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School Counseling and the Student Athlete

School Counseling and the Student Athlete explores empirical, theoretical, and practice-based issues that demand consideration by school-based counseling and educational professionals working at the pre-collegiate level. In its pages clinicians and students will find insights into both why student athletes experience many of the issues they do as well as the steps that counselors can take to help these individuals and their families. Theories of motivation and theoretical approaches to counseling student athletes are covered in order to provide an orientation to working with this group, and the book also includes a thorough discussion of the most important elements of counseling the student athlete: the academic, career, personal, and social issues they face; consultations with coaches, teachers, and parents; commercialism and the student athlete’s identity; and gender, sexual identity, and culture issues. Each chapter ends with discussion questions and available resources for counselors. Grounded in research and pioneering in its analysis of sports psychology for students in grades K-12, School Counseling and the Student Athlete is a must-have book for school counselors, clinicians, and other professionals who work with elementary and secondary students.

Adam Zagelbaum, PhD, is an associate professor at Sonoma State University in the department of counseling’s pupil and personnel services track, where he also serves as PPS program coordinator. He has authored, co-authored, and edited textbooks, articles, training videos, book chapters, and workbooks on school counseling, career counseling, group work, child and adolescent counseling, and working with immigrant families. He also has presented at various international and national conferences. His work with student athletes includes counseling roles at the K-12 level and within university settings.
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1 Orientation to Working with Student Athletes
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Mike1 was a 16-year-old student in the Midwest who was rigorously playing on the high school football team’s offensive line, and had shown a lot of talent in the eyes of his coaches. His father, Mike Sr. (age 46), had played football in his youth and had a position on his high school team in a similar capacity, and was highly supportive of his son’s “ability to make it” and believed there could be “possibilities for the next level”. Mike’s mother, Linda (age 44), was not a student athlete herself, but had interest and passion for the game, and it also appeared that his sister, Lynn (age 15), was strongly bonded to his mother in this way. There were always concerns about Mike’s potential for injury, as he appeared to be a bit of a risk-taker in terms of physical activities that he engaged in as early as age 9, where he would jump from high places into the local lake, or swim out as far as he could in order to “outdo” everyone else. He would engage in a lot of rough-and-tumble play with friends and family, and often engaged in competitive games that required endurance, strength, and dexterity. Local community residents and friends of the family saw this child’s potential to use his talents on the football field, and he had it in his head early on that he would be able to go far with this pursuit. Mike believed that everyone would fully support him, even though there were other things he had to do to succeed along the way, such as attend school.

When he began his freshman year of high school, Mike started to recognize that the game was becoming more competitive, the stakes were higher, and the proportion of players trying to make the squad was greater than he had grown up with in his community. He had to dedicate a large amount of time to practice and training sessions, making his academic studies a little challenging for him to keep up with at times. Though he had many talents on the gridiron, Mike would often feel like his Math and English classes were too difficult to handle. Teachers were often frustrated by the amount of late, incomplete, or missing work that he would turn in, and parent–teacher conferences would often focus on issues of motivation and time management. Mike was not a disruptive student, but he did not appear to be focused enough on course material. Coaches would try to encourage Mike to work harder on keeping his academic pace up, but with the talents that had to be focused on for him to succeed as a football player, these messages were sometimes conflicting or mixed in terms of how Mike was receiving them. A referral to the school counselor was suggested as a way to see if Mike could better address these needs.

Mike Sr. was not certain about this referral. He was used to his son being able to work through various challenges and expectations that others had for him. Also, Mike Sr., to the best of his recollection, had not used the services of a guidance counselor in his school days for anything more than scheduling of or transferring from classes, so the idea of seeking out this service seemed like a strange concept. Linda and Lynn, because of their relationship and ability to communicate about stresses and struggles they and their close friends had encountered with school-related issues, were able to suggest to Mike Sr. that he be more open to the idea of having Mike work with the school counselor, and helped to reduce some of Mike Sr.’s initial concerns.

Mike and his school counselor would meet about once or twice a month for the next few years. Plans were constructed to have him schedule his practices and homework, and the parents were able to get on board with these plans by way of weekly progress reports, feedback from teachers, and consultation with the school counselor. The improvement in his schoolwork was not nearly as remarkable as the amount of rapport and disclosure that Mike would make during the course of this relationship. Mike did not appear at any point in his meetings with the school counselor to be lacking in academic potential or educational talent; he did not appear to fit any stereotype of a “dumb jock” that society had prominently depicted by way of media and water-cooler discussion. There was no record of him requiring special accommodations for physical, mental, or emotional needs. He did not appear to have struggled with alcohol or drug abuse issues, and was not engaging in any sort of delinquent behaviors on or off of school grounds. Mike was a good player, and appeared to be meeting a lot of expectations. Ironically, it seems like this dynamic may have been part of the problem.

