OEBPS/xhtml/00_Nav.xhtml
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