[image: ]
 Social Skills for Teenagers With Developmental and Autism Spectrum Disorders



				Social Skills for Teenagers With Developmental and Autism Spectrum Disorders
THE PEERS TREATMENT MANUAL
ELIZABETH A. LAUGESON 
AND FRED FRANKEL
[image: ]New York London



 Routledge 
Taylor & Francis Group 
270 Madison Avenue 
New York, NY 10016
Routledge 
Taylor & Francis Group 
27 Church Road 
Hove, East Sussex BN3 2FA
© 2010 by Taylor and Francis Group, LLC
Routledge is an imprint of Taylor & Francis Group, an Informa business
 This edition published in the Taylor & Francis e-Library, 2011.

 To purchase your own copy of this or any of Taylor & Francis or Routledge’s collection of thousands of eBooks please go to www.eBookstore.tandf.co.uk.
 ISBN 0-203-86768-8 Master e-book ISBN
International Standard Book Number: 978-0-415-87203-4 (Paperback)
For permission to photocopy or use material electronically from this work, please access www.copyright.com (http://www.copyright.com/) or contact the Copyright Clearance Center, Inc. (CCC), 222 Rosewood Drive, Danvers, MA 01923, 978-750-8400. CCC is a not-for-profit organization that provides licenses and registration for a variety of users. For organizations that have been granted a photocopy license by the CCC, a separate system of payment has been arranged.
Trademark Notice: Product or corporate names may be trademarks or registered trademarks, and are used only for identification and explanation without intent to infringe.
Library of Congress Cataloging in Publication Data
Laugeson, Elizabeth A. 
Social skills for teenagers with developmental and autism spectrum disorders : the PEERS treatment manual / Elizabeth A. 
Laugeson & Fred Frankel. 
p. ; cm. 
Includes bibliographical references and index. 
ISBN 978-0-415-87203-4 (pbk. : alk. paper) 
1. Autistic youth--Rehabilitation. 2. Autism in adolescence--Social aspects. 3. Developmental disabilities--Patients--Rehabilitation. 4. Developmental disabilities--Social aspects. I. Frankel, Fred H. II. Title. 
[DNLM: 1. Autistic Disorder--therapy. 2. Adolescent. 3. Friends. 4. Interpersonal Relations. WM 203.5 L374s 2010] 
RJ506.A9L38 2010 
616.85’88200835--dc22 2009037538
Visit the Taylor & Francis Web site at
http://www.taylorandfrancis.com
and the Routledge Web site at
http://www.routledgementalhealth.com


 This book is dedicated to our families, whose love 
and support have made this work possible.


 Contents 
	 
	Preface  xxi

	Acknowledgments  xxiii

	Authors  xxv

	 
	 
	SECTION I INTRODUCTION

	 
	1 Introduction  3

	Use of This Manual  3

	Required Personnel  4

	Who May Benefit From PEERS?  5

	Organization of the Manual  5

	Parent Session Therapist Guide  9

	Parent Handout  9

	Teen Session Therapist Guide  10

	Teen Activity Guide  11

	Research Evidence  11

	Using PEERS in the School Setting  13

	Use of This Manual With Young Adults  13

	 
	SECTION II PREPARING FOR TREATMENT

	 
	2 Preparing for Treatment  17

	Screening  17

	Phone Screening Script  18

	PEERS Phone Screen Data Sheet  21

	Program for the Education and Enrichment of Relational Skills  21

	Family Information  21

	Identifying Information  21

	Parent and Teen Intake Interview  22

	Greeting  22

	Teen Interview  22

	Parent / Guardian Interview  23

	Wrap-Up  25

	Teen Intake Interview Checklist  27

	Global Impressions  28

	Welcome to PEERS! (Sample Welcome Letter)  29

	Meeting Location  29

	Parking  29

	Your Teen Will Learn  29

	Forming Groups  30

	Composition of the Group  30

	Physical Facilities  30

	Behavioral Control Techniques  30

	Required Materials  31

	Providing Food and Beverages  32

	Initial Start-Up Challenges  32

	Buzzwords  33

	Outcome Assessments  33

	 
	SECTION III TREATMENT SESSIONS

	 
	3 Session 1: Introduction and Conversational Skills I—Trading Information 37

	Parent Session Therapist Guide  37

	Guiding Principles of the Parent Session  37

	Opening Remarks  40

	Introduction  42

	What to Expect From the Group  43

	Methods  43

	What Not to Expect From the Group  43

	Characteristics of Good Friendships  44

	Didactic Lesson: Trading Information  44

	Rules for Trading Information  45

	Homework Assignments  45

	How to Help Your Teen Do His or Her Homework  46

	Final Administrative Comments  47

	Parent Handout 1: Introduction and Conversational Skills I—Trading Information  48

	What to Expect From the Group  48

	Methods  48

	What Not to Expect From the Group  48

	Rules for Trading Information  49

	Homework Assignments  49

	How to Help Your Teen Do His or Her Homework  50

	Teen Therapist Guide—Session 1: Introduction and Conversational Skills I—Trading Information  51

	Guiding Principles of the Teen Session  51

	Handling Misbehavior  53

	Set-Up and Opening Remarks  53

	Opening Remarks  54

	Rules for the Group  54

	Rules  54

	Overview of PEERS  54

	Reason for the Group  54

	Structure of the Sessions  55

	Earning Points  55

	Discussion Questions  56

	Characteristics of Good Friendships  56

	Didactic Lesson: Rules for Trading Information  57

	Role-Play Exercise  59

	Behavioral Rehearsal  59

	Homework Assignments  60

	Teen Activity: Jeopardy  60

	Reunification  61

	Homework Assignments  62

	Calculate Points  62

	Teen Activity Guide: Session 1  62

	“Jeopardy”  62

	Materials Needed  62

	Rules  63

	“Jeopardy” Answer Sheets  65

	4 Session 2: Conversational Skills II—Two-Way Conversations  67

	Parent Session Therapist Guide  67

	Guiding Principles of the Parent Session  67

	Approaches to Challenging Parent Behaviors That Appear in This Session  69

	Homework Review  70

	Didactic Lesson: Sources of Friends / Two-Way Conversations  70

	Sources of Friends  71

	Rules for Having a Two-Way Conversation  71

	Homework Assignments  73

	Parent Handout 2: Conversational Skills II—Two-Way Conversations  74

	Sources of Friends  74

	Rules for Having a Two-Way Conversation  74

	Homework Assignments  75

	Teen Therapist Guide—Session 2: Conversational Skills II—Two-Way Conversations  76

	Guiding Principles of the Teen Session  76

	Rule Review  77

	Homework Review  77

	Discussion Questions  78

	Common Conversational Topics for Boys and Girls  79

	Didactic Lesson: Rules for Having a Two-Way Conversation  79

	Role Play  86

	Behavioral Rehearsal  87

	Homework Assignments  87

	Teen Activity: Jeopardy  88

	Reunification  88

	Homework Assignments  89

	Calculate Points  89

	Teen Activity Guide: Session 2  90

	“Jeopardy”  90

	Materials Needed  90

	Rules  90

	“Jeopardy” Answer Sheets  93

	5 Session 3: Conversational Skills III—Electronic Communication  95

	Parent Session Therapist Guide  95

	Guiding Principles of the Parent Session  95

	Homework Review  96

	Didactic Lesson: Choosing Appropriate Friends / Electronic Communication  97

	Rules for Starting and Ending a Phone Call  98

	Rules for Leaving a Voice-Mail Message  99

	Rules for Phone Calls / Text Messages / Instant Messages / E-mail  100

	Rules for Using the Internet  101

	Homework Assignments  102

	Parent Handout 3: Conversational Skills III—Electronic Communication  103

	Rules for Starting and Ending a Phone Call  103

	Rules for Leaving a Voice-Mail Message  104

	Rules for Phone Calls / Text Messages / Instant Messages / E-mail  104

	Rules for Using the Internet  105

	Homework Assignments  105

	Teen Therapist Guide—Session 3: Conversational Skills III—Electronic Communication  107