The messages that he had often been hearing were about the fact that he “wasn’t into” doing the work. Father did not necessarily think that schoolwork was unimportant, but there did not appear to be a lot of emphasis being placed on it at home. Teachers, on the other hand, were expecting a level of academic performance that emphasized his schoolwork quite a bit. Coaches would try to bridge this gap in some ways, but with the emphasis they had on athletics, Mike was not always able to apply these principles to the classroom. His peers were not necessarily any more aware of these concerns than other people in his life. Though many of his friends were on the team as well, Mike was not a team captain or quarterback. He was an important part of the team, but not necessarily a prominent figure who garnered as much popularity as the other players. Part of him was happy that he did not have this kind of attention, but part of him would also be frustrated about the fact that he was not always a part of the same clique as other players were. He was able to express his concerns and vulnerabilities in ways that helped him eventually get on track academically, and mediate some of the social pressures he would face regarding friends and community issues. He would eventually attend his senior prom, and make a commitment to a state college in order to play football and study the professional field of education. Eventual discussions between Mike Sr. and the school counselor also took a more supportive and open discourse as well. Some of the skepticism that the father had expressed about whether or not a counseling professional would add any major benefit to Mike’s plans appeared to give way to more encouragement and belief that school counseling helped to link some of the concepts that Mike needed to transfer into the classroom. One of the quotes shared by Mike Sr. would best sum up the relationship: “For someone who may not have played sports in school, I was impressed with the game plan. Thanks for being part of the team.”

Before the school year ended, Mike would have one more meeting with the school counselor. There was a final check on academic requirements and eligibility status performed, and his folder was complete. Mike was appreciative of several things that had happened during the course of the counseling relationship, but it was the departing message that seemed to carry the most impact. “Thanks for understanding how serious I am about my stuff,” he said. “Not everyone understands how much there is to do sometimes, and it’s not that I don’t want to do it, but it’s hard to do it all when people don’t necessarily know how much each thing adds up.” I did not know exactly what happened to Mike once he entered college, but I like to think that he was able to face the next level with an understanding that he would be able to find someone to seriously help him focus on the next goal(s) he would have.


Unique Influences on the Client

Mike, though he was a silent student in many of his classes, had a lot of expectations on and off the field to live up to. There was also some apprehension about the fact that some of the more popular peers did not seem to struggle in the same way that he did with balancing his social, academic and athletic demands. He felt that something may have been wrong with him, in that he would take some of the academic demands seriously, but parents and coaches may not have been completely reinforcing of his same level of seriousness. Mike would distance himself from some of the work because he would sometimes question if it would really matter if he was destined to be a successful professional football player, but at the same time, recognize that he was able to meet the demands of his physical practices and training schedule: so why quit on the schoolwork? Sometimes he felt that teachers were looking at him as if to say, “you may be good on the field, but this is a different game.” His father, in trying to be supportive, would send him messages like “well, as long as you do your best in class, that’s all that really matters.” Mike was most likely confused more than anything else, and probably did not want everyone else to know how confusing it all was to him.

I had encountered students who played recreational sports or had other extracurricular involvements before, and were used to “blowing off” assignments or having disagreements with the importance of needing to learn certain things. My work with Mike, though, helped open up a new angle on what many student athletes face: pressure and confusion about having to deal with so many expectations and not necessarily knowing how to process it all. I would also encounter numerous other school counselors, counseling professionals, and educators in the years to come that would indicate Mike was not an isolated case.

There have also been high-profile and quite dramatic cases that have involved far more dangerous and traumatic crimes involving student and/or professional athletes over the past few years. Rape and sexual assault cases, murder and manslaughter are just some of the matters that comprise this list. Sometimes, the perception and athletic culture associated with athletics has a significant impact on how the crime and the individuals involved are handled and valued by public and community stakeholders. Though this text explores some of these issues, it must be noted that the vast majority of student athletes and coaches who participate in K-12 sports and beyond do not become involved in crimes to this degree, and that it is important to work with athletic communities and cultures with this specific notion in mind.

There have also been high-profile and quite dramatic cases that have involved far more dangerous and traumatic crimes involving student and/or professional athletes over the past few years. Rape and sexual assault cases, murder and manslaughter are just some of the matters that comprise this list. Sometimes, the perception and athletic culture associated with athletics has a significant impact on how the crime and the individuals involved are handled and valued by public and community stakeholders. Though this text explores some of these issues, it must be noted that the vast majority of student athletes and coaches who participate in K-12 sports and beyond do not become involved in crimes to this degree, and that it is important to work with athletic communities and cultures with this specific notion in mind.

