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Practical Supervision in Applied Sport Psychology delivers a ‘how-to’ guide 
in the supervision of sport psychology trainees and qualified practitioners. 
It serves as a resource for the supervisee and the supervisor, supporting 
scholarship in applied sport psychology at the postgraduate level, especially 
for those training to become sport psychology practitioners.

This new book offers a compact and comprehensive manual on 
supervision that meets the needs of supervisees and supervisors by educating 
and supporting them within applied sport psychology to deal competently 
with the challenges of supervision and the supervisory process. With 
practical examples and scenarios throughout, the text helps supervisees 
become better informed about the supervisory process, its challenges, and 
its drawbacks. Practical Supervision in Applied Sport Psychology also 
enables supervisors to get to grips with beginning supervising trainees, 
while holding a resource that is accessible and informative for lifelong 
learning in supervision.
Emerging from decades of experience in both supervising and being 
supervised in applied sport psychology, this new book is vital reading 
for scholars, teachers, researchers, and those practising supervising and 
receiving supervision within the field of applied sport psychology.

Paul McCarthy, PhD, leads the taught doctorate in Sport and Exercise 
Psychology at Glasgow Caledonian University, Scotland, UK. Paul is a BPS 
chartered psychologist, HCPC registered sport and exercise psychologist, 
and Senior Teaching Fellow. In 2017, he developed the first taught doctor-
ate in sport and exercise psychology in Scotland and the UK. Supervision 
accounts for a significant proportion of his current role on the taught doc-
torate programme and private practice. His research explores the prac-
tice of applied sport psychology and elements of emotion, attention, and 
motivation amongst sport performers. He served as editor of Sport and 
Exercise Psychology Review from 2013 to 2017. He has run his own pri-
vate practice for the past 20 years, splitting his work time between aca-
demic teaching, supervising, researching, writing, and supporting clients 
from amateur to professional levels, especially in golf, football, rugby, 
gymnastics, and athletics.

Practical Supervision in Applied Sport 
Psychology



Zoe Moffat, PhD, is a practitioner psychologist working for an interna-
tional professional sports organisation. She is a chartered sport and exer-
cise psychologist with the British Psychological Society and a practitioner 
psychologist with the Health and Care Professions Council. Zoe has pub-
lished several peer-reviewed papers in sport and exercise psychology. She 
works with Paralympians, Olympians, and professional athletes in several 
sports (e.g., rugby, golf, netball, tennis).

Lindsey Burns, PhD, is a Senior Lecturer in Health Psychology at Glasgow 
Caledonian University, Scotland, UK. She is a BPS Chartered Psychologist, 
an HCPC‑registered Practitioner Health Psychologist, and a Senior Fellow 
with AdvanceHE. Her research focuses on interprofessional working and 
collaboration, alongside interests in performance and wellbeing. Lindsey’s 
professional role spans academia and private practice, where she provides 
supervision to trainee and qualified psychologists, supporting reflective, 
ethical, and evidence‑based practice across diverse settings. 



Practical Supervision in 
Applied Sport Psychology

Paul McCarthy, Zoe Moffat,  
and Lindsey Burns



Designed cover image: Getty Images

First published 2027
by Routledge
605 Third Avenue, New York, NY 10158

and by Routledge
4 Park Square, Milton Park, Abingdon, Oxon, OX14 4RN

Routledge is an imprint of the Taylor & Francis Group, an informa 
business

© 2027 Paul McCarthy, Zoe Moffat, and Lindsey Burns

The right of Paul McCarthy, Zoe Moffat, and Lindsey Burns to be 
identified as authors of this work has been asserted in accordance 
with sections 77 and 78 of the Copyright, Designs and Patents Act 
1988.

All rights reserved. No part of this book may be reprinted or 
reproduced or utilised in any form or by any electronic, mechanical, 
or other means, now known or hereafter invented, including 
photocopying and recording, or in any information storage or 
retrieval system, without permission in writing from the publishers.

For Product Safety Concerns and Information please contact our EU 
representative GPSR​@taylorandfrancis​.c​om. Taylor & Francis Verlag 
GmbH, Kaufingerstraße 24, 80331 München, Germany.

Trademark notice: Product or corporate names may be trademarks 
or registered trademarks, and are used only for identification and 
explanation without intent to infringe.