	Guiding Principles of the Teen Session  107

	Rule Review  108

	Homework Review  108

	Didactic Lesson: Electronic Communication  109

	Rules for Starting and Ending a Phone Call  109

	Rules for Phone Calls / Text Messages / Instant Messages / E-mail  113

	Rules for Using the Internet  115

	Behavioral Rehearsal  116

	Homework Assignments  117

	Teen Activity: Jeopardy  117

	Reunification  118

	Homework Assignments  119

	Calculate Points  120

	Teen Activity Guide: Session 3  120

	“Jeopardy”  120

	Materials Needed  120

	Rules  120

	“Jeopardy” Answer Sheets  123

	6 Session 4: Choosing Appropriate Friends  125

	Parent Session Therapist Guide  125

	Guiding Principles of the Parent Session  125

	Homework Review  126

	Didactic Lesson: Sources of Friends  126

	Importance of Having a Crowd or Clique  127

	Sources for Friendships  128

	Homework Assignments  129

	Parent Handout 4: Choosing Appropriate Friends  132

	Sources for Friendships  132

	Homework Assignments  133

	Teen Therapist Guide—Session 4: Choosing Appropriate Friends  135

	Guiding Principles of the Teen Session  135

	Rule Review  136

	Homework Review  136

	Didactic Lesson: Choosing Appropriate Friends  137

	Identifying Different Crowds  138

	Importance of Having a Crowd or a Group  139

	Identifying Which Group You Fit in With  139

	Homework Assignments  141

	Teen Activity—Trading Information: Personal Items  142

	Reunification  142

	Homework Assignments  143

	Calculate Points  144

	Teen Activity Guide: Session 4  144

	“Trading Information: Personal Items”  144

	Materials Needed  144

	Rules  145

	7 Session 5: Appropriate Use of Humor  147

	Parent Session Therapist Guide  147

	Guiding Principles of the Parent Session  147

	Homework Review  148

	Didactic Lesson: Appropriate Use of Humor  148

	Rules About Using Humor  149

	Humor Feedback  150

	What to Do With Humor Feedback  151

	Homework Assignments  151

	Parent Handout 5: Appropriate Use of Humor  154

	Rules About Using Humor  154

	Humor Feedback  155

	What to Do With Humor Feedback  155

	Homework Assignments  156

	Teen Therapist Guide—Session 5: Appropriate Use of Humor  158

	Guiding Principles of the Teen Session  158

	Rule Review  158

	Homework Review  159

	Didactic Lesson: Rules About Using Humor  160

	What to Do With Humor Feedback  164

	Behavioral Rehearsal  164

	Homework Assignments  166

	Teen Activity—Trading Information: Personal Items  167

	Reunification With Parents  167

	Homework Assignments  168

	Calculate Points  169

	Teen Activity Guide: Session 4  170

	“Trading Information: Personal Items”  170

	Materials Needed  170

	Rules  170

	8 Session 6: Peer Entry I—Entering a Conversation  171

	Parent Session Therapist Guide  171

	Guiding Principles of the Parent Session  171

	Homework Review  172

	Didactic Lesson: Peer Entry  173

	Steps for Slipping Into a Conversation  173

	Homework Assignments  175

	Parent Handout 6: Peer Entry I—Entering a Conversation  177

	Steps for Slipping Into a Conversation  177

	Homework Assignments  178

	Teen Therapist Guide—Session 6: Peer Entry I—Entering a Conversation  181

	Guiding Principles of the Teen Session  181

	Rule Review  181

	Homework Review  181

	Didactic Lesson: Slipping Into Conversations  184

	Good Times and Places to Make Friends  184

	Good Choices for Friends  185

	Steps for Slipping Into a Conversation  185

	Role Play  189

	Homework Assignments  191

	Teen Activity: Slipping Into Conversations  192

	Reunification With Parents  193

	Watch  193

	Wait  193

	Join  194

	Homework Assignments  194

	Calculate Points  196

	Teen Activity Guide: Session 6  196

	“Slipping Into Conversations”  196

	Materials Needed  196

	Rules  196

	9 Session 7: Peer Entry II—Exiting a Conversation  199

	Parent Session Therapist Guide  199

	Guiding Principles of the Parent Session  199

	Homework Review  200

	Didactic Lesson: Exiting Conversations  201

	Slipping Out of a Conversation  202

	Homework Assignments  203

	Parent Handout 7: Peer Entry II—Exiting a Conversation  205

	Rules for Slipping Out of a Conversation  205

	Homework Assignments  206

	Teen Therapist Guide—Session 7: Peer Entry II—Exiting a Conversation  208

	Guiding Principles of the Teen Session  208

	Rule Review  208

	Homework Review  209

	Didactic Lesson: Slipping Out of Conversations  210

	Rules for Slipping Out of a Conversation  211

	Steps for Slipping Out of a Conversation  212

	Role Play  213

	Slipping Out of a Conversation You Already Joined  216

	Role Play  216

	Homework Assignments  217

	Teen Activity: Slipping In and Out of Conversations  218

	Reunification With Parents  219

	Homework Assignments  219

	Calculate Points  220

	Teen Activity Guide: Session 7  221

	“Slipping In and Out of Conversations”  221

	Materials Needed  221

	Rules  221

	10 Session 8: Get-Togethers  223

	Parent Session Therapist Guide  223

	Guiding Principles of the Parent Session  223

	Homework Review  224

	Didactic Lesson: Get-Togethers  225

	What Parents Should Expect During the Get-Togethers  226

	Suggestions for Activity-Based Get-Togethers  226

	Parents’ Jobs for Having Good Get-Togethers  228

	Rules for Having a Good Get-Together  228

	Teens’ Jobs for Having Good Get-Togethers  228

	Homework Assignments  230

	Parent Handout 8: Get-Togethers  232

	Suggestions for Activity-Based Get-Togethers  232

	Parents’ Jobs for Having Good Get-Togethers  232

	Teens’ Jobs for Having Good Get-Togethers  233

	Before the Get-Together  233

	At the Beginning of the Get-Together  233

	During the Get-Together  233

	End of the Get-Together  234

	Homework Assignments  234

	Teen Therapist Guide—Session 8: Get-Togethers  236

	Guiding Principles of the Teen Session  236

	Rule Review  237

	Homework Review  237

	Didactic Lesson: Rules for Having a Good Get-Together  238

	Before the Get-Together  238

	Suggestions for Activity-Based Get-Togethers  240

	At the Beginning of the Get-Together  241

	Role Play  242

	During the Get-Together  243

	End of the Get-Together  245

	Role Play  246

	Homework Assignments  246

	Teen Activity: Get-Togethers  247

	Reunification  247

	Homework Assignments  248

	Calculate Points  248

	Teen Activity Guide: Session 8  249

	“Get-Togethers”  249

	Materials Needed  249

	Rules  249

	11 Session 9: Good Sportsmanship  251

	Parent Session Therapist Guide  251

	Guiding Principles of the Parent Session  251

	Homework Review  252

	Didactic Lesson: Good Sportsmanship  253

	Rules for Good Sportsmanship  253

	Homework Assignments  254

	Parent Handout 9: Good Sportsmanship  256

	Rules for Good Sportsmanship  256

	Homework Assignments  257

	Teen Therapist Guide—Session 9: Good Sportsmanship  258

	Guiding Principles of the Teen Session  258

	Rule Review  258

	Homework Review  258

	Didactic Lesson: Rules for Good Sportsmanship  259

	Homework Assignments  262

	Teen Activity: Get-Togethers and Good Sportsmanship  262

	Reunification  263

	Homework Assignments  264

	Calculate Points  264

	Teen Activity Guide: Session 9  265

	“Get-Togethers and Good Sportsmanship”  265

	Materials Needed  265

	Rules  265

	12 Session 10: Rejection I—Teasing and Embarrassing Feedback  267

	Parent Session Therapist Guide  267

	Guiding Principles of the Parent Session  267

	Homework Review  268

	Didactic Lesson: Teasing and Embarrassing Feedback  269

	Tease-the-Tease  269

	Handling Embarrassing Feedback  271

	Homework Assignments  272

	Parent Handout 10: Rejection I—Teasing and Embarrassing Feedback  274

	Tease-the-Tease  274

	Homework Assignments  275

	Teen Therapist Guide—Session 10: Rejection I—Teasing and Embarrassing Feedback  277