There are communities that are said to have a “win-at-all costs” mentality, wherein issues and acts that occur off the playing field are sometimes given less emphasis because of the successes that take place on the field. Though legal aspects of law are to remain unchanged, moral aspects and conduct-based elements of one’s off-the-field antics can be malleable. Media perceptions and community judgments can often portray individuals as people who should have known better, because they have unique talents and skills that would make them more likely to succeed in life and more people to support them in times of crisis or distress. However, with these talents often comes expectations and demands that can create conflict, confusion, and drama.

One important lesson I uncovered from working with Mike and his father was that athletic and academic expectations can have different meanings for different people who are all part of the same system_ be it a family system or school system. Mike Sr. believed in his son’s abilities, but did not necessarily define Mike’s academic success in the same way that teachers, coaches, and even Mike himself were attempting to do. The school stakeholders also appeared to believe in what skills Mike possessed, but had different types of contact and context with him to harness his potential in the academic realm. The well-intentioned but cross-communicated perspectives which exposed an underperforming area for Mike in his schooling may have directed him to seek out additional help: something that may not have normally been expected of him when engaged in his athletic pursuits. However, it provided Mike with a different type of support which allowed him to refocus his energies and his family to feel better about the resources available to him if he were ever to struggle again.

Nothing can be more frustrating to a student athlete than an adult who does not understand the gravity of what it means to compete for a sports position at the next level. It hurts credibility, potential for empathy, and becomes more concerning about how they perceive authority figures in some cases. This principle is not unlike the concept of Amir’s (1992) contact hypothesis, whereby a counseling professional who makes contact with a client is encouraged to start from the perspective of locating strengths and positive expectations of how these strengths can be applied to both the counseling relationship and the client’s everyday life. This approach has been applied to clients who are culturally different (Zagelbaum & Carlson, 2011), but considering that student athletes are part of a unique school culture (Chandler & Goldberg, 1990), extending the contact hypothesis to include these individuals appears to be a plausible move. As a result, various other issues can be revealed in the working alliance between counselor and student athlete.

Considering all the pressures that are already associated with K-12 schooling, coupled with the attention that a student athlete has for his/her performance on the field, there are many reasons that a school counselor or other school-based counseling professional would be involved with a student of this type. Student athletes participate in sports for various reasons, all of which it is intended to explore throughout this text.



Types of Student Athlete

There are many ways that student athletes can be defined. The terminology used can be as varied as the number of positions on a team or the amount of sports that exist. There are over 50 types of sports officially recognized at the college level, which include team and individual versions, as well as those restricted to men and those restricted to women. From baseball to wrestling, these types of sports vary from college to college depending on various factors (College Board, 2006).

The term “student athlete” emphasizes the role of student first for reasons that are often debated: is it because the athletic participant is also a student or because the studies are to take priority as the athletics develop further? Regardless of what side of the debate one is on, there are consistent terms used to identify student athletes at the collegiate level with which counselors need to be familiar during the K-12 years. Grayshirt athletes refer to individuals recruited out of high school, but often delay their college enrollment for at least one term. Redshirt athletes are recruited to play National Collegiate Athletic Association (NCAA) sports, but are held out of competition for one season so they are available to play for a fifth year, even though they cannot play in any collegiate games or scrimmages during their red-shirted academic year. Qualifier athletes refer to prospective student athletes who meet NCAA eligibility requirements, and can therefore apply for practices, competitions and financial aid packages to assist at the collegiate level. Partial qualifier athletes, unlike the qualifiers, only meet some of the academic requirements and can only play in Division II sports, but not for one academic year. Lastly, non-qualifier athletes are individuals who do not meet NCAA Division I academic eligibility requirements, and cannot receive athletic financial aid for their first year in college, nor participate in athletic competitions or practices during the first year as well (College Board, 2006).

Also, there are ways that some researchers have classified students and student athletes based on their type of motivation toward success. Covington and Omelich (1991), as an extension of Atkinson’s (1964) work on motivation, have described success-oriented students as those who are highly motivated to succeed without being afraid of failing; failure-avoider students who are negatively motivated by the fear of failure and the anticipation of shame in response to a given failed effort; overstriver students who usually avoid failure by succeeding in their endeavors; and failure-acceptor students who are not particularly attracted to success, but are also not overly concerned about failing. Simons, Van Rheenen, and Covington (1999) have taken these classifications several steps further and applied them to how student athletes approach academic issues at the collegiate level, which also appears to have implications for how school-based counseling professionals can work with these students. However, regardless of the way in which student athletes are classified, it is clear that various counseling and educational professionals need to be involved with these students during their pre-collegiate years in order to best prepare them for subsequent phases of development. Many professional organizations have engaged in this practice for several reasons related to academic and athletic purposes.



