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Personality Development: A Psychoanalytic Perspective is a comprehensive overview of infant observation and personality development. Beginning with intra-utero life and going through to early adulthood, it focuses on the emotional tasks involved at each stage of development and the interplay of internal processes and external circumstances. Central importance is given to attachment and to psychoanalytic concepts, such as the Oedipal complex, separation and individuation, and the development of the capacity to think. The emotional processes are seen as ‘states of mind’ rather than fixed stages.

Using considerable new clinical and observational material, Personality Development: A Psychoanalytic Perspective will be of interest to those teaching personality development courses, as well as mental health and child care professionals.
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Preface

Margaret Rustin


The series of lectures gathered together in this book provide a fine representation of contemporary thinking about the development of the personality, viewed from a psychoanalytic perspective and growing from the clinical practice of the child and adolescent psychotherapist. The editors introduce the book with the most helpful overview. They expound two organising concepts, which serve to link the subsequent material, and which exemplify current preoccupations in psychoanalysis. First, they explore Oedipal themes, the necessary and painful encounter for the child with reality of parental sexuality and the crucial process of becoming aware of that from which we are excluded. The ways in which this triangular constellation reappears as a challenge and an opportunity for development in the process of growing up is linked to the second theme, that of the importance of learning to think about ourselves and others and to acquire a capacity for observation and reflection about our personal lives. These central ideas do indeed inform the detailed exploration of particular periods of development in the life of the child which follows.

It is impressive to realise as one goes along that the book has a sustained inner coherence based on the theoretical paradigm outlined by the editors, and yet succeeds in preserving the individual voices of its authors. The editors have clearly sought to avoid losing the tone of the original lectures, which created such a lively interchange with their audiences, and should also provide much opportunity for thought among readers. The emphasis of the writers is quite varied, and the methods chosen to bring to life the topic of each chapter are diverse. Some writers are more interested in what the traditions of infant and child observation have revealed, some are more drawn to the development of theory, some are more alert to the impact of social and cultural change, and some write primarily from careful and profound thinking about their clinical experiences. This variety leaves a lot of space for the individual reader to formulate lines of enquiry and to link the writers’ ideas with personal and professional experience. One can also imagine that the book would serve as a basis for a reading group to work through systematically.

The book is a splendid offshoot of the lively growth of interest in the ideas of child psychotherapists throughout Britain and Europe and is also a timely contribution to contemporary thinking about the fundamentals of development. The story it tells of the relational basis for personality development is highly relevant reading for policymakers troubled by evidence of difficulties in parent–child relationships. It greatly enriches the over-behaviouristic or somewhat superficial ‘child-centred’ accounts of development that often hold sway by its combination of sensitivity and rigour. It demonstrates the continuing fertility of psychoanalytic thinking, which is properly rooted in observation and clinical work.
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Note 


On confidentiality

Throughout the book, all names of persons referred to have been changed and every effort has been made to disguise their identity, but not in ways that change the meaning of the observation and clinical material.



On terminology

Throughout the book the use of the term ‘phantasy’ refers to unconscious processes, and ‘fantasy’ to conscious thoughts and wishes. The term ‘object’ indicates a person with whom the subject has an emotional relationship and/or an internal object, which is a mental representation of the person or relationship.

When referring to an infant, child or adolescent either ‘he’ or ‘she’ may be used, but generally in the text ‘he’ is used unless reference is being made to a specific observational or clinical example.







Chapter 1 Introduction

Debbie Hindle and Marta Vaciago Smith
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Fragments of the Rivers

It is not possible to descend twice in the same river

Heraclitus



As Heraclitus says, ‘everything changes’. In this book we will see how throughout life we go on revisiting points of development, reliving conflicts and gaining new insights, which may in turn enrich our current lives. What follows is an account of what is essentially a journey, which begins within the family and continues into the wider world.

Development here is not envisaged as a linear trajectory, but as interlocking orbits forming a spiral. Nor does development take place in isolation, but in the context of relationships that may themselves be continually changing. In this book we emphasise the interplay between the internal and external world and the development of the thinking mind, which is so crucial to maintaining a sense of self. By trying to capture the uniqueness and complexity of the developing personality, the contents of the lectures also bear testimony to the way in which hope supports the journey described. Hope implies expectation and desire, underpinned by a feeling of trust. It is to such openness to trust that this book is addressed and to describing the way in which unresolved intrapsychic, interpersonal issues may be renegotiated at different stages of development. In this sense, the present becomes the crucible of past and future.


