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Use of the CD-ROM

Many Teach to Inspire publications include CD-ROMs to support the purchaser in the delivery of the training or teaching activities. These may include any of the following file formats:


	PDFs requiring Acrobat v.3.


	Microsoft Word files.


	Microsoft PowerPoint files.


	Video clips which can be played by Windows Media Player.


	If games are included the software required is provided on the CD-ROM.




All material on the accompanying CD-ROM can be printed by the purchaser/user of the book. This includes library copies. Some of this material is also printed in the book and can be photocopied but this will restrict it to the black and white/greyscale version when there might be a colour version on the CD-ROM.

The CD-ROM itself must not be reproduced or copied in its entirety for use by others without permission from the publisher.

All material on the CD-ROM and DVD is © Norgate, Batchelor, Burrell & Hancock 2012.

Website addresses are correct at the time the book is proofed for publication. Unfortunately site owners do make frequent changes. If an address does not lead effectively to the required site we would advise you to do a search using the significant words in the www address.


Symbol Key

[image: ] This symbol indicates a page that can be photocopied from the book or printed from the PDF file on the CD-ROM. The book title appears on the page in the book but not on copies printed from the CD-ROM.

[image: ] This symbol indicates a page that can be photocopied from the book or modified and printed from the Word file on the CD-ROM. The book title appears on the page in the book but not on copies printed from the CD-ROM.

Note: For ease of reading, the terms child and children have generally been used throughout these materials to refer both to children and young people. Similarly the term pupil has been used to encompass both pupils and students. The materials apply equally to boys and girls and for simplicity we have alternated the terms he or she and himself or herself in the sections in which they occur.
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Overview

These materials are the product of work undertaken by Hampshire Educational Psychology Service in collaboration with schools, to address the needs of children whose academic motivation is proving particularly problematic. The aim is to improve the attainment and emotional wellbeing of such pupils by giving them more constructive ways of viewing the world around them. Rather than drawing upon intuitive approaches to motivate pupils, we turned instead to the research and sought to explore how this body of knowledge might be applied in a school context.

The approach to motivation adopted is known as attribution theory and the materials describe a 12 session programme that can be used with small groups of pupils for whom motivation is a concern. The target group is children between eight and 16 years of age, although the programme retains relevance for children falling outside this age range. The initial project was conducted with staff from primary and secondary schools. Attribution theory was explained, staff were shown how the materials were to be used and then undertook the programme with pupils in their schools. The project was run over a five-year period and involved feedback and review sessions which enabled staff to discuss difficulties encountered and contributed to the further refinement of the programme. This manual contains the programme we used to train groups of staff and the materials they in turn used with pupils in their schools.

The feedback from staff that undertook the course has been very positive in respect of the impact on those involved, as the following quotations indicate. A recurring theme from those running the programme was an appreciation of the relevance of the theoretical underpinning:


Primary Teacher

One boy who stood out from the first group I ran, made no eye contact and spent a lot of time in the foetal position. He was poor academically and rarely made a contribution in class. By the end of the course he had transformed himself not only within the group, but also within the school. I took a cover lesson for his class shortly after the course had finished, with a presentation on healthy meals. This lad’s hand shot up in response to my first question and he proceeded, in five minutes, to present all the arguments I had intended to spend the entire lesson on. It was interesting that his general drift was that it was not the responsibility of the school, but of parents and children to eat healthily… for this boy alone the attribution course justified itself.



Secondary SENCO

I loved the theoretical background which is often missing from INSET and the course we ran with the students effected such a change in those who attended, that staff that work with them, in turn, began to change their beliefs about the students concerned.



Secondary Teacher

The first group I ran was selected through a questionnaire and they were very different from the bottom set (they had mixed attainments and were initially confused about what they might have in common which would have caused them to be brought together). They were taken off timetable to take part in the attribution course that was run over five days during a single half term. The course effected a significant change and they moved into Year 10 options far more positive and motivated and better able to relate to more motivated students.