Organizational Movements

In terms of standards and practices, various school stakeholders have been getting significantly involved with student athletes’ academic preparation in recent years. The National Association of Secondary School Principals (NAASP), for example, reached an agreement with the NCAA in order to establish specific guidelines making school principals responsible for identifying school courses that meet the NCAA’s core curriculum requirements (Dickman & Lammel, 2000). The National Federation of State High School Associations (NFHS) engaged in similar discussion in order to back this decision and further assisted NAASP to support academic reform for student athletes in other ways. Incoming student athletes in 2000–2001 were allowed to use Internet-based courses in order to assist with establishing initial eligibility (Dickman & Lammel, 2000). At the administrative level, it seems that student athletes were being advocated for, in so much that nontraditional teaching methods were used to assist with the demands these students have in order to balance their academic and athletic pursuits.

The American School Counselor Association endorses the support of student athletes through its Mission Statement which “ensures success of all students” (ASCA, 2005). The College Board (2006) has long been a valuable resource for school counselors and school-based counseling professionals who work with student athletes. It has specifically defined the counselor’s role with the following points (pp. 10–12):


	Make sure that student athletes understand that they must meet academic requirements to play intercollegiate sports.

	Know academic requirements and eligibility rules, being aware of the fact that these can often change.

	Maintain open lines of communication with coaches and athletic directors.

	Be sure that students know that college admissions decisions are not ultimately made by coaches, but rather, admissions committees.

	Remind students that the availability of sports is not the only factor to consider when applying for college.



The academic and college focus for the school counselor appears quite clear among these points, but the intricacies that athletic organizations have regarding the recruiting and eligibility process suggest that the school counselor may have other needs and functions to provide students as they venture into these processes.

The main athletic organizations that largely regulate student sports in our country are the National Collegiate Athletic Association (NCAA, 2010) National Junior College Athletic Association (NJCAA, 2011) and the National Association of Intercollegiate Athletics (NAIA, 2011). The former has greater prominence than the others. This is not to speak to issues of quality or prestige, but rather a matter of exposure and familiarity. All organizations intend to monitor, mold, and encourage student athletes to be successful professionals and citizens; off-the-field qualities are stressed as importantly as on-the-field skills. The available data regarding student athletics, however, demonstrates how competitive and stressful this venue can often be.



NCAA Probability Statistics

In 2000, the NCAA released estimated probabilities of students who compete at the collegiate level and beyond. The sports identified in this report were included because they all have a major professional league in the United States and were officially recognized by the National Federation of State High School Associations. For sports such as men’s basketball, women’s basketball, football, baseball, men’s ice hockey and men’s soccer, the proportion of students who go on to play at an NCAA member institution does not reach double-digit percentages. Furthermore, the percentages of NCAA students who are eventually drafted by American professional leagues do not reach single digits for any one of these aforementioned sports.

The pressures of athletic competition, and the desire to perform at the top of one’s game, do not appear to be purely perception-driven. There are limited roster positions and many student athletes vying for these positions, arguably at all levels of education. Student athletes do not always have the opportunity to see the full picture of the collegiate landscape because they are often competing at local and state levels that may not extend into national realms. Though media coverage of sports, scouting visits from top organizations, and communication with coaches and athletic stakeholders is/are possible, these methods often occur in one-to-one conversations or small groups; the student athlete may not always recognize how many other competitors and candidates are pursuing the same roster spots. Previous research has indicated that these statistics do not deter the vast majority of student athletes who believe they will become professional athletes (Miller, Melnick, Barnes, Farrell, & Sabo, 2005; Simons, Van Rheenen, & Covington, 1999). However, the past decade has dramatically shifted in terms of economic matters, and the financial costs of attending college, coupled with one of the bleakest job markets since the Great Depression. The degree of sacrifice that student athletes and their families may face as a result of these funding issues may create a new set of challenges and stressors about how much time and availability they will have to dedicate to the academic and athletic demands of college. It also remains to be seen about how competitive the student athletic market will become, as colleges and universities face extensive budget cuts expected to reduce the size(s) of various athletic programs to a degree not seen by previous generations.