	Guiding Principles of the Teen Session  277

	Rule Review  278

	Homework Review  278

	Didactic Lesson: Tease-the-Tease  279

	Role Play  283

	Behavioral Rehearsal  284

	Handling Embarrassing Feedback  285

	Homework Assignments  286

	Teen Activity: Get-Togethers and Good Sportsmanship  287

	Reunification  287

	Homework Assignments  288

	Calculate Points  289

	Teen Activity Guide: Session 10  289

	“Get-Togethers and Good Sportsmanship”  289

	Materials Needed  289

	Rules  289

	13 Session 11: Rejection II—Bullying and Bad Reputations  293

	Parent Session Therapist Guide  293

	Guiding Principles of the Parent Session  293

	Homework Review  294

	Didactic Lesson: Bullying and Bad Reputations  295

	How to Handle Bullying  295

	Tips for Changing a Bad Reputation  296

	Homework Assignments  298

	Parent Handout 11: Rejection II—Bullying and Bad Reputations  299

	How to Handle Bullying  299

	Tips for Changing a Bad Reputation  299

	Homework Assignments  300

	Teen Therapist Guide—Session 11: Rejection II—Bullying and Bad Reputations  302

	Guiding Principles of the Teen Session  302

	Rule Review  302

	Homework Review  303

	Didactic Lesson: Bullying and Bad Reputations  304

	Handling Bullying  305

	Bad Reputations  307

	Tips for Changing a Bad Reputation  307

	Homework Assignments  309

	Teen Activity: Good Sportsmanship and Outdoor Activities  310

	Reunification With Parents  310

	Calculate Points  311

	Teen Activity Guide: Session 11  312

	“Good Sportsmanship and Outdoor Activities”  312

	Materials Needed  312

	Rules  312

	14 Session 12: Handling Disagreements  313

	Parent Session Therapist Guide  313

	Guiding Principles of the Parent Session  313

	Homework Review  314

	Didactic Lesson: Handling Disagreements  314

	Handling Disagreements  315

	Homework Assignments  316

	Suggestions for How to Present the Graduation  317

	Teen Session  317

	Parent Session  318

	Graduation Ceremony  318

	Parent Handout 12: Handling Disagreements  319

	Handling Disagreements  319

	Homework Assignments  320

	Teen Therapist Guide—Session 12: Handling Disagreements  322

	Guiding Principles of the Teen Session  322

	Rule Review  322

	Homework Review  323

	Didactic Lesson: Handling Disagreements  324

	Role Play  327

	Behavioral Rehearsal  330

	Homework Assignments  330

	Graduation Announcement  331

	Parent Session  331

	Graduation Ceremony  331

	Teen Activity: Good Sportsmanship and Outdoor Activities  332

	Reunification With Parents  332

	Homework Assignments  333

	Calculate Points  333

	Teen Activity Guide: Session 12  334

	“Good Sportsmanship and Outdoor Activities”  334

	Materials Needed  334

	Rules  334

	15 Session 13: Rumors and Gossip  337

	Parent Session Therapist Guide  337

	Guiding Principles of the Parent Session  337

	Homework Review  338

	Didactic Lesson: Rumors and Gossip  339

	Rules for Handling Rumors and Gossip  339

	How to Avoid Being the Target of Gossip  339

	What to Do When You Are the Target of Gossip  340

	Homework Assignments  341

	Suggestions for How to Present the Graduation  342

	Telling Parents About the Teen Session  342

	Telling Parents About the Parent Session  343

	Telling Parents About the Graduation Ceremony  343

	Parent Handout 13: Rumors and Gossip  344

	Rules for Handling Rumors and Gossip  344

	How to Avoid Being the Target of Gossip  344

	What to Do When You Are the Target of Gossip  344

	Homework Assignments  345

	Teen Therapist Guide—Session 13: Rumors and Gossip  347

	Guiding Principles of the Teen Session  347

	Rule Review  347

	Homework Review  347

	Didactic Lesson: Rumors and Gossip  349

	Rules for Handling Rumors and Gossip  350

	Role Play  352

	Behavioral Rehearsal  353

	Homework Assignments  353

	Graduation Announcement  354

	Parent Session  354

	Graduation Ceremony  354

	Teen Activity: Good Sportsmanship and Outdoor Activities  355

	Reunification With Parents  355

	Homework Assignments  356

	Calculate Points  356

	Teen Activity Guide: Session 13  357

	“Good Sportsmanship and Outdoor Activities”  357

	Materials Needed  357

	Rules  357

	16 Session 14: Graduation and Termination  359

	Parent Session Therapist Guide  359

	Guiding Principles of the Parent Session  359

	Administer Posttreatment Outcome Measures  360

	Homework Review  360

	Didactic Lesson: Final Thoughts / Where to Go From Here  361

	Where to Go From Here  361

	Reunification and Graduation Ceremony  364

	Parent Handout 14: Where to Go From Here  366

	Final Thoughts  366

	Teen Therapist Guide—Session 14: Graduation and Termination  369

	Guiding Principles of the Teen Session  369

	Administer Posttreatment Outcome Measures  369

	Homework Review  369

	Teen Activity  370

	Calculate the Points  370

	Graduation Prizes  371

	Reunification and Graduation Ceremony  371

	17 Case Examples  373

	Case Example: “Martin”  373

	Case Example: “Tina”  375

	Case Example: “Daniel”  376

	 
	References  379

	List of Key Terms  383

	 
	Appendices  385

	 
	Assessment Measures  385

	Session Materials  385

	Appendix A 387

	Test of Adolescent Social Skills Knowledge (TASSK)  387

	Test of Adolescent Social Skills Knowledge (TASSK)  389

	Administration  389

	Scoring Key  389

	Appendix B 393

	Quality of Play Questionnaire—Parent (QPQ-P)  393

	Quality of Play Questionnaire—Adolescent (QPQ-A)2  394

	Quality of Play Questionnaire  395

	Administration  395

	Scoring Key (Both Parent and Teen Versions)  396

	Appendix C 397

	Phone Roster  397

	Appendix D 399

	Planned Absence Sheet  399

	Appendix E 401

	In-Group Phone Call Assignment Log  402

	Week 1  402

	Week 2  402

	Week 3  402

	Week 4  402

	Week 5  402

	Week 6  402

	Appendix F 403

	PEERS Weekly Point Log  404

	Appendix G 405

	PEERS Good Sportsmanship Point Log  406

	Appendix H 407

	PEERS Homework Compliance Sheet  408

	Appendix I 409

	Graduation Flyer  410

	Author Index  411

	Subject Index  413




 Preface 
This manual is the product of the postdoctoral fellowship of Elizabeth Laugeson, Psy.D., with the mentorship of Fred Frankel, Ph.D., ABPP. Funding for Laugeson’s postdoctoral fellowship was provided by a Ruth L. Kirschstein National Research Service Award through the National Institutes of Health Training Grant NIH T32-MH17140 (Andrew Leuchter, Principal Investigator).
The intervention, as well as the manual, is based in large part upon the structure and experiences of Children’s Friendship Training (Frankel & Myatt, 2003). The tradition of Children’s Friendship Training is evidenced based, deriving in part from developmental research on how socially successful children form and maintain quality friendships and in part on the results of extensive empirical testing on clinic patients. Both interventions include parents as a formal and integral part of the intervention. Both are manualized, meaning an important structure is imposed on sessions, which is necessary for improvement in social skills. The program is individualized to the needs of each client through weekly review of homework. This affords an opportunity to discuss barriers to implementation and address how to overcome these barriers.
The content of Children’s Friendship Training has been developed and used with over 1400 families in 150 groups and 3 funded research studies. More than 80 Ph.D.- and M.S.W.-level therapists have been trained to use the manualized treatment approach. Reflecting that there is a core set of social skills that carry one through life, many of the chapters in this manual are developmentally appropriate enhancements of Children’s Friendship Training, so that the treatment modules are similar (permission to use those modules in this manual has been granted by the authors). For example, one of the first tasks of friendship at any age is to be able to join groups of same-aged peers. Children enter groups more in the context of play, and teens and adults enter groups more in the context of conversations. The current manual took many of the content elements of Children’s Friendship Training as its core. In extrapolating the intervention for use with teens, it was necessary to adapt or extensively modify most of the modules (Sessions 1, 2, 6, 8, 9, 10, and 14). Several new modules were added that apply to key social elements of the adolescent world (Sessions 3, 4, 5, 7, 11, 12, and 13).
