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Supporting Equitable Assessment for Multilingual Learners of 
English introduces the E5 model of equitable assessment, an origi-
nal framework developed by the authors to guide fair and culturally 
responsive evaluation of multilingual learners of English. The model 
integrates five guiding principles: equity, equality, educational justice, 
equanimity, and empowerment, across three interrelated dimensions: 
affective, social-moral, and technical. Drawing on research, profes-
sional expertise, and lived classroom experience, the book examines 
the historical context of language assessment as well as its policies, the 
central role of emotional well-being, and the balance between content 
rigor and language accessibility. Each chapter combines conceptual 
foundations with practical tools, adaptable rubrics, and reflection 
prompts that enable educators to design assessments fostering student 
agency, cultural relevance, and academic mastery. The authors also 
address emerging opportunities and challenges, including the inte-
gration of technology, the impacts of global migration, and shifts in 
educational policy. By centering student voice and identity, this book 
provides educators, leaders, and policymakers with actionable strat-
egies for building assessment systems that are academically rigorous, 
culturally grounded, and responsive to the evolving needs of today’s 
students. 
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Preface 

Traditional assessment methods have faced criticism for their 
inability to fully capture the complexity and range of 21st-cen-
tury skills (Erstad, 2009). These methods often operate under 
the assumption of a homogeneous student population, over-
looking the diverse linguistic and cultural backgrounds of mul-
tilingual learners of English (MLEs) (García & Kleifgen, 2018). 
This oversight can lead to significant inequities, as assessments 
that are not designed with MLEs in mind may fail to accurately 
reflect their knowledge and abilities, as shown below in Mike’s 
story about Eden. Thus, the need for equitable assessment prac-
tices is not only a matter of fairness but a fundamental require-
ment for ensuring that all students receive an education that 
recognizes and builds upon their unique strengths and experi-
ences. Certainly, assessments are a pervasive and integral part 
of the educational landscape, serving as essential tools for mea-
suring student progress, guiding instructional decisions, and 
shaping educational policies (Brookhart, 2013). At the same 
time, assessments play a pivotal role in shaping students’ learn-
ing experiences as well as guiding teachers’ instructional prac-
tices. It is safe to say that in most—if not all—formal schooling 



settings, teaching and learning are inextricably linked with 
assessment practices. 

In today’s increasingly diverse classrooms, the urgency 
of addressing assessment equity has never been more pro-
nounced. MLEs often face unique challenges—including 
language barriers and cultural biases—that standard assess-
ments are ill-equipped to address. This misalignment can 
result in outcomes that may misrepresent MLEs’ true poten-
tial (Coltrane, 2002; Osipova & Lao, 2022). To create truly 
inclusive learning environments, educators must rethink and 
redesign assessment practices to better support these learn-
ers. Equitable assessments provide a means to not only eval-
uate MLEs more accurately but also to empower them by 
acknowledging their linguistic and cultural assets, placing 
their humanity at the center. By focusing on assessment equity, 
educators can ensure that all students, regardless of language 
proficiency, have the opportunity to demonstrate their con-
tent knowledge and skills, ultimately leading to more just and 
effective educational outcomes (Gottlieb, 2016). Inspired by 
the need for transformative practices that embrace the diver-
sity of our students, we bring this book as a guide to foster-
ing equitable assessments that genuinely reflect and honor the 
unique strengths and areas of growth of multilingual learners. 
Throughout these chapters, we aim to empower educators to 
effectively support even those students with whom communi-
cation feels most challenging, ensuring that all learners have 
the opportunity to succeed. 

Our Book 

The primary goal of this book is to equip educators with 
theoretical and practical tools and strategies for conducting 
equitable assessments of MLEs. In the current educational 
landscape, assessments are often designed with a one-size-
fits-all approach, which can overlook the unique linguis-
tic and cultural backgrounds of MLEs. This book seeks to 
bridge that gap by offering concrete guidance on how to 
adapt and implement assessment practices that are not only 
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fair but also supportive of the diverse needs of these learn-
ers. Through a combination of theoretical insights, practi-
cal examples, and actionable strategies, we aim to empower 
our readers to create and use assessments that truly reflect 
the abilities and potentials of all students, regardless of their 
language proficiency. 

To achieve this goal, we divide this book into five chapters, 
each addressing a critical aspect of equitable assessment for 
MLEs. Chapter 1 provides a foundational overview of assess-
ments and their relevance to MLEs, introducing key concepts 
such as assessment literacy and equitable assessment literacy. In 
Chapter 2, we introduce readers to the E5 model of equitable 
assessment, delving into the principles of equitable assessment, 
and exploring how equity, equality, and justice intersect in the 
context of MLEs. Chapter 3 examines the intersection of affec-
tive concerns and assessments, emphasizing the importance of 
supporting the social-emotional needs of MLEs and engaging 
their families in the learning process. In Chapter 4, readers will 
find practical strategies for designing effective, equitable assess-
ments that do not let language proficiency become a barrier to 
assessing content knowledge. Finally, Chapter 5 looks to the 
future, considering the role of technology, policy, and advocacy 
in shaping more inclusive assessment practices. Together, these 
chapters provide a comprehensive guide for educators seeking 
to create more just and effective educational environments for 
all students. 

Who Are We? 

Both of us, Mike Maksimchuk and Luis Javier Pentón Her-
rera, are educators and practitioners with extensive experience 
in K-12 education. Over the years, we have worked at various 
levels within the educational system, directly witnessing the 
challenges and opportunities that MLEs face in classrooms. 
Our experiences span different educational settings and roles, 
including teaching, curriculum development, and educational 
leadership, all of which have profoundly influenced our under-
standing of equitable assessment practices. 
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Mike Maksimchuk 

Growing up in a small town in the Upper Peninsula of Mich-
igan, I was fortunate to experience much of my education in 
an environment where small class sizes allowed for immediate 
and individualized instruction. However, as I embarked on my 
teaching career, I quickly realized that this was not the real-
ity for many educators and students across the country. The 
landscape of education has shifted dramatically since my own 
school days, where success often meant simply memorizing and 
parroting back information. Today’s world demands much more 
from our students, and consequently, our approach to teaching 
and assessment must evolve to meet these new challenges. 

As a classroom educator, I found myself grappling with the 
complexities of creating meaningful assessments. My colleagues 
and I spent countless hours crafting questions that aligned with 
standards and pushed students to demonstrate higher-order 
thinking skills. Despite our best efforts, we saw some of our 
students struggling, and it took time for us to recognize that 
our assessments often contained implicit biases rooted in our 
own shared experiences—experiences that not all of our stu-
dents shared. 

This realization hit home when I encountered Eden, a curly-
haired young man who rarely spoke in class. Eden is a car-
ing, artistic, funny, inquisitive young man with a penchant 
for the daily news and pulling harmless fun pranks. He has 
a huge heart, and is very intentional in building relationships 
with his peers and teachers. Initially mistaking his silence for 
shyness, I soon discovered he was an immigrant student from 
Central America who didn’t speak English. What began as a 
simple attempt to support Eden by pairing him with a bilingual 
classmate quickly evolved into a collaborative effort involving 
another teacher and a social worker. We uncovered that Eden’s 
struggles extended beyond language barriers—he couldn’t see 
the board clearly and needed glasses. This experience opened 
my eyes to the multifaceted challenges faced by multilingual 
learners and the importance of looking beyond surface-level 
assumptions. 
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