There are documented cases of students losing scholarships as well, because of confusion and lack of education regarding NCAA rules and provisions (Naughton, 1996). The school counselor is one important resource for the developing student athlete to have as (s)he takes up this challenging, though still rewarding, gauntlet. The school counselor serves in consultative roles as well (Dinkmeyer Jr., & Carlson, 2006; Dougherty, 2005), so that other resources can be available to the student athlete and forms of advocacy can occur.



Some Programs and Methods for Assisting the Student Athlete

There are programs and methods that have long been recommended for the school counselor to use when working with student athletes, especially at the high school level. Goldberg and Chandler (1995) have specifically called attention to the principle of “catching them being good” as a driving mechanism by which coaches and school counselors can work together in order to positively reinforce student athletes for handling challenging situations and circumstances with prosocial behaviors. This largely Adlerian concept has been used in school settings for many purposes. Albert (2003) proposed it as a manner by which classroom discipline and etiquette can be expected on the part of teachers and maintained on the part of students. Goldstein and McGinnis (1983) have used it as a modeling approach, called Skillstreaming, by which students, counselors, and teachers and coaches demonstrate prosocial behaviors to display when exposed to an ambiguous and/or stressful social situation. Practicing these social skills, similar to practicing the physical motions of sport plays, can result in a transferring of such skills into the student’s greater social surround. There have been several studies that have showcased the effective outcomes of these approaches, not just in terms of the new skills that are learned, but also how students successfully implement these prosocial behaviors into their everyday interactions with peers and authority figures (Goldstein, 1995; Greenleaf, 1992). These approaches have also been made into school curricula that are often incorporated into whole-school approaches that address all students, not only the student athletes (Goldstein, 1981; Goldstein, 1988). Though many trainings and curricula are available, it is also important to note that, when it comes to college preparation and academic skill development, research is starting to address the importance of groups and support networks for assisting the student athlete (Ward Jr., 2008; Petrie & Stoever, 1997; Ting, 2009). Considering that many student athletes participate in team sports, it would seem logical that group approaches to counseling and school-based interventions would be plentiful in number and scope. However, the majority of approaches have traditionally focused on specialized, individual approaches because of the social capital and expected prosocial skills that develop from the natural interactions of playing competitive sports (Eccles, Barber, Stone, & Hunt, 2003; Fredricks & Eccles, 2005). Many universities, for example, rely on classes or seminars to orient student athletes to school environments. Team meetings and motivational orientations to academic duties help disseminate the information about available resources to student athletes, but whether or not the resources are sought largely depends on the individual (Simons, Van Rheenen, & Covington, 1999). School-based counseling professionals have the ability to draw from the power of groups and, with the use of other stakeholders, further engage support networks and group approaches to assist student athletes with motivational and transitional issues that can assist with decision-making and commitments to academic, personal/social, and career-oriented goals. Guidelines and suggestions about how to do this are provided in subsequent chapters.

There are programs that assist student athletes at the high school level. Most are based on the mission of fostering positive youth development in terms of personal identity, team building, and development as a productive citizen (Fraser-Thomas, Cote, & Deakin, 2005). The Play It Smart Program is one of the most prominent examples of these programs (Tinsley, 2008). This program is primarily based on athletic development of football players, but it has been developed for other athletes and related stakeholders. The emphasis not only on athletic skills but also life skills has made this particular resource invaluable for assisting student athletes during the pre-collegiate years (Petitpas, Van Raalte, Cornelius, & Presbrey, 2004). Certainly, the individual approaches and opportunities presented to student athletes through Play It Smart are effective and involve multiple types of professionals who can help these individuals achieve their scholastic and athletic goals.

There appears to be a shortage of approaches that stress the importance of the student athlete’s family when it comes to striking a balance between academic and athletic pursuits. There are many student athletes who come from long lines of athletes within their families. The cases of Mike and others, presented throughout this text, are some examples of how the positive involvement of the family in the counseling process as well as the academic and athletic pursuits of the student athlete can have significant and long-lasting impacts that assist with decision-making, and further enhance the support network that they will likely rely on as they matriculate into the collegiate level and beyond. Previous research has strongly indicated that student athletes often struggle to find appropriate role models and mentors within their chosen academic fields (Watt & Moore III, 2001), yet the involvement of parents within a student’s educational and social development is deemed a critical element for success (Brown, Mounts, Lamborn, & Steinberg, 1993; Szechter & Liben, 2004). There appears to be something of a gap between the counseling services student athletes can receive and the support that family can further enhance and provide, that makes the school-based counseling professional a necessary link when it comes to assisting the student athlete with resources and skills to assist with their issues. There are even questions raised by the academic preparation of athletic trainers when it comes to dealing with many personal issues and matters that often surface during the course of their relationships with student athletes (Misasi, Davis Jr., & Morin, & Stockman, 1996). Though there are time limits and budgetary constraints that can often limit the amount of contact parents can have with the school-based counseling professional, being able to engage in a productive dialogue with the student athlete’s parental/family system can provide significant long-term benefits that enable greater depth and clarity of academic, career, and personal/social matters to occur. The later chapters of this text offer various ways of facilitating this dialogue and interaction.