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				Chapter 1 
						
Introduction 

				Use of This Manual 
PEERS (Program for the Evaluation and Enrichment of Relational Skills) is a parent-assisted intervention focusing on teens in middle school and high school who are having difficulty making or keeping friends. It is the developmental extension of an evidence-based program known as Children’s Friendship Training (Frankel & Myatt, 2003). PEERS has been field tested most extensively on teens with autism spectrum disorders (ASDs), to a limited extent on teens with developmental disabilities and fetal alcohol spectrum disorders (FASDs), and is currently undergoing testing with teens with attention-deficit-hyperactivity disorder (ADHD).
The intervention includes separate parent and teen sessions that meet at the same time for 90 minutes each week over a 14-week period. The group focuses on skills like having conversations; entering and exiting conversations; using electronic forms of communication; choosing appropriate friends; handling teasing, bullying, and other forms of social rejection; handling arguments and disagreements with friends; and having appropriate get-togethers with friends, including how to be a good host and a good sport. When the manual is used as described, in the middle of the intervention therapists will often hear parent reports such as, “My teen (with an autism spectrum disorder) no longer stays in his room when company comes, but comes out to interact more.” By the end of the intervention, many teens will be having regular get-togethers with a small group of peers. For more detailed accounts of typical treatment outcomes, see Chapter 17, “Case Examples.”
This manual is meant to be used as a complete program in its entirety. Each session is based upon what has come before. It can be implemented either as an outpatient program, as described here, or as a school-based program where teens  meet during or immediately after school and parents meet at a more convenient time for them.
The orientation of the manual is behavioral, in the sense that material is presented as a series of steps to be followed by parents and teens and the main focus is in getting parents and teens to do homework assignments (that is, generalize what they learn in session to home, community, and school). The program is unique in that it follows a unique format initiated by Children’s Friendship Training, it involves parents as an integral component of the intervention, and it focuses on “get-togethers.” These are features present in no other known social skills programs. Parent handouts and delivery techniques have been modified over the years based upon over 150 groups conducted with Children’s Friendship Training and dozens of groups with PEERS. These techniques have been taught to beginning therapists through our psychology and psychiatry training programs at University of California, Los Angeles (UCLA), and to dozens of mental health professionals and educators in the community. Therapists need not have much experience running social skills groups or groups in general in order to be effective, but they should have background knowledge in working with teens with different forms of developmental disabilities and their parents. We ask experienced therapists to suspend judgment based upon their theoretical orientations and give these behavioral techniques a try, given the previous success of the program. 


				Required Personnel 
In order to run the groups concurrently, it will be necessary to have a teen group leader and a parent group leader. These leaders should have extensive experience working with families in the targeted population (e.g., autism spectrum disorders, developmental delays, attention-deficit-hyperactivity disorder). Yet these leaders need not have experience running social skills groups. Generally, PEERS groups are run by mental health professionals (e.g., psychologists, psychiatrists, social workers, marriage and family therapists), but teacher-/educator-facilitated groups have also been successful. Teen group leaders should have previous experience working with teens and knowledge of high-functioning autism (when relevant) to run groups of teens with this diagnosis. Hibbs et al. (1997) suggest that the following types of therapists might be suited better for an intervention that involves a manual: those more comfortable with psychoeducational approaches (e.g., parent training), and “crossover” professionals (e.g., teachers, school counselors, or primary health care paraprofessionals).
In addition to having a teen group leader and a parent group leader, it will be essential to have one to two coaches to assist in the teen group. Coaches should be trained to handle repeated teen misbehavior and should be supervised by group leaders during weekly case conference meetings. The coaches should be competent in discussing resolution of any misbehavior with parents and teens. Coaches will also be responsible for demonstrating social skills with the teen group leader via role-play exercises presented to teens. It has been found that undergraduate psychology students with background courses in developmental disabilities or child psychology and having relevant clinical experience with teens (e.g., summer camp counselor) are adequate for this role. Coaches should be trained to do each role play before the session during a weekly case conference. It may be helpful to have them read the role-play scripts (provided in each Teen Session Therapist Guide) until they get the appropriate affective components. The parent group may be conducted by a single therapist. 


				Who May Benefit From PEERS? 
As you will see below, the intervention was developed for teens with autism spectrum disorders, and we are confident that teens with ASD may show lasting benefits from PEERS. The program developers are currently piloting PEERS on a clinic sample of teens with ADHD and having a good clinical response. Because PEERS targets skills development rather than correction of social mistakes and because the steps to making and keeping friends seem to be the same, regardless of the diagnosis of the teen, PEERS may have widespread applicability. We suspect that any teen who does not know the steps to forming and maintaining friendships could benefit from PEERS. In support of this contention, Children’s Friendship Training, upon which PEERS is based, was originally developed for children with ADHD. Later studies demonstrated the applicability to children with fetal alcohol spectrum disorders (O’Connor et al., 2006), ASD (Frankel, Myatt, Whitham et al., 2009), and problems with obesity (Frankel, Sinton, & Wilfley, 2007). We encourage professionals using PEERS with other populations to write to the authors.


				Organization of the Manual 
PEERS is conducted as a structured class on social skills necessary for teens to make and keep friends and improve their reputation among peers. An overview of all of the treatment sessions is presented in Table 1.1. This manual is intended to serve as a step-by-step outline for each session. We find that an outline rather than a script facilitates a more spontaneous sounding presentation of the material, is easier to follow for the therapist, and allows for the therapist to ad lib with material consistent with each lesson. As therapists become more comfortable with our approach, additional therapist material is helpful in getting the major points of each session across. This manual is meant to be used at the time of each session. Memorization is neither required nor encouraged. Families seem comfortable with the therapists having the manual open in front of them as they guide the parents and teens through the skills. The rationale is that the therapist 

					Table 1.1 Overview of Treatment Sessions
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					needs to be sure to cover all the necessary elements of the skills being taught. It is not meant to be read aloud (except for the Parent Handouts). Each chapter is set up to provide a brief overview of the guiding principles of each session. Each session contains therapist guides for concurrent parent and teen sessions. Sessions must be highly structured to maintain the focus of the lesson. The sections are divided as listed below.