ISBN: 978-1-032-77976-8 (hbk)
ISBN: 978-1-032-77974-4 (pbk)
ISBN: 978-1-003-48566-7 (ebk)

DOI: 10.4324/9781003485667

Typeset in Sabon
by Deanta Global Publishing Services, Chennai, India

http://www.GPSR@taylorandfrancis.com
http://dx.doi.org/10.4324/9781003485667


To Lesley, Liam, Euan, and Niamh, for all time.

For Michael, Delia, and Phoebe whose love and presence 
shape every good thing I do. – Lindsey Burns 



Taylor & Francis 
Taylor & Francis Group 
http://taylorandfrancis.com 

https://taylorandfrancis.com/


List of Tables	 xvi
Preface	 xvii
How Is This Book Organised?	 xix
Choosing the Right Supervisor	 xx

1	 What Is Supervision?	 1
1.1 Defining Supervision  1
1.2 Why Is Supervision Necessary?  2
1.3 Functions of Supervision  4
1.4 Theoretical Models and Frameworks of 

Supervision  5
1.4.1 Psychotherapy-Based Models  5
1.4.2 Developmental Models  7
1.4.3 Process Models  7

1.5 How Supervision in Applied Sport Psychology 
Evolved  12

1.6 What Good Supervision Looks Like in Practice  14
1.7 Where the Field Is Going  16
1.8 Summary  17
Exercise 1.1: Mapping the Functions of Supervision  18

2	 The Supervisory Relationship	 19
2.1 Introduction  19
2.2 The Supervisory Relationship in Applied Sport 

Psychology  20
2.3 Theoretical Foundations of the Supervisory 

Relationship  20
2.3.1 Attachment Theory Perspectives  21
2.3.2 Working Alliance Theory  21

Contents

﻿



x  Contents

2.4 Supervisor Style  23
2.4.1 Use of Power  23
2.4.2 Ruptures and Repairs  24
2.4.3 Parallel Processes in Supervision  25
2.4.4 Psychological Safety and Trust  26
2.4.5 Relational Approaches  27
2.4.6 Contracting  27

2.5 Key Components of Effective Supervisory 
Relationships  29

2.6 Conclusion  32
Exercise 2.1: Working Alliance Self-Assessment  32

3	 Ethics and Professional Practice in Supervision	 33
3.1 Introduction  33
3.2 Ethical Frameworks and Codes of Conduct Governing 

Supervision  34
3.3 Legal and Regulatory Considerations  36
3.4 Dual Roles  37
3.5 Competence  38
3.6 Informed Consent  40
3.7 Evaluation  41
3.8 Consultation  42
3.9 Managing Ethical Dilemmas and Violations  42
3.10 Conclusion  43
Exercise 3.1: Ethical Dilemma Walkthrough  44

4	 Being a Good Enough Supervisee	 45
4.1 Introduction  45
4.2 Writing a Learning Agreement  46

4.2.1 Learning Goals  46
4.2.2 Learning Preferences  48
4.2.3 Administrative, Contextual, and Cultural 

Influences  49
4.3 Boundaries  50
4.4 Preparation for Supervision  51

4.4.1 Practical Preparation  51
4.4.2 Psychological Preparation  52

4.5 Distinguishing between ‘Wants’ and ‘Needs’ and Vice 
Versa  52

4.6 Case Study: Zoe  53
4.7 Summary  53



Contents  xi

Exercise 4.1: Identifying and Creating Learning 
Goals  54

Exercise 4.2: Establishing and Communicating Learning 
Preferences  54

Exercise 4.3: Exploring Your Context and Impact on 
Supervision  54

5	 Being a Good Enough Supervisor	 55
5.1 Introduction  55
5.2 Supervisor Competencies  55
5.3 Models and Modes of Supervision  57
5.4 Using Recordings and Observational Materials  58
5.5 Common Problems in Supervision  58
5.6 Training Supervisees to Use Supervision 

Effectively  59
5.7 Case Study: Dan  64
5.8 Developing Supervisor Competence and Identity  65
5.9 Ongoing Development as a Supervisor: Meta-supervision 

or Supervision-of-Supervision  66
5.10 Conclusion  68
Exercise 5.1: Supervisor Competence Audit  68

6	 Supervision in Practice :Choosing a Style	 70
6.1 Introduction  70
6.2 Theoretical Orientations and Supervisory Style  70

6.2.1 Psychodynamic Approaches  70
6.2.2 Cognitive-Behavioural Approaches  71
6.2.3 Humanistic and Person-Centred 

Approaches  71
6.2.4 Systemic Approaches  72
6.2.5 Integrative and Eclectic Approaches  72