School-Based and Related Counseling Professionals

There are many school-based and related counseling professionals who can impact the development of the student athlete. For school psychologists and sports psychologists, the American Psychological Association is their main professional organization, namely the American Psychological Association (APA) Division 47 – Exercise and Sports Psychology. Community and family counseling professionals are mostly identified through the American Counseling Association (ACA). A unique subset of ACA counseling members are sports and athletic counselors, who are professionally organized through the Sports Counseling Interest Network (SCIN). College representatives associated with student athletics are not only represented through the aforementioned National Collegiate Athletic Association (NCAA), but also through the National Junior College Athletic Association (NJCAA) and the National Association of Intercollegiate Athletics (NAIA). However, in terms of addressing the school system and various stakeholders associated with student athletes, the American School Counselor Association (ASCA) is one of the most important organizations available to assist school counselors.

This is not to say that there are no other professionals who can assist student athletes. Certainly teachers, coaches, and trainers are critical to these individuals’ development as well. The purpose of supporting the student athlete is manifold, and knowing each professional comes from not only interpersonal contact, but also understanding the ethics and standards of practice that each professional is trained to do and able to follow.



Text Overview

As can hopefully be discerned from this chapter, this is a text meant to focus on supporting the needs of the student athlete when it comes to academic, career and personal/social matters. The identification of resources and organizations that can assist with these issues is also provided so that school-based counseling professionals can further prepare and advocate for more needs that student athletes and their families are expected to have. As such, this text aims to focus largely on how the school system can best engage with student athletes and their stakeholders, and uses specific models and techniques to guide and inspire the reader.



Conclusion

The popularity of sports, particularly at the collegiate level, is strong within American society. The majority of students will likely express interest in sport, either as spectators, participants, or both. Even with the likelihood of playing sports professionally being a statistically difficult task for some to accomplish, the pursuit of this goal, at least at the amateur level, is a significant and serious endeavor for many students to undergo, and one that requires a large and varied support system to exist along the way. School counselors and other school-based counseling professionals have interesting positions within the school system to assist student athletes, but may not always be the first ones to have contact with these individuals because of perceptions about what it may mean for a student athlete to need counseling services if athletics and academics are the primary tasks they need to accomplish. Furthermore, many studies and literature tend to focus on collegiate and post-collegiate years of the student athlete, and there are many implications that these findings have for professionals who work at the pre-collegiate level. The purpose of this text is to further articulate how student athletes can be served at this time in their lives, and it encourages the school-based counseling professional to generate further ideas about engaging others in this process, such as peers and family members. Considering the current state of the United State’s economy and the ways in which families, communities, and schools are struggling to provide resources for the career, academic, and personal/social goals of students and student athletes, exploring other methods and approaches to working with such students is both a viable and necessary cause. As is the case with other texts that have addressed large populations of clients, readers are reminded that between-group and within-group differences exist when conceptualizing and working with student athletes, and the information in this text attempts to take this matter into account at all possible times. Individuals training to be professional counselors, as well as already established counselors, are given ultimate authority to decide what information can be readily applied to the student athletes they will one day serve. Even if personal interests in sports are not significantly strong, we hope that the readers can be fans of the content of this text, so that the most victories can be accomplished.



Questions to Consider


	What does it mean to have athletic ability? Who primarily defines athletic ability? How would this impact a K-12 student?

	What do you believe are the main reasons that individuals play sports? How does this impact the decision to play for an amateur or professional team or organization?

	What is your understanding of the process by which one becomes a student athlete? What is your understanding of the process by which one becomes a professional athlete? How do you believe these processes impact the work of a school counselor and other school stakeholders?





Note


	All names presented are pseudonyms.
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2 Theories of Motivation and Student Development
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When speaking about motivation and student development, there are various approaches to consider. Some approaches emphasize the use of stress and crisis to engage the individual in a process of change, while others speak about holistic concepts that do not necessarily view crisis as the main mechanism by which motivation occurs.