					Parent Session Therapist Guide 
								
Each “Parent Session Therapist Guide” (with the exception of Session 1) is broken down into the following sections:
[image: ]
									Guiding Principles of the Parent Session—There is a lot of material in each session. The major focus of the session is presented in this section to help the group leader place the appropriate emphasis on the most important material and to address process issues.
[image: ]
									Homework Review—Putting the homework review at the beginning of the session underlines the importance of homework completion and allows sufficient time to troubleshoot homework problems. It is during this section that the intervention will be individualized to the specific needs of each family. This section generally takes about 50 to 60 minutes of the 90-minute session time.
[image: ]
									Homework Assignment—This section provides a description of how the parent group leader should present the Parent Handout and homework for the following week. For ease of presentation, the “Parent Handout” is embedded in the “Parent Session Therapist Guide.” Portions of the “Parent Handout” are in bold type within the “Parent Session Therapist Guide” so the group leader need only look in one place while delivering session material. “Parent Handouts” give an overview of the homework assignment and the lesson for the week. The “Parent Handout” provides the major structure for the parent session and describes in detail the parent’s part of the homework assignment, as well as a review of the teen didactic lesson. This section generally takes about 20 to 30 minutes of the 90-minute session time. The remaining 10 to 20 minutes is spent on reunification with teens and homework negotiation (see the section “Teen Session Therapist Guide,” below).



					Parent Handout 
								
“Parent Handouts” appear in the section just following the “Parent Session Therapist Guide.” The handouts are suitable for photocopying purposes and should be distributed to parents during each corresponding session. Extra handouts should be available for previously missed sessions, but providing handouts prior to sessions where there is not a planned absence is discouraged. 


					Teen Session Therapist Guide 
								
Each “Teen Session Therapist Guide” (with the exception of Session 1) is broken down into the following sections:
[image: ]
									Guiding Principles of the Teen Session—Similar to the parent session, the major focus of the session is presented in this section to help the group leader place appropriate emphasis on the most important material and to address potential process issues.
[image: ]
									Rule Review—A brief overview of the rules for the group is presented in this section but should only be reviewed beyond the first session if group members are engaging in frequent rule violations.
[image: ]
									Homework Review—As with the parent session, reviewing the homework at the beginning of the session underlines the importance of homework completion and allows sufficient time to troubleshoot homework problems, thereby individualizing the intervention to the specific needs of each teen. This section generally takes about 20 to 30 minutes of the 90-minute session time.
[image: ]
									Didactic Lesson—The didactic material for teens is usually presented using a Socratic method or through the use of role play/exercises to keep the teens involved and engaged and give them a feeling of competence that they (at least collectively) already know much of the material and are generating the rules themselves. This section generally takes about 30 minutes of the 90-minute session time.
[image: ]
									Behavioral Rehearsal—One way for teens to begin to translate the material into their daily lives is to practice newly learned skills in session while receiving performance feedback from the group leader and coaches. The behavioral rehearsal section includes suggestions for guided practice to help promote generalization of skills.
[image: ]
									Homework Assignment—In this section, the teen group leader briefly provides an overview of the homework assignments for the coming week. By assigning weekly homework corresponding to new and previous lessons, the teen group leader presents a formal way in which the teens will begin to generalize the newly learned skills outside of the session.
[image: ]
									Teen Activity—To a large degree, teens should have a choice of whether they continue to come to group. If they do not find the sessions fun and rewarding, they will be more likely to drop out. The teen activity is not only a fun part of the session, but it also affords additional opportunities to practice newly learned skills to varying degrees. A “Teen Activity Guide” appears at the end of the teen section of each chapter. This section generally takes about 20 minutes of the 90-minute session time.
[image: ]
									Reunification—Teens and parents come together in the same room at the end of the session. The teen group leader facilitates the teens’ review of what they learned in the session by using “buzzwords.” The buzzwords are found in bolded and italicized type throughout the manual. These key words are pointed out to both parents and teens to serve as shorthand for discussing the important content of each session. The review of the lesson and buzzwords is followed by the teen group leader formally announcing the homework assignment for the coming week. The treatment team (including group leaders and coaches) then briefly and privately individually negotiates with each teen and parent how to work together to ensure that the assignment is completed. This section generally takes about 10 to 20 minutes of the 90-minute session time.
[image: ]
									Calculate Points—Each week teens are earning points toward a graduation party with graduation prizes. Points are earned by completing homework assignments and through group participation and appropriate following of the rules. Teen coaches should calculate the number of individual and group points each session (see the Point Log in Appendix F). The calculating of points should be done out of the teens’ awareness, and disclosing the number of individual and total points is discouraged.



					Teen Activity Guide 
								
The last section of each chapter includes a “Teen Activity Guide” to help the teen group leader and coaches effectively facilitate the socialization activity.
[image: ]
									Materials Needed—A list of materials needed for the activity is presented in the “Teen Activity Guide.” Items should be secured prior to the start of the group, when possible.
[image: ]
									Rules—Specific instructions on how to facilitate the activity are provided in this section, including how to coach and give points during the activity and how to debrief the teens at the end.




				Research Evidence 
Although typically, developing teens often learn basic rules of social etiquette through observation of peer behavior and specific instruction from parents (Gralinski & Kopp, 1993; Rubin & Sloman, 1984), some adolescents may require further instruction, particularly those with developmental delays or autism spectrum disorders. Learning to make and keep friends may be especially difficult for adolescents with ASD, because the natural development and transmission of necessary peer etiquette requires generally positive and sustained interaction with peers and learning from best friends. Frequent isolation, which is common among adolescents with ASD, may make deficits in the knowledge of peer etiquette more pronounced. Furthermore, when gone untreated, many adults with ASD end up lacking the community connections and friendships that are taken for granted by typically developing persons (Baxter, 1997). Thus, teaching the skills necessary to make and keep friends may have significant lifelong impact for persons with ASD.
Among typically developing children, best friendships become stable by about the fourth grade (Frankel, 1996; McGuire & Weisz, 1982). Having one or two best friends is of great importance to later adjustment, can buffer the impact of stressful life events (Miller & Ingham, 1976), and correlates positively with self-esteem and negatively with anxious and depressive symptoms (Buhrmester, 1990). In typically developing children, best friends may promote the development of social competence, but conflicts with acquaintances may inhibit future social interaction.
Although it is clear that teaching social skills to adolescents is an important treatment priority, much of the literature on social skills training for adolescents with ASD has focused on interventions with younger children in the lower ranges of social functioning (Wolfberg & Schuler, 1993). Few social skills interventions have been devoted to investigating the efficacy of social skills training for teens who are less socially impaired, such as teens with Asperger’s disorder or high-functioning autism (Marriage, Gordon, & Brand, 1995). Even among the social skills intervention studies conducted with this population, most have not been formally tested in terms of improving social competence or developing close friendships, and they have not assessed social functioning in situations outside of the treatment setting, such as using parent or teacher reports.
The lack of evidence-based social skills instruction to improve social competence and promote the formation of friendships for adolescents with developmental and autism spectrum disorders is what inspired the development of this manual. In 2009, the first randomized controlled trial of PEERS was published in the Journal of Autism and Developmental Disorders (Laugeson, Frankel, Mogil, & Dillon, 2009). This study compared 17 teens receiving PEERS with a matched delayed treatment control group of 16 teens, 13 to 17 years of age with ASD. Results revealed, in comparison with the control group, that the treatment group significantly improved their knowledge of social skills, increased frequency of hosted get-togethers, and improved overall social skills as reported by parents. Social skills improvement reported by teachers showed a strong trend toward improvement but was not significant, possibly due to a poor return rate of questionnaires from teachers. At the time of writing this manual, this study is composed of one of the largest number of subjects reported in the treatment outcome literature for older adolescents with ASD.
In a second study of PEERS, currently in preparation for publication, previous findings were repeated for a group of 28 middle school and high school teens with ASD and further showed a significant decrease in autism symptoms related to social responsivity. Results from a comparison of teens receiving the PEERS intervention to those waiting for treatment revealed a significant increase in parent-reported social skills and social responsivity, increased frequency of hosted get-togethers, and improvement in knowledge of social etiquette. These gains were maintained for all measures except teen reports of hosted get-togethers at the end of the 3-month follow-up assessment period. Teen reports of hosted get-togethers declined significantly during the follow-up period; however, 7 of 12 parents reported improvements from baseline to follow-up. We suspect from this data that get-togethers, when parents are present, are better than get-togethers maintained in the community setting and other teens’ homes. This finding further promotes parent involvement in get-togethers as a means of ensuring continued gains during follow-up.
These combined findings suggest that the use of PEERS as a parent-assisted social skills intervention leads to improvement in friendship skills for adolescents with ASD. The combined sample of 61 subjects makes these results more compelling. Attrition rates were low in both studies with 33 completers and 6 dropouts (14.6%) in the first study and 28 completers and 4 dropouts in the second study (12.5%). In contrast, Frankel and Simmons (1992) report as many as 43% to 59% drop out during the course of most outpatient treatment. 