An unintended, but welcome outcome of the course was that it also had an impact on the self-confidence of many staff involved in delivering the programme, as illustrated below:


Primary Teacher

I thought the theory was one of the best things about the course. It was as if a light bulb had been turned on. It made absolute sense to me. I have really gained in confidence as a consequence.



Primary LSA

I thought a lot about the ‘inner’ and ‘outer’ dimension and I am now more confident in myself and what I do.


The materials are presented in four sections:

Section One provides all the background information needed to implement the approach. We explain:


	why we feel these materials are needed


	what attribution theory is


	how the theory applies in the classroom


	its relevance to some of the unexpected and often unhelpful responses to learning observed in children


	how it is possible to modify the attributions people have.




Section Two outlines some of the practical issues that need to be considered when looking to run the programme in a school and is presented as answers to common questions that have arisen.

Section Three constitutes a training programme designed to be used with teachers and others planning to run the programme (programme leaders). It looks to highlight key aspects of the theory, models the running of some of the sessions and addresses issues that might arise. The accompanying CD-ROM contains PowerPoint slides that can be used or adapted and these materials provide accompanying notes and information about their use. We acknowledge that not everyone who purchases these materials will be looking to cascade the training in this way. However, we would recommend that everyone review this section in order to refresh the key issues and how they can be put across to others.

Section Four is the programme for use with small groups of children. It consists of 12 sessions, most of which are designed to run for 30-40 minutes. These are intended to provide pupils with an insight into attribution theory and strategies that can be used to help them adjust their thinking. The video material collected in the pre- and post-programme interviews and the focus on developing skills in talking well to others form key aspects of the programme by demonstrating that improving skills and knowledge can enhance performance. The literature suggests that pragmatic evidence of the programme’s effectiveness is crucial in giving credence to the theoretical basis of the programme. The rationale for this is explained in more detail in the section on attribution retraining.

Lastly, the appendices contain additional materials that may be of use to schools. These constitute adaptations that teachers have made to make the materials more relevant to specific groups of children.


The DVD

This is an ‘inhouse’ produced DVD and is not of the quality of an expensive commercial broadcast quality production.

It is provided to illuminate how the interviews and complex figure task are conducted. It is hoped that it will encourage readers to record the pupils interviews to supplement the contents of this book.





Section One Rationale, Relevance and Theory



Contents


	Introduction


	Attribution Theory

So What Difference does this Make?

Does Attribution Theory Really Apply to the Children I Teach?

The Theory Applies Both to Success and Failure

Ignore the Words and Focus on the Meaning That Lies Behind Them

The Meaning of Effort

What do we Mean When we Talk About Ability?

Achievement Goals

How Can we Change Pupil Attributions?






Introduction

Most children, especially girls, like school and find the academic work stimulating and motivating (Keys, 2006). However, a substantial minority find schoolwork ‘boring’ (a word in common usage) leading to their disengagement from learning and disruptive behaviour in class (Chedzoy and Burdon, 2005). Research also suggests that there is an increasing deterioration in attitude towards school as children become older, and this tends to be most pronounced during Key Stage 3 (Keys and Fernandes, 1993; Keys et al., 1995). The DfES (2002) quoted an analysis of 30,000 secondary pupils compiled by Keele University, which concluded that about 60% of pupils were positive about their school experience, but the others could be grouped into three categories:


	Disappointed: 20-30% of pupils were bored with school.


	Disaffected: 10-15% of pupils were beginning to truant on a regular basis and behave in socially inappropriate ways.


	Disappeared: (a description originally adopted by Barber, 1997), 2-5% had given up on school altogether.