Given that many competitive factors and pressures are involved with sports and athletic pursuits, it is not easy to determine which approach would be best for a particular student athlete. Taking the stress into account may be viewed as a realistic and welcomed process by which rapport and goal-setting could be easily established, but an approach that mainly emphasizes optimism and problem-solving could be beneficial by allowing a student athlete to reframe his/her struggles in a way that does not give an extraordinary amount of power and attention to the otherwise stressful variables that may cause motivation to remain stagnant. The theories of motivation and development reviewed in this chapter are intended to encourage school counselors to consider the pros and cons of each approach, so that appropriate decisions can dictate the direction to proceed with a student athlete in need of motivation.

Also, it should be noted that many of these models are designed for uses beyond the role of a school counselor, such as an athletic consultant, but as can be seen from each overview, the school counselor is often in a position to make initial or eventual contact with a student athlete in need. Thus, these theories are useful from the standpoint of joining with the student athlete’s family, coaching and school-related systems, and assisting with the establishment of goals and objectives that can lead the student athlete to a better outcome. Furthermore, the educational cornerstones upon which most of these theories are based make them highly appropriate for use by a school-based professional.


Mobilization Model

The Mobilization Model has the ultimate goal of using educational information and supportive interventions to help student athletes analyze their crises and coping mechanisms, by which transitions can be made (Stambulova, 2011). Stambulova has many excellent resources and detailed approaches by which this model has been applied to various types of athletes who are experiencing various types of crises, and readers are highly encouraged to seek out these materials for further information related to highly specific crises. The essentials of this model, however, boil down to six steps:


	Collecting and Sorting Out the Student Athlete’s Information
Though the use of empathic listening, student athletes provide information about their personal and professional background, the events which have led them to a counseling service, and the expectations that they have with their future(s). Stambulova (2011) specifically organizes this information among six categories, which include: (1) client as a person; (2) client as an athlete; (3) client’s social roles and environment; (4) client’s near past; (5) client’s present situation; and (6) client’s perceived future

	Identifying, Prioritizing and Articulating the Problem Issues
The main purpose of this step is to detect the level of motivation that the student athlete has to solve his/her problem(s) and to assess the level of internal and external pressure (s)he has in his/her life at present. As is the case with any goal-related process, it is important for the school counselor to be clear and explicit about the ways in which goals and problems are defined (Greenberg, 2003; Reeves, 2011). Stambulova (2011) reminds professionals that health-related issues, such as injury or poor mental health, are recommended to have priority over issues such as frustration and anxiety.

	Analyzing the Current Status of the Student Athlete’s Coping Resources and Barriers
In order to recognize and best articulate what a student athlete’s coping resources are, a mapping approach is recommended, so that a visual display is included in this process (Stambulova, 2011). Though Stambulova uses a dichotomous listing of internal and external resources, other types of map can be applied to this approach. Youths who are well-connected to their community can benefit, for example, from a community geonogram where not only are the resources identified, but the physical location of people and places also provides a visual aid to where these individuals can go when they are in need of assistance (Ivey, Ivey, & Zalaquett, 2010; Ogbonnaya, 1994). Regardless of type of map, it is important for the counselor to help the student athlete identify the barriers to the resources as much as the resources themselves.

	Discussing the Transition Alternatives and Stimulating the Student Athlete to Make a Strategic Decision
The K-12 student athlete may not be in a position to make the strategic decision fully on his/her own. There may be confidential issues and consultation services that are best used to build a team- and systems-based approach toward helping the student athlete make the most effective strategic decision. The ability to have family, coaches and teachers involved with this process can be of significant benefit to the student athlete, but it is best to keep these connections open and transparent (Donohue, Miller, Crammer, Cross, & Covassin, 2007; Dougherty, 2005). Stambulova (2011) notes three strategic decisions that can be made: (1) rejection, that is to continue in the sport or relationship associated with the traumatic situation; (2) acceptance by the student athlete to continue in his/her current situation but with different attitude(s) toward the people and variables involved in the situation; and (3) a fighting response, which involves an active procedure on the part of the student athlete to drastically change the situation for the better.

	Goal Setting and Planning in Regard to the Strategic Decision Made
This step will probably be undertaken in conjunction with other professionals. Depending on the decision made at Step 4, the student athlete must now take action(s) toward implementing the decision. Perhaps this can be best thought of in a fashion parallel to the Preparation and Action Stages of Prochaska and DiClemente’s model of change (Prochaska, DiClemente, & Norcross, 1992). The student athlete has determined a need to change his/her situation, by either removing him/herself from a crisis or working through it in some fashion, and the counseling professional helps to encourage the student athlete to follow through on the decision(s) made. In this sense, the counseling professional takes on more of a coaching identity, in that less time is spent listening to the client’s background story and more time is spent encouraging the client to take the initiative in creating change (Stambulova, 2011). Also, Stambulova notes that the counseling professional must carefully monitor the student athlete’s attitude and mindset during this process, because student athletes may sometimes engage in revenge-seeking behaviors during this period of change. Levels of stress can be quite high for the student athlete during this step in the process (Wippert & Wippert, 2008) and, even when the initial decision is made and planned for, it does not mean that it is an easy process to facilitate at all times (Brown, Glastetter-Fender, & Shelton, 2000).