				Using PEERS in the School Setting 
In 2008, PEERS underwent pilot testing in a school setting through a collaboration with Autism Spectrum and Treatment (ASTAR) in Seattle, Washington, and the Lake Washington School District. This pilot study was conducted as a therapist-facilitated, parent-assisted after-school program. Results were encouraging and consistent with previous findings.
At the time of writing this manual, the PEERS intervention is currently being tested for effectiveness through The Help Group’s Village Glen School, a non-public school for children with ASD in the greater Los Angeles area. The study, funded by the Nathan and Lily Shapell Foundation, is being conducted as part of The Help Group–UCLA Autism Research Alliance, and will test the effectiveness of improving friendship skills among over 80 middle school children with ASD. Using a teacher-facilitated model, an adapted version of the PEERS intervention will be implemented in the classroom daily for 20 to 30 minutes per day. Parents will receive weekly psychoeducational handouts instructing them on key features of the program and how to best support their teens’ efforts to improve their friendships. Treatment outcome for this 14-week intervention will be compared to the usual social skills curriculum at the Village Glen School.


				Use of This Manual With Young Adults 
Young adulthood encompasses many challenges, including school transition, finding employment, building a social network, increasing household tasks, and developing romantic relationships. All of these areas require a certain degree of mastery of social skills that many young adults with autism are sadly lacking. Untreated, these social difficulties may lead to symptoms of depression, anxiety, social isolation, and loneliness. Although research on ASD has been extensive in the child and adolescent literature, there has been a void in research-validated services for young adults with autism.
At the time of writing the current manual, a research study to test the effectiveness of using an adapted version of the PEERS manual to improve friendship skills in young adults 18 to 23 years of age with ASD is underway also through The Help Group–UCLA Autism Research Alliance. Parents and caregivers will be included in weekly classes that teach young adults the rules of social etiquette. During the 14-week intervention, core skills necessary to making and keeping friends will be addressed, including social communication, choosing appropriate friendships, organizing social activities, dealing with social rejection, resisting social pressures and exploitation, dating etiquette, and more.
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				Chapter 2 
						
Preparing for Treatment 

				Screening 
Prior to admission to the group, we recommend that a prescreening phone interview and an intake interview be conducted to establish appropriateness for the group and to describe expectations for participation. The primary purpose in conducting these interviews is to identify whether the teen has adequate verbal abilities that will ensure he or she is able to follow the didactic lessons presented in the groups, to make sure the teen is motivated to attend, to ensure that there are no behavioral issues that would prohibit participation (i.e., aggressive behavior), and to ensure that parents agree to do their parts in the homework assignments. It is essential that only teens who are interested in participating in the groups be admitted to the program.
A prescreening phone interview can generally be conducted in approximately 10 to 15 minutes and need not be conducted by a licensed clinical therapist (see “Phone Screening Script” and “PEERS Phone Screen Data Sheet”). During this prescreening interview, it will be essential to verify that the teen is of average to above average intelligence to ensure that he or she will be able to follow the course material, which is presented through verbal instruction. It is highly recommended that the parent or guardian be informed of the strict guidelines with regard to verbal abilities and willingness to participate. A sample PEERS “Phone Screening Script” appears below and is intended to screen teens who would benefit from PEERS as well as begin to get necessary background information. The “Phone Screen Data Sheet” also appears below and will help to complete the screening process.


				Phone Screening Script 

					“Thank you for calling!”
[Ask parent name.]
Q: Who referred you to our program or how did you find out about us? Let me tell you a little more about the program. PEERS is a parent-assisted intervention for teens in middle school and high school who are having difficulty making or keeping friends.

						There are separate parent and teen sessions that meet at the same time for 90 minutes each week over a 14-week period. The group focuses on skills like having conversations; entering and exiting conversations; electronic forms of communication, including making phone calls to friends; choosing appropriate friends; handling teasing, bullying, and other forms of rejection; handling arguments and disagreements with friends; and having appropriate get-togethers with friends, including being a good host and a good sport. Parents are taught how to help their teens make and keep friends by acting as social coaches outside of the group. During the teen session, teens are presented with a lesson and then practice whatever skill they just learned while participating in socialization activities or playing board games, card games, or outdoor sports. Homework assignments are also given each week to make sure teens are practicing the skills they are learning. The class meets (insert day and time). The classes are 14 weeks long, and the next classes begin on ________ and end on __________. The same parent must be able to attend at least 11 of the 14 sessions to be enrolled.

→ Exclude if parents need to trade off attending, if the family will miss more than three sessions, or if the family will miss the first two sessions.

Q: Is this something you might be interested in?
[If no, provide referrals from a list of alternative social skills groups.]
[If yes, continue below.]
Q: Does this group sound like something that your teen would be interested in attending?
It’s important for you to know that we do not force anyone to participate in these groups. That means your teen must be willing to attend the groups voluntarily. Do you need more time to discuss this with your teen?
[If not a problem, continue with phone screen.]
Great! I first need to ask you a few questions about you and your teen in order to determine if he or she is eligible for our program. All of your answers will be confidential. I will also need to obtain your contact information so we can mail you our enrollment materials.
Q: What is your teen’s first and last name? (Confirm spelling.)
Q: How old is your teen?
Q: What is your teen’s date of birth?
Q: What grade is your teen currently in?
[Must be in middle school or high school. Exclusion if teen is in college; even if teen is still 17.]
Q: What is the name of the school your teen attends?
Q: Does your teen receive any special services at the school he or she is enrolled in?
If in special education, ask: What grade level is the work he or she is doing?
[Exclude if teen is working below a sixth-grade level.]
Q: What problems or issues does your teen have making or keeping friends?

						No friends at school
Cannot make new friends
Does not keep friends
No get-togethers
Teased or bullied
Aggressive with friends
Does not get invited to others’ houses or birthday parties
Other kids do not like the teen

→ Exclude if:

Teen does not have verbal skills
Teen does not agree to attend voluntarily
→ Possible exclusion if:

Teen strongly prefers to isolate self from others [Probe if teen is nevertheless interested in the group—if so, then do not exclude.]
Q: Does your teen have a group of friends at school?
Q: Does your teen have get-togethers with peers? Or does your teen have friends over?
Q: How do those get-togethers usually go?
Q: What types of games or activities does your teen like to play?
Q: Does he or she play any sports?
Q: Is he or she in any clubs or extracurricular activities?
Q: Does your teen have any significant behavioral issues at home?
Q: Has your teen’s teacher reported that your teen has any significant behavioral issues at school?
→ Exclude if teen has significant behavioral problems such as:

Violent, aggressive behavior toward adults or teens
Inability to function without one-on-one aide
Teen not able to function within a group setting
Teen does not respond to limit setting
Q: Has your teen ever received any type of psychological or medical diagnosis?
→ Exclude if:


						Teen has severe speech or articulation issues
Lower functioning autism
Physical or medical disability (unable to engage in sports activities)
Visually or hearing impaired
Major mental illness (schizophrenia, bipolar disorder, major depression)

Q: Is your teen on any medication? [Obtain name and dosage information.]
As I mentioned before, there is a parent portion of our program which requires one parent to attend on a consistent basis. The other parent is also always welcome to attend.
Q: Who will be attending the program with your teen?
→ Exclude if parents need to trade-off attending.