6.3 Matching Style to the Supervisee’s Developmental 
Needs  72

6.4 Balancing Structure and Flexibility  73
6.5 Evaluating the Effectiveness of Your Supervisory 

Style  73
6.6 Core Tasks of Supervision  74

6.6.1 Case Conceptualisation and Formulation  74
6.6.2 Intervention Planning and Implementation  75
6.6.3 Facilitating Professional Development  75
6.6.4 Evaluation and Assessment  76



xii  Contents

6.7 Essential Supervisory Skills  76
6.7.1 Active Listening and Questioning 

Techniques  76
6.7.2 Providing Constructive Feedback  77
6.7.3 Goal Setting and Progress Monitoring  77
6.7.4 Managing Group Dynamics (for Group 

Supervision)  78
6.8 Reflective Practice Frameworks  78

6.8.1 Critical Incident Analysis  79
6.8.2 Facilitating Supervisee Reflection  79
6.8.3 Tools for Enhancing Reflective Practice  80
6.8.4 Balancing Reflection with Action  80

6.9 Conclusion  81
Exercise 6.1: Supervision Style Case Interview  81

7	 Shaping a Supervision Session–Structure and Purpose	 82
7.1 Structure of Supervision Sessions  82
7.2 Creating Effective Session Agendas  84
7.3 Time Management in Supervision  86
7.4 Balancing Administrative, Educational, and Supportive 

Functions  87
7.5 Methods for Case Presentation and Discussion  88
7.6 Live Supervision Techniques  90
7.7 Troubleshooting Common Session Challenges  91
7.8 Summary  93
Exercise 7.1: Build a Supervision Session Plan  93

8	 Beginnings – Key Elements of Starting a Supervisory 
Relationship	 94
8.1 Initial Contracting and Setting Expectations  94
8.2 Conducting Supervisee Needs Assessments  96
8.3 Collaborative Goal Setting  97
8.4 Developing Individualised Learning Plans  98
8.5 Establishing Evaluation Criteria  99
8.6 Creating a Safe Learning Environment  100
8.7 Building the Supervisory Working Alliance  101
8.8 Summary  103
Exercise 8.1: Contracting Simulation  103

9	 Middles – Navigating the Core of Supervision	 104
9.1 Introduction  104
9.2 Maintaining Forward Momentum  105
9.3 Experiential Learning Methods  107



Contents  xiii

9.4 Providing and Receiving Feedback  109
9.4.1 Formative and Summative Feedback  109
9.4.2 Feedback Techniques  110
9.4.3 Psychologically Safe Feedback  110
9.4.4 Managing Challenging Feedback 

Conversations  111
9.4.5 Feedback: A Final Word  111

9.5 Addressing Plateaus and Regression  112
9.6 Revising Goals and Approaches in the Middle 

Phase  113
9.7 Summary  113
Exercise 9.1: Detecting and Managing Supervision 

Plateaus  114

10	 Endings – Terminating the Supervisory Relationship 
Effectively	 115
10.1 Introduction: The Importance of Planned 

Endings  115
10.2 Evaluating Supervisee Outcomes  116
10.3 Evaluating the Supervisory Relationship  116

10.3.1 Formal and Informal Evaluation  117
10.3.2 Using Recognised Assessment Tools  117

10.4 Preparing for Transition  119
10.4.1 Termination as a Skill  119
10.4.2 Discussion of Next Steps  119

10.5 Celebrating Growth and Achievement  120
10.5.1 The Final Conversation  120
10.5.2 Other Closure Activities and Rituals  121

10.6 Follow-Up and Continued Professional 
Relationships  122

10.7 Supervisor Reflection and Learning  122
10.8 Unplanned Endings  123
10.9 Summary  124
Exercise 10.1: Designing a Supervision Ending  124

11	 Forms and Format of Supervision	 126
11.1 Introduction  126
11.2 Individual Supervision  126
11.3 Group Supervision  127

11.3.1 What Is Group Supervision?  128
11.3.2 Structured Group Formats  129
11.3.3 Process-Oriented Groups  130



xiv  Contents

11.3.4 Peer Consultation Groups  131
11.4 Dyad and Triad Supervision  132
11.5 Live Supervision  133
11.6 Distance and Technology-Mediated Supervision  134

11.6.1 Videoconference Supervision  134
11.6.2 Asynchronous Supervision Methods  135
11.6.3 Technology Platforms and Tools  136