At one time discontinuities in the curriculum were felt to be responsible (Gorwood, 1991) for the dip in motivation at secondary school, and the National Curriculum was welcomed as a mechanism to establish a more consistent programme of study. ‘A national curriculum will… help to secure the continuity and coherence which is too often lacking in what they are taught,’ (DES, 1987). However, this pattern of disengagement and poor academic motivation has persisted despite this change. Poor motivation can have a major impact on individuals. It can stifle aspirations, restrict academic attainment and ultimately limit career choices when children come to leave school.

Motivation is also relevant to all pupils. Over recent years much public attention has been directed at raising pupil attainment. While a laudable aim, the approach has tended to focus on the hierarchy of skills pupils are expected to attain at each Key Stage. Developing skills in a systematic way is clearly important, but an overemphasis on outcomes fails to take account of the relevance of other key variables. Children are not passive recipients of knowledge, they need to be actively engaged in the process of learning. The way these factors are linked can be illustrated with reference to reading. In a national survey, Sainsbury and Schagen (2004) compared the attitude to reading of primary aged children in 2003 with data initially recorded in 1998, just before the National Literacy Strategy was introduced (DfEE, 1998). They found that while pupils had more confidence in their ability, their enjoyment of reading had declined. In 1998, 77% of pupils claimed they enjoyed reading, but in 2003 this had dropped to 65%. The report suggested that the approach adopted in the National Literacy Strategy might have contributed to this trend. Similar concerns have also been raised by OfSTED (2004):


Although some schools were successful in raising reading attainment and were teaching pupils the skills they needed to read… few were engaging the interest of those who, though competent readers, did not read for pleasure.



Why reading for pleasure is important was highlighted in the Organization for Economic Cooperation and Development (OECD, 2002) report. In a study of 15 year olds they found that their enthusiasm for reading and the amount of reading they did in their own free time had more impact on attainment than other contextual factors such as the educational level and social economic status of their parents. Hence pupil motivation and the skills they acquire are inextricably and complexly linked.

We know that pupil engagement is affected by many factors, what and how pupils are taught, the relationship they develop with members of staff, demographic factors such as social class, family circumstances and parental aspirations, to name but a few. As educational psychologists we are also aware that the characteristics of the individual learner are influential. Our starting point, consequently, was to ask what the theory about motivation might contribute to how we respond to this issue.

While we often talk about motivation (in the singular) it appears to be comprised of a variety of factors and many different theories have been proposed to explain what might cause pupils to be under-motivated. In these materials we are looking exclusively at what attribution theory can contribute to our understanding of this issue. Attribution theory represents one perspective and so teachers need to consider which model is best suited to addressing the motivational issues they encounter. Where attribution re-training seems a useful approach, these materials will be particularly appropriate.

Attribution theory relates to the beliefs we have about events occurring around us. Parents, teachers and significant others also contribute to the formation of these beliefs through the feedback they give children. Over time these beliefs exert an influence on how a child comes to see himself and how he responds to learning situations. Some beliefs become self-limiting, we simply start to talk ourselves out of doing things or even trying, despite goals being well within our ability to attain. The biggest obstacle to progress then becomes our own thinking. Attribution theory can help to explain why some children become defensive about exposing their academic weaknesses to others and why others develop a sense of helplessness about their ability to learn.



Attribution Theory

Attribution theory is commonly associated with the work of Heider (1958) and Weiner (1979, 1984). It came to be known as ‘The Psychology of the Everyday Man’ (and presumably woman!). The reason for this reference is that Weiner took as his source material what people had to say about their experiences. He consequently adopted an approach in which theory emerged from people’s perceptions, rather than being developed from experimental models.

One of the underlying premises is that human beings have a need to impose meaning on the events that take place around them. They do so by making causal links between what happens and why they believe those things happen. It is important to understand that the issue is not whether such beliefs are true, but whether they are constructive ways of looking at the world around us. Some views are of more value than others in helping us to adapt our future behaviour to successfully achieve goals.

At its simplest, the framework can be perceived as two dimensions forming a matrix (Carroll diagram).
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