Q: Just to confirm, what is your relationship to your teen (e.g., Are you his biological mother?)
Q: Is this a two-parent or single-parent home?
Q: Does your teen have any siblings? [Obtain ages and gender of siblings.]
It sounds like our program may be appropriate for your teen. In order to enroll your teen in the program, I will mail you out a packet of questionnaires to complete. It will take you about 20 to 30 minutes to fill out the forms and return them. When we get the forms back from you, we will call you to schedule a 1-hour intake appointment with you and your teen to determine if our program is appropriate and if it is something that will benefit your teen. After you complete the intake and if we feel your teen will benefit from the class, then he or she is officially on the waiting list to start the next available class. You will not be placed on the waiting list until we’ve received your packet and you’ve completed your intake appointment.
Q: Do you have any other questions I can answer for you?
Great! Thanks for your call. You should be receiving the packet in the mail in a few days. Please remember that enrollment is limited, so please return your packet as soon as possible. If you have any further questions please feel free to give us a call back.



				PEERS Phone Screen Data Sheet 
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					Family Information 
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				Parent and Teen Intake Interview 
It is highly recommended that an intake interview be conducted with both parents or guardians and teens prior to admission in the treatment group. This intake interview can generally be conducted within 50 minutes. The recommended structure of the interview includes a 5-minute greeting with both the parent or guardian and teen; a 20-minute private interview with the teen; a 20-minute private interview with the parent or guardian while the teen completes the pretreatment assessments; and a 5-minute wrap-up with both parent or guardian and teen. The waiting period between interviews can often be a useful time to have the parents or guardians and teens complete any outstanding pretreatment questionnaires.

					Greeting 
								
It is helpful to begin the intake interview with a brief greeting welcoming the family and orienting them to the intake procedures. You might begin by saying: I wanted to take a few minutes to meet with you to explain what we will be doing today. First, I want to make sure that everyone has a clear understanding of why we’re meeting today. (Teen’s name), Do you have a clear understanding of why you’re here? At this point, you will want to give the teen the opportunity to explain his or her understanding of the appointment and address any misunderstandings about the nature of the visit. If the teen is unsure about the purpose of the meeting, you might say: We have a group for teens about your age where we teach you to make and keep friends. The group meets once a week for about 14 weeks and if you participate in the group, both you and your parent(s) will attend the group. We’re meeting today to find out if this group is a good fit for everyone. In order to figure out whether this is the right group for you and your parent(s), I’d like to ask you some questions about school, your friends, and what you like to do. Would that be alright?
Assuming the teen agrees to answer your questions, you will want to continue by explaining the structure of the intake appointment. You might say: Now that we’re all clear about why we’re here, I’d like to take some time to speak with each of you individually. I was hoping to meet with (teen’s name) for about 20 minutes and then with (parent’s name) for about 20 minutes. While each of you is waiting, I have a few forms for you to fill out. These forms will give me a better understanding of what’s happening with (teen’s name) socially. At the end of the hour, we’ll all meet up again and talk about whether or not this group seems to be a good fit for everyone. Does that sound alright?


					Teen Interview 
								
At the beginning of the teen interview, it may be useful to spend a few moments describing the intervention to the teen. You might say: As you know, I’m going to
								be asking you some questions about your school, friends, and things you like to do. Before I do that, I’d like to take a few moments to tell you a little more about our groups. Our program is known as PEERS, and the purpose of our group is to help teens learn to make and keep friends. We do this by teaching you important skills that are needed in friendships; things like how to have an appropriate conversation, how to walk up to other teens and join their conversations, and how to have get-togethers with friends. We also teach you skills that help you handle conflict with peers; things like how to handle teasing and bullying, how to resolve an argument with a friend, and even how to change a bad reputation. We not only teach you these skills, but we have you practice them in the group each week and then outside of the group between sessions. There are usually about 8 to 10 teens in the group, all around the same age as you. While you’re attending the teen group, your parent(s) will be attending their own group in a separate room. The idea behind the parent group is that we’re trying to teach your parents what you’re learning and help them to identify places where you might be able to make new friends. The great news is that the groups are usually fun and most of the teens who participate in PEERS are able to improve their friendship skills by the end of the 14 weeks. Does that sound like something you might be interested in? Do you have any questions about the program? You will then want to address any questions raised by the teen and then proceed with the teen intake interview (see the “Teen Intake Interview Checklist”).
During the teen interview, it will also be important to establish rapport with the teen and make it clear that his or her participation in the group is entirely the teen’s decision. You will want to make it clear that the teen has to want to participate in order to be included in the group. If the teen is reluctant to agree to participation, it is strongly advised to wait until the teen agrees before admitting him or her into the group. In this case, the teen should be required to communicate his or her interest in participation directly to the interviewer before moving forward. In cases in which the teen is unwilling to give his or her assent to participate in the group, the interviewer should feel free to discontinue the intake interview and reconvene with the parent and teen to discuss this issue. The parent should be informed that the teen is unwilling to agree to participate in the group and the interview cannot continue until the teen has given his or her assurances that he or she wants to receive treatment. In such cases, it is common for parents to pressure their teen to agree to treatment. In this event, it is advisable that the interviewer be very cautious about continuing with the intake interview. Including families in which teens are reluctant to participate often leads to a lack of group cohesion and higher rates of attrition.


					Parent / Guardian Interview 
								
During the parent or guardian interview, you will want to obtain a thorough history of the teen’s social, psychological, medical, and developmental history. In particular, you will want to get a description of any previous or current psychiatric diagnoses, as well as a comprehensive description of any current or previous psychiatric evaluations or treatments (including medication). It will be important to spend a substantial amount of time allowing the parent or guardian to describe his or her concerns about their teen’s social problems, while considering whether these concerns are sufficiently addressed through the PEERS curriculum, or whether a different treatment is indicated or additional referral is required.
This is the time when you carefully describe what is expected of the parent or guardian during the intervention. Specifically:
[image: ] The same parent should attend each session.
[image: ] The teen should have enough unscheduled time so that get-togethers with new friends made during the intervention can easily happen.
[image: ] The parents have to commit to try to find extracurricular activities in which to enroll their teen as the group starts. Material in PEERS is designed to help them do this, but they have to be sufficiently motivated to carry this through.
[image: ] Parents have to understand that the intervention is highly structured with an agenda for each session and homework assignments specifically designed to promote friendships. There will be little time for parent support functions or to talk about issues other than problems in getting the homework done.
[image: ] Parents should agree that their teen needs the intervention or have them reconsider taking part in the group. They will not be able to change the format of the sessions or goals of the treatment.
[image: ] Parents should also understand that the purpose of this group is to give the teens enough skills to make their own friends. The other teens in the group will be present for the purpose of practicing these skills. For good reasons, they will not be allowed to socialize in any way with the other teens in the group for the 14 weeks of PEERS (see Box 2.1 for a detailed explanation). Note that some of the teen homework assignments require making phone calls to other group members. The homework is only to practice specific conversational skills, not to arrange social contacts between group members. Teens are assigned a different group member to call each week. This assignment eventually expands to include calls to teens who are not in the group. From Box 2.1, it is evident that prohibiting within-group social contacts also applies to groups run at a school program and for teens who happen to know each other prior to starting PEERS. For teens who share an acquaintance with other group members prior to the treatment, it is recommended to have them agree to cease social contacts while they are participating in the group.

At the end of the parent or guardian interview, you should discuss your decision about the appropriateness of treatment for the family. In the event that the teen is appropriate for the PEERS intervention, you will want to give the parent the opportunity to decide whether he or she wants to participate in the treatment before meeting with the teen again. In the event that the teen is not found to be appropriate for treatment, you will want to explain the nature of these reasons and be willing to provide appropriate referrals.