The History of the Course

‘Personality Development’ is an integral part of a course entitled ‘Observational Studies and the Application of Psychoanalytic Concepts to work with Children, Young People and Families’ originated at the Tavistock Clinic.

This Observational Studies course has evolved over many years into both a foundation course for clinical training in child and adolescent psychotherapy, and a course in its own right, which since 1991 can be completed as a postgraduate diploma or an MA degree.

The development of the various components of the course was heavily influenced by Esther Bick and later by Martha Harris (M.H. Williams, 1987). The course addresses the needs of people undertaking work with children, adolescents and families. It is designed to foster and deepen awareness of human development and interaction, through the development of observational skills and an understanding of psychoanalytic concepts. The study of the various stages of the life cycle confers unity and a sense of continuity to the multifaceted experience of learning. The Personality Development section of the course provides a framework in which an understanding from different seminars and different fields of research may coalesce. Within the Tavistock Clinic, Margot Waddell, psychoanalyst and consultant child psychotherapist, taught personality development to nearly a generation of students and has influenced many of the contributors to this book. Her recently published book Inside lives: Psychoanalysis and the growth of the personality, referred to in the suggested reading list, is a testimony to her focus in this subject from the Kleinian and post-Kleinian psychoanalytic tradition.

During the last 20 years, Observational Studies courses have developed outside London, in Birmingham, Bristol, Edinburgh, Oxford, Leeds, Liverpool and Nottingham. These developments were made possible by the combined efforts of locally based child psychotherapists and visiting tutors from the Tavistock Clinic. Limited resources, however, meant that a flexible and imaginative approach was needed in order to offer more seminars. By joining forces between the courses in Leeds and Nottingham, we were able to mount a Personality Development course located in Sheffield, a midway point.

We needed to think about how best to meet the requirements of the course and the needs of our students. We also thought it would be an enriching experience for our students to open the course to a wider professional audience. The course attracted a wide range of professionals, GPs, Health Visitors, Paediatricians, Child Psychiatrists, Community Psychiatric Nurses, Social Workers, Counsellors and Adult Psychotherapists, indicating an interest in psychoanalytic thinking and its relevance to professional work.



Format of the Course

A series of seminars was designed to cover the stages from babyhood to early adulthood. Each seminar was divided into two parts: the first a lecture, the second a clinically based discussion. Although organised as a series, it was also intended that participants could attend individual lectures. Some repetition in the book reflects the fact that each lecturer had to take this into consideration. In the discussion, emphasis was placed on participation and students were encouraged to link the lectures with their own work experience. A reading list was provided for each lecture.

What could have been a fragmented series proved to have a robust structure. In relation to the Observational Studies courses, our presence in the seminars provided some continuity. Likewise, we found students kept themes from the lectures alive in other seminars. From feedback forms we learned that participants found the seminars to be surprisingly integrated. In retrospect we could see how crucial working together was to the success of the course. Only through the administrative support provided by the Clinical Psychology department in Sheffield was it possible for us to work together across the region

We were struck by how working together parallels the process of development. Development begins and continues within the medium of combined forces, a theme that will be addressed throughout this book. The success of the course was confirmed by the fact that it was re-run in the same format in Bristol, Durham, Liverpool and London.



From Lectures to Chapters

In editing this book, our first aim was to preserve the spontaneity with which the lectures were delivered in the hope that the reader would be transported into the atmosphere of the course. As the lectures were pointers for further discussion, so it is hoped that reading the text will encourage further thought. The book is not intended to be a comprehensive work on personality development, rather an exposition of ‘work in progress’. We envisage the book being used by a wide range of professionals, similar to those who attended the course. What cannot be included is the richness of the ensuing discussion, based on the clinical material within the text or brought by participants. It was to the discussions that both students and lecturers brought their dilemmas, often linked to the painful social, economic and political milieu that impacted on their work. The ensuing, ongoing conjunction of external circumstances with internal processes and reverberations was both liberating and empowering.

As all the contributors are child and adolescent psychotherapists, working and teaching mainly in the context of NHS Trusts, the material to which they make reference is taken from their experience. This may seem to give a particular bias to the consideration of personality development, as many examples are drawn from therapeutic work. The aim of the course, however, was to focus on ordinary development. Yet the more we thought about this, the more aware we were that in ordinary development there is a tension between moving on, standing still, and even retreating from the challenges of growth and change. Therapeutic work may best highlight those factors which facilitate and those which could interfere with development.