11.7 Interprofessional and Team Supervision  136
11.8 Consultation versus Supervision  137
11.9 Matching Format to Context and Need  138
11.10 Hybrid Models of Supervision  138
11.11 Conclusion  139
Exercise 11.1: Choosing the Right Supervision 

Format  143

12	 Trainee Development, Difference, and Diversity	 144
12.1 Introduction  144

12.1.1 Trainee Development  144
12.2 Sourcing and Creating Development 

Opportunities  144
12.3 Identifying Needs and Using Supervision 

Effectively  145
12.4 Difference and Diversity in Applied Practice and 

Supervision  146
12.4.1 Understanding the Self  147

12.5 Understanding the Client in Context  147
12.5.1 Case Example: Lucy  148

12.6 Cultural Competence and Transcultural 
Effectiveness  149

12.6.1 Case Examples: Learning through 
Mistakes  150

12.7 Summary  151
Exercise 12.1: Questions to Support Exploring Practicum 

Opportunities in Supervision  151

13	 The Good, the Bad, and the Ugly of Supervision	 153
13.1 Introduction  153
13.2 The Good: Characteristics of Effective and Exceptional 

Supervision  154
13.2.1 Competent Supervision and Supervision Best 

Practices  154
13.2.2 Supervisory Relationship  155
13.2.3 The Realist: Addressing Conflict, Discomfort, 



Contents  xv

and Mistakes  155
13.2.4 Case Example: Zoe  157
13.2.5 Development and Enhancement  158
13.2.6 Power  161
13.2.7 Anxiety  162
13.2.8 Developmental Needs  163

13.3 Case Example: Finding the Right Fit  163
13.4 Recognising and Addressing Poor Supervision  164
13.5 Summary  165
Exercise 13.1: Reflective Questions to Explore the 

Supervisory Alliance  165

14	 Professional Considerations in Supervision	 167
14.1 Introduction  167
14.2 Fitness to Practise  167
14.3 Knowledge and Competence  168
14.4 Character and Professional Conduct  169
14.5 Health and Well-Being  169
14.6 Case Study: Zoe  170
14.7 Supervision as a Catching and Safeguarding 

Mechanism  171
14.8 Professional and Regulatory Requirements for 

Supervision  172
14.9 Role of Supervision in Professionalisation  174
14.10 Summary  177
Exercise 14.1: Considering Factors Likely to Result in 

‘Failure to Fail’  178

References  179
Index  200



1.1	 Comparison of Major Supervision Models� 9
2.1	 Core Traits of Effective Supervisors� 30

11.1	 Comparison of Supervision Formats� 140
13.1	� Critical Determinants of Supervisory Relationships� 156
13.2	� Examples of Effective Supervision Behaviours and 

Potential Impacts on the Bad and the Harmful: 
When Supervision Fails� 159

14.1	� Differences in Supervision Requirements Based on 
the UK Professional Training Route� 173

Tables

﻿



Several researchers, practitioners, and educators have written extensively 
about supervision and its importance in our field of professional practice 
(Andersen 2000, 2021; Poczwardowski et al., 2023). Despite their 
encouragement for supervision in applied sport psychology practice, it 
remains on the periphery. Our goal in writing this book is to offer trainees, 
supervisees, supervisors, practitioners, and training directors a resource to 
refer to in their roles. To meet their requirements, we aimed for a practical 
lens over a purely theoretical supervision text. We leaned towards an 
applied, sport-specific nuance and integrated theory and research where 
necessary, while keeping a keen eye on the practicalities of supervision. 
In short, this book intends to provide a practical and relational guide to 
supervision for supervisees and supervisors in applied sport psychology.

For some of you reading this preface, you are transforming from a student 
of psychology to a practitioner of psychology (Falender & Shafranske, 
2012). It is a daunting transformation for anyone. In practical terms, the 
change might mean moving from reading a case study about treating a 
football player presenting with low mood following an injury to leading this 
work with a football player at their training ground. Occasionally, some 
trainees embark on this applied journey with little support or guidance, 
which places the trainees and their clients’ welfare under great strain. 
Every trainee deserves education, training, and supervision to develop 
the knowledge, skills, and attitudes to work competently with clients, 
and although the focus within this book is on supervision, supervision 
works best alongside appropriate education (e.g., learning about CBT) 
and training (e.g., working in triads to develop Socratic methods). After 
all, supervision is psychologists’ third most frequent professional activity 
(after psychotherapy and assessment – diagnosis), though diminishing time 
is devoted to it (Falender, 2018; Norcross & Rogan, 2013).