						BOX 2.1 REASONS TO PROHIBIT SOCIAL CONTACT BETWEEN GROUP MEMBERS DURING THE INTERVENTION

1. Inconsistent with the skills being presented:

a. The teens may not actually want to socialize with each other. The prohibiting of social contact with other group members allows them a graceful way to avoid an uncomfortable situation.
b. The parents may rightfully feel the teens should not be friends with each other.

2. Introducing negative affect between group members:

a. After-session social contacts introduce competition and bad feelings between some group members through the forming of cliques.
b. Organizing get-togethers with other group members before the presentation of this skill has occurred may result in negative interactions between the teens.
c. Conflict between group members resulting from outside group social contact may lead to tension within the group and possibly early withdrawal from the group.

3. Prohibiting between-session contacts allows parents and teens to:

a. Report freely on homework assignments, without concern of making a group member feel left out.
b. Speak their minds to each other, without worrying about alienating a “potential friend.”
c. Maintain credibility in their efforts to help each other solve social problems.

Source: Frankel & Myatt, 2003.




				Wrap-Up 
Once you establish eligibility in the program with the parent or guardian, you will want to take a few minutes to meet with the parent or guardian and teen to share the news with the teen and give the family information about how to proceed. In cases in which the teen has been accepted into the program, you might say: It looks like you and your parent will be joining our program. As you know, our groups meet every week for 90 minutes over a 14-week period. The next group begins [give the specific date]. I have some information about the groups that I’d like to share with you and I’d be happy to answer any final questions
							you may have. At this point, it is helpful to provide the family with a “Welcome Letter” that provides comprehensive information about the start date, the time and location of the groups, driving and parking information, and a brief list of the skills that will be taught. Within this “Welcome Letter” it is also advisable to notify families that regular attendance and arriving on time are imperative to the success of the program (see sample “Welcome Letter”). Be sure to notify parents or guardians that they will need to make arrangements not to have siblings in session. An exception to this rule would be the involvement of older adult siblings who may be helpful in facilitating successful participation (e.g., including an English-speaking adult sibling when a parent is non-English speaking in an English-only group).


				Teen Intake Interview Checklist 

					[image: ]

					Global Impressions 
								

						[image: ]



				Welcome to PEERS! (Sample Welcome Letter) 
[image: ] You are confirmed to attend the next PEERS group, which is scheduled to start on ____________ and will be held from _______ to _______ p.m.
[image: ] Regular attendance and coming on time is imperative for getting the full benefit of the program. We recommend that you wait for the next group if you already know you will be missing three or more sessions or will be absent for the first two sessions. We typically meet consistently on a weekly basis and schedule around major holidays. A planned absence sheet and schedule will be distributed during the first session.
[image: ] It is important that the same parent attend every session. Teens have weekly assignments that require parental supervision (i.e., making or receiving phone calls from other group members, calling friends on the telephone to practice conversational skills, having get-togethers with friends not in the group). Other parents are always welcome to attend, but we strongly discourage parents from switching off each week.
[image: ] We ask that you please do not bring siblings to group sessions.
[image: ] Dr. _________ will lead the teen group, and Dr. ___________ will lead the parent group. Other trained therapists and graduate students may assist with the groups under direct supervision.
[image: ]
								If applicable, all payment or copayments will be collected at the beginning of session. Only Visa, MasterCard, American Express, check, or exact cash will be accepted. Information regarding fees and insurance coverage will be discussed during the first session.


					Meeting Location 
								
[image: ] We will meet at: ____________________________________
[image: ] The groups will be meeting in the same location on a weekly basis.
[image: ]
									See enclosed map.



					Parking 
								
[image: ]
									See enclosed parking information.



					Your Teen Will Learn 
								

						
								 • How to use appropriate conversational skills 
	 • How to be a good host during get- togethers 

	 • How to find common interests in conversations 
	 • How to choose appropriate friends 

	 • How to enter and exit conversations between peers 
	 • How to be a good sport 

	 • How to use appropriate humor 
	 • How to handle arguments with peers 

	 • How to use electronic communication 
	 • How to change a bad reputation 

	 • How to handle rumors and gossip 
	 • How to handle teasing and bullying 



If you have any questions, please contact our staff at XXX-XXX-XXXX.



				Forming Groups 

					Composition of the Group 
								
The recommended PEERS group size should be between 7 and 10 teens per group. Each specific group of teens needs to be limited in their range of psychopathology. It has been repeatedly observed in the PEERS social skills groups that teens with ASD are often most comfortable and appear to thrive more successfully with other teens with ASD. Therefore, homogenous groups for teens with ASD are encouraged. Teens with ADHD and other social behavioral problems have generally been observed to be less accepting of teens with ASD in the groups and may therefore benefit from a separate group in order to minimize attrition. With regard to age and grade level, the groups may have a wider range providing there is more than one teen at each age level. Girls and boys are easily mixed without problems. Historically, boys are more likely to present for social skills treatment, so it is likely that groups will be composed of fewer girls. It is recommended that groups with only one female member be avoided, unless the family willingly agrees.


					Physical Facilities 
								
It is helpful to create a classroom atmosphere for the parent sessions and the didactic segment of the teen sessions. The teen room should have a whiteboard and markers with tables and chairs for teens to sit facing the board. The parent room should have chairs arranged in a large circle and enough space for all parents to be seated together at the same time. Teen Sessions 11 through 13 are conducted on an outside play area used to teach skills for outdoor games and sports and should resemble a schoolyard as much as possible. It should have sports equipment such as a basketball hoop, soccer goal net, or volleyball net and should be fully fenced in for safety. In the event that such outdoor accommodations are not possible, teen session activities for Sessions 11 through 13 will need to be modified for indoor games as described in Sessions 8 through 10. Parent and teen rooms and the outside play area should be as close as possible to each other for quick transport of teens during each session.


					Behavioral Control Techniques 
								
Most behavioral problems are addressed through the screening process. If the teen willingly agrees to participate in the group he or she will mostly behave. However, some teens may be disruptive in the group and will require further behavioral intervention to modify these disruptions. The teen group leader should draw the line with three types of behaviors: disruption of other teens (e.g., engaging in behaviors that distract or disturb other group members from the lesson), disrespect for the group leader or other teens (e.g., teasing, bullying, making rude comments), and agressive behavior or threats of agression. Explicit guidelines for handling behavioral disturbances are presented in the “Teen Therapist Guide—Session 1.”


					Required Materials 
								
The following materials will need to be available for the groups:
[image: ] A “Phone Roster” with each participant’s name and a phone number where he or she can be easily reached for in-group phone call assignments. This roster should be distributed to parents on the first session of the group (see the “Phone Roster” in Appendix C). Parents will need to provide an appropriate phone number at intake and give consent to have this information released to other group members.
[image: ] A “Planned Absence Sheet” should be distributed to parents during the first session and completed by each teen’s parent indicating which session(s) they will miss (see the “Planned Absence Sheet” in Appendix D). This sheet should not include information about the didactic lesson presented each week so as to avoid parents picking and choosing sessions they wish to attend.
[image: ] An “In-Group Phone Call Assignment” sheet will be needed to track phone assignments in the teen group during Sessions 1 through 6. Keeping careful track of which teens are assigned to call one another will enable the teen group leader to switch the order or “caller” and “receiver” for these phone calls and ensure that teens call different group members throughout this process (see the “In-Group Phone Call Assignment” sheet in Appendix E).
[image: ] A “Weekly Point Log” will be needed to track the individual and group points in the teen session each week. This log should include the name of each teen, along with individual and group totals for points used toward the distribution of graduation prizes in Session 14 (see the “Teen Therapist Guide—Session 1” for a description of the point distribution). A sample “Weekly Point Log” is provided in Appendix F.
[image: ]
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