In this book, the emphasis is on development as a process. Although each chapter ends with a conclusion of that stage, the reader will be aware of the recapitulation of earlier stages in later stages. The metaphor of a spiral best illustrates the juxtaposition of linear time with the circularity of the internal experience that we are attempting to capture and describe.



Different Voices and Shared Ideas

Each lecture is written by a different contributor. One of the purposes of the course was to offer participants the opportunity to hear a range of speakers, an experience otherwise not available outside London. Their contributions also stand as a reminder of the uniqueness of each individual's personality.

Because all contributors share the same clinical training, it was not surprising that the course was more coherent than we had initially expected. Their different voices formed a mosaic, as similar themes emerged, were repeated or were considered from different points of view. Central to our training is the development of observation skills, described in Closely observed infants (Miller, Rustin & Rustin, & Shuttleworth, 1989) and Developments in infant observation—the Tavistock model (Reid, 1997). The importance of attending to deep levels of human interaction and the capacity to reflect on emotional meaning and to learn from experience provides the core for ongoing work. The supporting theoretical framework is based on the writings of Freud, Klein, Bion and those in the broad arena of object relation theories. Throughout the book, ample use is made of psychoanalytic literature, which acts as a compass to guide our bearing and direction. Integral to all the contributors’ thinking is a conviction about the interactive nature of growth and development. What is being described as personality development cannot be separated from the wider context of the interplay between different family members or significant others and what may be described as the family life cycle, which is in turn embedded in the social/cultural milieu.



Theoretical Underpinning

Among the many themes elucidated in the lectures, two main themes repeatedly emerged: the significance of the Oedipal constellation and the development of a capacity to think. Taken together, they provide what we could call the scaffolding on which the personality is built. The Oedipal constellation involves the awareness and acceptance of the creative relationship between two people. From this comes the recognition of dependence, the need for sharing, and the internalisation of the combined object that functions to strengthen and sustain the individual. Each development point brings a quantity of mental pain, as we will see throughout the book. Whether this pain can be tolerated, modified or evaded depends on the internal presence of a thinking object and stands at the crossroads of development. The significance of the work of Wilfred Bion in our thinking about development cannot be overestimated. The question is ‘How do we become what we are?’ Yet the moment we try to conceptualise this, to capture the moment, circumstances may have changed. As Winnicott (1949/1958) says, ‘All individuals are really trying to find a new birth in which the line of their own life will not be disturbed by a quantity of reacting greater than that which can be experienced without a loss of the sense of continuity of personal existence’.


Oedipal development

‘The entry into the Oedipus complex involves the introduction of a distinctly new form of otherness into the mother-infant dyad that requires a radical psychological-interpersonal reorganisation’ (Ogden, 1989). Throughout this book, almost all the contributors consider the Oedipal situation at different ages and stages of development. The idea that it encompasses a radical ‘psychological-interpersonal reorganisation’ frames our thinking about this psychoanalytic concept. Most contributors to this book refer to the Oedipus complex, but in Chapters 6 and 8 special reference is made to the origins of Freud's concept and its significance to developmental and clinical issues.

Sigmund Freud (1897/1961a) first ‘discovered’ the Oedipus complex in the course of his self-analysis, as noted in a letter to Fliess. Here he began to think about his hostile impulses towards his father and loving impulses towards his mother. Freud elaborated his thinking about this complex in his clinical work and in his writing (1909/1961f, 1920/1961k, 1923/19611, 1924/1961m, 1924/1961n, 1931/1961p), but as Laplanche and Pontalis (1973) clarify, he nowhere gives a systematic account of the Oedipus complex. The earliest versions of the complex were based on the simplest ideas about the little boy's rivalry with the father for attention and an exclusive relationship with the mother. Thoughts about the Oedipus complex for the little girl were complicated by ideas such as penis envy, and a lack of a fuller understanding of the female's relation to her body and unconscious phantasies. Freud linked the Oedipus complex to his developmental theory of sexuality and placed the resolution of the complex between the ages of 3 and 5 years. Over time, Freud ‘saw in [the Oedipus complex] the convergence of universal psychological structure, unconscious personal meaning, and the influence of the power of desire emanating from the body’ (Ogden, 1989). In this sense, the Oedipus complex became a cornerstone for his theory of psychoanalysis.