Supervisees need to know what supervision entails, how to use it, and 
how to thrive within it. A good-enough supervisor will help you marshal the 
knowledge, skills, and attitudes you need to be a good-enough supervisee. 
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xviii  Preface

Preface

Supervision is a blend of art and science. Yet, this blend creates a tension 
between art and science: Should I lean more towards art or science? In the 
workplace of sport, we see athletes, athletic backroom teams, coaches, and 
fans who crave data, reason, and explanation, and yet they also revel in the 
artistry and insouciance of casting off convention and doing it differently. 
Perhaps supervision also gets tossed from art to science and back again, 
but for trainees and practitioners, it remains a staple to maintain good 
health within our therapeutic relationships and our lives outside the office 
(Adams, 2024; Norcross & Guy, 2007).

Supervision, therefore, represents our ballast. It offers us a base of 
professional support and guidance, a soft place to land when things fall 
apart, and the encouragement we need to stretch ourselves when we 
wish to avoid and escape. Imagine client sessions not going so well on a 
practicum placement at a professional rugby academy. The feedback from 
the staff feels overwhelming, and the shame insurmountable. It is within 
this crisis of confidence that supervision offers a way forward. Supervision 
sessions, whether with a supervisor or in a group, offer an opportunity to 
manage shame and progress with the work.

Good practice in applied sport psychology relies heavily on the 
supervisory relationship. Often, supervision is an ethical requirement, 
especially in training. We wrote this book for the supervisor and supervisee, 
not as a binding set of standards, but as a guide from which each can take 
what they need. What matters most is that the supervisor and supervisee can 
recognise the parameters of their roles and responsibilities in a supervisory 
relationship. Depending on one’s experience and developmental path, we 
encourage you all to give and receive the support, validation, and challenge 
that fits. The book’s distinctiveness comes from its focus on applied sport 
psychology, its integration of ethics, professional standards, and relational 
practice, its emphasis on practical application, and its consideration of the 
immense value of effective supervision. We wish you all the best on your 
journey.



When we started writing this book, we felt it might be endless, consider-
ing the extensive range of principles, processes, and practices in super-
vising applied sport psychology. To explore these concepts, procedures, 
and methods, we divided the content into three sections: getting started in 
supervision, managing the supervisory process, and supervising in diverse 
contexts and challenges. Beyond this structure, our intention was twofold. 
First, to help those being supervised to appreciate the scope of the super-
visory process and, second, to help supervisors recognise the strengths of 
their practice and consider how to fill any gaps. Some chapters will appeal 
more to supervisees than to supervisors and vice versa; however, we feel 
that cultivating an appreciation of each other’s roles will bring empathy 
and compassion to the supervisory process. We also intended to lean 
towards the practical rather than the theoretical or research landscape, 
though we blend theory and research as necessary in different chapters. 
Several themes recur across chapters (e.g., relationship quality, develop-
mental stages, power dynamics); however, we feel this is appropriate for 
an introductory text on supervision. Although there is a scarcity of books 
specifically on supervision in applied sport psychology on the shelves, 
related fields offer excellent supervision titles, along with book chapters 
and research articles in applied sport psychology for reference. This book 
is not about competing with existing works. Instead, we want to provide a 
short, comprehensive, and helpful starting point for new supervisors and 
those being supervised in the applied sport psychology field (Henderson, 
Millar, & Holloway, 2014).

How Is This Book Organised?
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Choosing the right supervisor will bring various criteria into view. As a 
supervisee, you may seek to meet essential criteria like a supervisor who 
is knowledgeable, approachable, and warm, with experience supervis-
ing CBT. Or perhaps she has worked in a particular sports setting that 
matches your practicum placement. We encourage you throughout this 
book to consider which supervisor fits you and your process best. One’s 
process means an ongoing personal journey of self-understanding, growth, 
and change; it occurs for those working in applied sport psychology and 
often begins in supervision and coincides with personal therapy for those 
who choose it. Supervision provides another perspective, another space for 
thinking (Mollon, 1997), and in this space, an opportunity to visit uncon-
sidered viewpoints, theories, elements of transference and countertransfer-
ence, what has been created and what has been lost. The endless list of 
challenging countertransference issues (e.g., anger, erotic attraction, frus-
tration, missed appointments, needing control, over self-disclosure, want-
ing to be liked, rescuing) means we need someone to help us explore our 
responses towards our clients, what these responses mean, and work out a 
way to understanding them rather than to act upon them (Adams 2024).