	Concluding and Providing Follow-Ups
Related to the points made in Step 5, counseling professionals must also follow-up and appropriately monitor the progress of the student athlete after the plans and goals are in place. Stambulova (2011) recommends a “phasing out” approach, whereby follow-up meetings are scheduled at greater distances between one another. The school setting, fortunately for most, allows for occasional contact between student athlete and counseling professional in a way that does not require termination to equate with no further contact, but it can be considered a difficult dynamic to handle if the counselor and client are not clear on the terms of termination.



The Mobilization Model has been mainly used on athletes who are transitioning out of a sports career (Stambulova, 2011), which does not necessarily apply to many student athletes at the pre-collegiate level. However, there are school-based studies which appear to lend support for the use of this model by school counselors. A counseling dialogue with mobilization toward goals and tasks has been viewed as an effective strategy to increase performance and self-regard among struggling student athletes (Yopyk & Prentice, 2005). Frequent communication between coaches and parents that follow this type of strategy also assist school and family systems with the stresses associated with performance and evaluation (Harwood, Drew, & Knight, 2010). Ryska (2002) also noted that the athletic identity of high school students influenced levels of non-sport-related competence as a function of the motivational goal perspectives adopted within sport. Mobilizing one’s efforts and supports as a student athlete can prove to be a vital tool in the development of the student athlete as a citizen, as well as a participant in academics and sport.



Achievement Goal Theory

Achievement Goal Theory (AGT) is one of the more researched and established models used to aid student athletes’ motivation and accomplishments of tasks (Morris & Kavussanu, 2009). It is similar to the Mobilization Model in that student athletes are motivated to accomplish or avoid tasks based on the resources and sense of agency that they have to attain these outcomes. However, instead of the mechanism of crisis driving the process, AGT uses success-drive for this purpose. This drive for success is mostly defined as a cognitive and behavioral balance between what an athlete wants to achieve, and what an athlete is able to demonstrate when performing (Dweck, 1986, 1999; Nicholls, 1984, 1989). It also relates to some of the perceptions of self that student athletes have when it comes to identifying their athletic and non-athletic competencies. Ryska (2002) conducted a study which concluded that high school students who identified with their athletic role in terms of its social and affective components was related to the social acceptance and behavioral conduct aspects of personal competence, while exclusive identification with the athletic role was related to scholastic and vocational competence perceptions. Thus, the way in which student athletes perform athletically can relate to the way they perform and perceive their performance academically. Considering the demands placed on student athletes to perform well in so many school-based aspects, it is important to help these individuals frame things in terms of manageable goals. Doing this can create a climate within which student athletes can adapt and adjust to the highs and lows they experience as a result of the tasks they must accomplish in order to reach their intended outcomes (Fry & Newton, 2003).

Also related to how students strive for success is the type of orientation they have toward approaching tasks in the first place. There are task-oriented individuals who feel successful because of the actions they take to learn, practice, improve, and master material, and are able to reference themselves and their efforts when reflecting on the notion of success (Nicholls, 1989). These individuals also tend to have higher levels of sportsmanship and more positively perceived relationships with coaches and other players because of their ability to focus mostly on aspects of their work that they can control and improve (Fry & Newton, 2003). Whether or not this type of orientation is learned or innate has been debated for significant periods of time, but it is clear that task-orientation is a desired approach toward helping student athletes develop various skills from athletics, to academics, and moral and prosocial actions (Sheilds & Bredemeier, 1995).

Ego-oriented individuals, however, perceive and define success primarily through the criteria presented by others, such as how well they perform in relation to the performance of others (Nicholls, 1989; Morris & Kavussanu, 2009). The competitive efforts exerted by these individuals can often be high, but the prospect of failure can be difficult for these individuals to handle and possibly lead to withdrawal from tasks and a loss of intrinsic motivation (Morris & Kavussanu, 2009). Such behaviors can also produce conflict within a school environment, especially when these individuals engage in poor self-regulation strategies (Gano-Overway, 2008).

Gano-Overway (2008) has specifically noted that student athletes identified as ego-oriented individuals tended to perceive their performance difficulties as direct implications that they are lacking abilities, primarily because of their comparisons to others.
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