Klein (1926/1981) placed the Oedipus complex much earlier, in what Freud had described as the pre-Oedipal phase. Klein's interest in and work with very young children helped her to observe and hypothesise about their intricate, intense and alternating feelings of love and hate towards each parent. By placing the Oedipus complex within the first year of life, Klein linked it to the infant's apprehension of whole objects, which she described as the realisation of the separateness and independence of others. The sense in which the parents, like the infant, have an emotional life and relationships of their own is crucial to the growth of the capacity for love and concern.

The negotiation of this stage ushers in the possibility of distinguishing external reality from internal phantasy. The omnipotent phantasy of total possession of the object has to be relinquished for the acceptance of his/her separateness. Independence of the object involves the crucial recognition of its intimate relationship with another, to the exclusion of the infant. The infant has not ‘created’ him/herself with one parent but is the result of intercourse. To accept and benefit from the epistemophilic instinct, infants have to accept the first truth—the fact that their parents have given birth to them.



Development of a capacity to think

This book is also a testimony to something fundamental to human nature: the quest for knowledge, which is always in conflict with the desire to leave things unknown, to turn a blind eye. Klein (1930/1981) proposed that the love of knowledge, which she termed the ‘epistemophilic instinct’ was present from birth. At the beginning of her psychoanalytic journey, she was concerned with the inhibitions of questions about sexuality and the liberating effect the answering of those questions could have on phantasy life. ‘With the term “epistemophilic” Klein creates an inseparable connection between the wish to investigate and to gain knowledge and the drive to love. One may therefore say that knowledge and emotion come to the world hand in hand’ (Biran, 1997).

Initially, Freud described ‘thinking’ as an experimental, smallscale kind of acting, closely related to his distinction between the pleasure principle and the reality principle. In 1911, Freud (1911/1961g) wrote:


Restraint upon motor discharge (upon action) which then becomes necessary, was provided by means of the process of thinking … Thinking was endowed with characteristics which made it possible for the mental apparatus to tolerate an increased tension of stimulus while the process of discharge was postponed.



In 1933, Freud (1933/1961q) wrote:


… between a need and an action the ego has interposed a postponement in the form of the activity of thought … in that way it has dethroned the pleasure principle … Thinking is an experimental action carried out with small amount of energies, in the same way a general shifts small figures about on a map before setting his large bodies of troops in motion.



Here, Freud saw thought as preparatory to action.

Despite the militaristic and deterministic language, thinking was already connected with absence, frustration, loss, toleration of increased anxiety and postponement; and a bridge from frustration to satisfaction. When an individual is able to tolerate frustration, growth and search will begin as an alternative to immediate satisfaction.

Philosophy and psychology, since their respective origins, have dealt with the mystery of thought, its growth and development, and with the workings of the human mind. From metaphysics to epistemology, from Darwin to W. James, from Piaget to Vygotsky, we can turn to any of the greatest thinkers of the last century and we will find a theory of mind, encased in their more general approaches to the development of cognition. In psychoanalysis, we have to wait for Wilfred Bion to find a fundamentally revolutionary theory of thinking, which encompasses the whole of the individual's emotional experience and gathers every element of the subject's psychical life.

Fifty years after Freud's works, Bion returned to the development of thought as arising from the absence of a satisfaction; but if, in Freud, thought was a means to reducing tension and avoiding pain, for Bion, thought was required to think about one's own self, one's own pain.

Psychoanalysis has also changed considerably during these 50 years. What started as a drive theory, in which the object satisfies basic needs such as hunger, warmth and sexuality, after many mutations in theoretical views became an object-relations theory, in which the object is sought to satisfy the need for intimacy and dependent love. The language of psychoanalysis changed concurrently, and mechanistic terminology was superseded by words imbued with relational meanings. Klein's legacy identified the aim of the mature individual as needing to bear the pain of loss, and the responsibility for one's own emotions.

Masterfully, Bion built on the Kleinian body of theories and from his view of human endeavour. ‘Thinking’ became thirst for knowledge, seeking truth, the truth of one's own feelings as food for the mind. In Learning from experience, Bion (1962) wrote, ‘Failure to use the emotional experience produces a comparable disaster in the development of the personality; I include amongst these disasters degrees of psychotic deterioration that could be described as death of the personality’. Bion's greatest legacy was the indissoluble connection, from birth, of physical, intellectual and emotional experience. The capacity to meet basic needs and to process emotional experiences, originally a function of the carer, needs to be gradually introjected by the infant. Such mental apparatus is firmly described as the tool by which emotional experience is transformed into thought.