Through your education or training, you might be familiar with sce-
narios where sport psychology practitioners leverage their role to exert 
control, as opposed to fostering empowerment and self-governance. And 
because it is so familiar, you might not consider it to be unhelpful to your 
needs. Sometimes we cannot find a supervisor who feels right for us. One 
reason for this circumstance might be what we are seeking or, more pre-
cisely, avoiding. Adams (2024) suggested we might seek collusion, sooth-
ing, and complacency to avoid challenge, exploration, and insight. A 
supervisor might collude to keep a firm grip on their grandiose position 
or to avoid the work of delving into the cluttered corners of supervisees’ 
working lives. But we spend our time in the internal world of our clients. 
We work with clients to understand, manage, and support them to change 
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their internal world. If we are to help them, we need to look within to 
understand ourselves and ourselves in relation to our clients.

Our motivations for becoming psychology practitioners are many 
and varied. Our pure motivations for becoming psychology practitioners 
seem clear (e.g., to make a positive difference, help others feel better; 
other people believe we are good with people) and yet our shadow or 
unconscious motivations (e.g., drive for power, meeting our own needs, 
need to be liked) trip us up and thwart the good work we can do with our 
clients. After we understand these hidden intentions, we can collaborate 
with our clients instead of taking advantage of them, unknowingly using 
them for our own purposes, or projecting aspects of ourselves onto them. 
Supervision offers us an opportunity to see both sides of our motivation. 
It is not the rightness or wrongness of our motives, but the opportunity 
to see all of them as they appear and not deny their existence. We, as 
health professionals, are bound to uphold our ethical and professional 
standards, prioritise personal growth, and address our internal challenges. 
The privilege of working with clients brings with it a deep responsibility 
to understand ourselves as much as we want to understand those we serve.

At the outset of supervision, we might work at cross-purposes because 
what the supervisee needs might be at odds with what the supervisor needs. 
The supervisor’s zeal to impart bundles of knowledge in a few sessions 
might inadvertently mean that establishing a positive supervisory alliance 
is relegated to a position further down the list. The supervisee’s need to 
feel safe and develop a sense of trust does not receive the time, space, and 
openness it deserves. Or, for some trainees who have completed a master’s 
degree and are eager to begin practicum placement, the grandiose profes-
sional self acts as a defence against their feelings of helplessness and lack 
of knowledge at the beginning of their professional training (Teitelbaum, 
1990).

Depending on the stage of your journey (early, middle, or late career), 
we present these challenges as points for reflection. At each stage, your 
needs will change; finding the right fit for your needs seems wise.
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1

In this chapter, we shall summarise what supervision is (and is not), as well 
as its key definitions and core concepts. Next, we shall present the essen-
tials of supervisory practice within theoretical models and frameworks, 
and some functions and purposes of supervision. Then, we shall explore 
the historical development of supervision in applied sport psychology. 
Finally, we conclude with a brief discussion of the evidence base and cur-
rent trends for effective supervision.

1.1  Defining Supervision

Supervision in applied sport psychology refers to the collaborative relation-
ship between a more experienced practitioner (supervisor) and a less expe-
rienced one (supervisee), designed to enhance professional competence, 
monitor the standards of service delivery, and ensure ethical practice in 
applied sport psychology contexts. Unlike traditional clinical supervision, 
supervision in applied sport psychology encompasses unique dimensions 
related to performance enhancement, team dynamics, and the high-pres-
sure competitive environments in which practitioners typically operate. 
Some of the core concepts we explore in this book encompass reflective 
practice (i.e., systematic examination of one’s professional experiences 
to improve future practice), professional development (i.e., continuous 
growth in knowledge, skills, and competencies), ethical decision-making 
(i.e., applying ethical frameworks to complex applied sport psychology 
scenarios), competency assurance (i.e., ensuring practitioners meet and 
maintain professional standards) and knowledge transfer (i.e., transmit-
ting explicit and tacit knowledge from experienced practitioners to devel-
oping ones).

Applied sport psychology is typically theoretically guided, empirically 
grounded, and practically meaningful. One aspect of the field of applied 
sport psychology is supervision. Supervision facilitates personal and pro-
fessional development, promotes practitioner competencies, and supports 
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