The momentous step in the development of thought when the infant has to come to terms with the absent object is described by Bion (1962). The hungry infant in need of the breast is aware of a need not satisfied. What he experiences is the pain of his hunger, initially felt as a ‘bad breast present’.


The infant has to advance from experiencing the needed absent breast in the phantasy of a bad breast present, to being able to think of the real missing good breast … it is only by tolerating the pain and terrors of his frustrations enough that he can put himself in the position of being able to think about them, to think, eventually that what he needs is the missing good breast.

O'Shaughnessy, 1964



Thinking is then to remain in contact with the absence of the object as absence, and to keep an object alive in the mind when absent. Such capacity can only develop if aided by the thinking mind of an adult carer who helps the still frail infant to cope with the onrush of bodily and protomental sensations. In the end, the responsibility to make use of the developing capacity for thought lies with the individual. Each individual may then use their thinking capacities to learn, establish relationships and express their creativity, or to avoid the pain of thinking, to attack learning, linking and creativity. The way in which each individual manages the tension between the desire to think and the wish to avoid the pain involved is perhaps a lifelong struggle.

The capacity to tolerate the absence of the good nurturing object is also the forerunner to introjection of such an object in the internal world. Introjection, a term coined by Ferenczi (1909), is now used to describe ‘one of the most important mechanisms used to build up a secure personality through the experience of having good objects introjected and safely located inside, with the ensuing experience of an internal sense of goodness, or self-confidence and mental stability’ (Hinshelwood, 1991). As a consequence of this, our internal world becomes populated by an array of good and bad objects, relationships and experiences that form the bedrock of what we call personality.



The social context

In the lectures, the contributors make reference to the social context in which individuals grow and develop, but the focus is primarily on internal processes enlightened by a psychoanalytic perspective. Although a fuller consideration of the social context is not within the scope of this book, we cannot ignore the context in which we live. In the late 1990s, on the cusp of the millennium, we are witnessing a period of rapid change, not only in Western society. Economic, social and political pressures all influence how we see ourselves, our position in relation to society and our capacity to realise our hopes and aspirations.

In the context of thinking about personality development, the family plays a central role in the care, nurture and education of children. The position of the family as an institution is perhaps more fluid than it has ever been. Several contributors mention the special pressures on single parents and the difficulties generated by separation, divorce and remarriage. The dislocation of extended families, lack of economic stability as well as migration, all fuel a sense of insecurity. Some children, for different and perhaps complex reasons, may not be able to live with their families of origin, but instead with extended family, with foster parents or become members of new families in adoptive homes. Although it is not possible to attend in detail to the special circumstances and needs of these children, how they tackle each development stage described will be affected by their cumulative experience. Separation and loss, whether through natural circumstances such as the death of a parent or carer, abuse or neglect necessitating removal of the child to ensure his or her safety and development, can have a profound impact on a child's sense of self, and on their capacity to form new attachments.

By the end of our book, our hypothetical young person has left home or is poised on the brink of leaving home. Although the last two lectures concentrate on the move to further education as one way of leaving home, we are anxious to point out that this is not the whole story, nor does it address the wider issues of the majority of young people who remain living at home while working, or those who establish separate lives with partners or friends. The problem of getting a foothold in the working world and having opportunities to acquire skills is increasingly difficult for young people. For some, unemployment further narrows their options and their hopes for the future. For others, the pull towards delinquency with its accompanying excitement, or towards drugs that dull or mask other preoccupations may become enticing or habitual alternatives. The multiplicity of possible lifestyles is not a matter for moral judgement, but an undeniable fact of our society. It is, however, the primacy of inner life, the capacity to maintain a sense of self in the face of external changes and pressure that is central to our thinking.

It is often difficult to gain a perspective on the social context in which we live or to understand its profound impact on us. The extent to which we feel ourselves to be at the mercy of these changes and uncertainty, and the extent to which they can be faced and accommodated, rather than ignored or denied, has its roots in our personality.



Note to reader

It is our intention that this book can be read sequentially, or that each lecture can stand in its own right, much as the lectures would be attended as a series or individually. For a fuller description of psychoanalytic terms used in the text, we suggest the reader refers to the references specifically noted in the ‘Selected Reading List’.







Chapter 2 Intra-uterine life and the experience of birth
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‘In my beginning is my end,’ wrote T. S. Eliot (1963), in the Four Quartets. This phrase reflects the dual focus of this chapter—the start of new life in the womb and preparing to be and becoming parents.

In this lecture this complicated area is considered from different perspectives. From the perspective of the foetus, what happens during the 9 months inside the womb? From the perspective of the parents, what are some of the psychological implications of preparing for birth and parenthood? Modern research techniques such as ultrasound have made it possible for us to know more directly what goes on inside the womb, but much remains unknown. What follows is, of necessity, a brief journey around a huge subject.


Anticipating Parenthood—Facing the Unknown

The drive to have children is, at one level, the same drive that motivates all creatures to continue their species. Within that basic drive, the unconscious motivations between individuals for desiring or having children are many and varied. A child may be desired in order to patch up a rocky relationship, one partner may feel that a baby will keep them company, or a baby may be wanted to achieve unfulfilled parental ambitions. People may be motivated to have children in order to do things differently from their own parents, or because they feel more benignly identified with the positive aspects of their own parents. Perhaps some of us hope to leave aspects of ourselves behind when we are dead.

While individual motivations may be more or less syntonic with the responsibilities of becoming a parent, it seems important to make a distinction between physically having a baby, and having the emotional maturity to be a parent. Being a parent relies on a more adult aspect of the personality. Having a baby can be driven by any number of more or less unconscious phantasies. During the 9 months of pregnancy, while the foetus is growing, there is an opportunity for commensurate growth in the personality, which can enable an adult to become a parent.

Becoming a parent, in more or less conscious ways, puts people in touch both with their own childhood and their parents. This looking backwards and forwards, so strong at this particular point in life, is a key aspect in the development of the personality. A developmental push forward, however, is only possible if a previous phase of life can be mourned and worked through. The 9 months during which a baby is inside the womb gives parents the chance to mourn the lives they will shortly be giving up, both as individuals and as a couple. The degree to which a couple share the same motivation for wanting to start a family can play an important role in determining its success. In order to parent well, they need to recognise and contain their own infantile needs and allow the adult part of them to come to the fore.

Preparing for parenthood is therefore often a period of working through intense ambivalent feelings. Much has now been written on this subject from the point of view of both mother and father (Holloway & Featherstone, 1997). Ambivalence is aroused because although a baby may be very much desired, it also means giving up a great deal in terms of independence, money, leisure time and time spent both alone and together as a couple. The mother who is pleased to have a growing bump may also be sad to be losing her figure. The parents who have enjoyed regularly meeting up with friends may feel some resentment about feeling less able to do this once the baby is born. For both parents, pregnancy means the prospect of becoming a family, of making room in their relationship to accommodate a third person, and necessitates giving up a life in which both could think only about themselves and each other.

Brazelton and Cramer (1991) write:


Each woman's pregnancy reflects her whole life prior to conception. Her experiences with her own mother and father, her subsequent experiences with the Oedipal triangle, and the forces that led her to adapt to it more or less successfully and finally separate from her parents, all influence her adjustment to this new role.



It is clear that powerful unconscious forces are at work that affect a woman's attitude to her pregnancy and to the birth of her child.

The common division of pregnancy into trimesters, corresponding to a particular stage of development of the foetus, is helpful in thinking about particular anxieties associated with each stage. The first stage is taken up with the parents’ response to the news of the pregnancy and to the new idea of becoming a parent. There may as yet be no observable changes in the mother's body, yet she is often experiencing new physical sensations and battling with extreme tiredness. The mother's first awareness of the baby's fluttering movements within the womb heralds in the second stage, where the parents begin to recognise the foetus as a separate being with a life of its own. In the final trimester the parents come to see the foetus as an individual who plays a part in shaping their fantasies by its own particular style of activity within the womb. As Raphael-Leff (1993) remarks ‘over the three trimesters, the focus shifts from pregnancy, to foetus, to baby’.



The First Trimester

Although the parents’ first reaction to pregnancy is often one of delight, this may soon be tempered by the sober realisation that their lives will undergo an irrevocable change, that this change brings with it heavy responsibilities and that their one-to-one relationship will have to accommodate a third person.
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