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Studying for a Masters in TESOL or Applied Linguistics

“This book will be extremely useful for students embarking on a TESOL or Applied Linguistics master’s degree. It discusses areas and expectations which new students may not be familiar with and, importantly, gives sound advice on how to deal with them. I will be recommending it to my students!”

Brian Paltridge, Professor of TESOL, University of Sydney, Australia

Studying for a Masters in TESOL or Applied Linguistics provides the definitive go-to text for all students studying an MA in TESOL or Applied Linguistics, as well as closely related degrees such as an MA in English Language Teaching. Written in a clear and user-friendly format and drawing on authentic and highly relevant source materials with the inclusion of practical tasks and answer keys for self-correction throughout, this book demystifies each stage of the MA TESOL/MA Applied Linguistics journey.

Covering practical programme components, such as lesson observation and teaching practice, this book helps the reader to develop the key skills required to successfully complete an MA including:


	How to effectively manage your time

	How to get the most out of your lectures

	How to develop effective reading skills

	How to become a better academic writer

	How to deal with various types of assessments

	How to deliver effective oral presentations



Guiding students step by step through the process of how to choose, research and then write a successful dissertation, this book closes with guidance and tips for students on how to proceed after completing an MA in TESOL/Applied Linguistics. This book is therefore essential reading for those contemplating or undertaking an MA in either of these areas.

Douglas E. Bell is currently Professor of Education at the University of Nottingham Ningbo China (UNNC) where he also directs and teaches on the MA TESOL. He has been involved in English and Modern Foreign Language teaching since the late 1980s and has a particular professional interest in TESOL, ESP and EAP.
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Why This Book?

I have been involved in English Language Teaching now for nearly 36 years. For a significant chunk of that time, I have worked as a teacher trainer and educator on a wide range of certificate, diploma, undergraduate and postgraduate courses, representing an even wider range of international settings. Beyond the various roles I have held in my home country the UK, my career-based travels to date have taken me to locations as geographically diverse as Austria, Japan, Turkey, the United States, Australia and, for the past half-decade, the People’s Republic of China. My involvement in postgraduate training programmes in several of these locations, most notably on courses such as MA TESOL and MA Applied Linguistics, has brought me into contact with students of many diverse ability levels and nationalities. While there have undoubtedly been many differences between these groups, one thing that all of these students have had in common are the challenges they have faced when first joining postgraduate-level study. This has been particularly true in the case of students studying their MAs in EMI environments while using English as a second or foreign language.

When trying to guide my Masters students and direct them to appropriate self-access material for their independent study, I have repeatedly been struck by the relative lack of books which deal directly with how to study for MA TESOL and MA Applied Linguistics. While there are quite a few general study guides out there now, I would contend that most of these tend to approach academic study as if it were a monolithic concept, with no clear distinctions being made between the demands of different academic disciplines, or what it means to study at the undergraduate or postgraduate levels. I have found that it can thus be quite difficult for students to make the necessary connections between the advice they are given in such books and the day-to-day practicalities which they then face in their own MA programmes. A further issue is that while most of the generic books on developing academic study skills are usually not short on offering their readers platitudes on what to do or what not to do, they are significantly much less forthcoming in providing any explicit guidance and practice in how exactly students should go about achieving this. In short, there is usually a very noticeable gap between theory and practice. To my own mind, simply telling someone that they should prepare well for something is actually of very limited use, unless there are also detailed explanations and some well-scaffolded practice activities to illustrate what exactly such preparation might consist of when viewed in more practical terms.

Conceptually, this book therefore sets out to be rather different.

I have tried to break down each stage and sub-stage of the MA TESOL or MA Applied Linguistics study journey from start to finish, with the intention of showing you exactly what you should expect. Each chapter deals with common elements of what you will most typically encounter during your Masters-level studies and you are encouraged to check your understanding of this material at each stage of the way by completing a series of independent tasks. Some suggested answers for many of these tasks are provided to allow for your self-assessment and a personal progress check, and at the end of each chapter, additional resources have also been suggested for your further reference and study.

Throughout this book, the topics and texts have all been drawn from authentic TESOL/Applied Linguistics materials and contexts. In designing things this way, my intention has been that this should then allow you to make relevant and hopefully highly transferable connections between the knowledge and skills you will develop in this book and the issues you will later, or concurrently, be studying on your MA. There is, of course, more than just one way to approach academic study and it goes without saying that individual MA TESOL/Applied Linguistics programmes may also differ from institution to institution. However, if you take the time to systematically work through the material and tasks presented in this book, I am confident that by the end, you will have a much better idea of what your MA TESOL/Applied Linguistics is likely to require of you and will thus be in a position to get more out of your studies and achieve higher grades.

Let your Masters journey commence ….


“A journey of a thousand li [a Chinese mile]

starts beneath one’s feet”



(Chinese saying allegedly taken from the Tao Te Ching manuscript circa 4–6 BC)





1 Being an Effective Student in the Context of MA TESOL/Applied Linguistics

DOI: 10.4324/9781003269854-1



Introduction

This opening chapter considers what it means to be an effective postgraduate student in TESOL/Applied Linguistics. It begins with a brief discussion of how such Masters’ programmes are typically structured and delivered, which will give you a better idea of what to expect. It then introduces you to some specific self-study techniques, makes some recommendations about what constitutes successful time management and suggests some different avenues you can explore for academic and pastoral support. Throughout, this chapter encourages you to reflect critically on how to get the absolute most from your studies.

Additional resources for your further reading are listed on page 23.



1.1 What Should I Expect? What Will Others Expect of Me?

As a prospective or newly enrolled student on an MA TESOL/Applied Linguistics programme, you may only have a vague idea of what now lies ahead of you. This is 



especially likely to be the case if you are studying your Masters in a different country, in a second language or have joined an educational environment which is different to any that you have experienced before. It is therefore well worth you starting this book by thinking about what you should expect, as well as raising your critical awareness of what others are likely to expect of you.

Most British Masters’ courses are built around a framework of 180 academic credits, which is then divided up into different taught modules. The size of individual modules will differ from institution to institution, but a very common model in the UK academic context is to have each individual taught module representing 20 credits. Under this configuration, in order to be awarded their Masters, students are required to successfully complete six taught modules (which together represent 120 credits) and then produce an independently written dissertation (normally weighted at 60 credits). I will be considering the dissertation stage of the Masters in quite some detail in Chapters 7, 8 and 9, but for now, let us remain focused on the taught module components.

If your Masters’ programme requires you to complete six taught modules, then it is very likely that three of these will be considered ‘core’ and the remainder will be seen as ‘electives’. As the name suggests, core modules deal with subject matter which the course designers have decided are essential to the study of an MA TESOL/Applied Linguistics, while the electives are intended to allow students some individual choice and to provide an opportunity for their specialisation in areas of particular interest.

As always, there are likely to be some slight variations from institution to institution, but if your Masters’ programme has modules designated as ‘core’, then it is usually the case that these will need to be successfully passed in order to earn the final Master’s degree. In some contexts, successful completion of core modules may even be designated as a stage 1 pre-requisite before students are allowed to proceed to studying their electives. For this reason, most Masters’ programmes which follow a core + elective model tend to cluster the delivery of their core modules in the first semester, as this then allows for such staging to take place. Under this type of degree structure, the first semester essentially becomes a qualifying round, which students must successfully pass in order to proceed.

In the case of the MA TESOL programme in my own institution, the first taught semester currently looks like this:


MA TESOL Core Module Structure

3 × core modules worth 20 credits each:


	Applied Linguistics for TESOL

	Developments in Language Teaching Methodology

	Research Methods in TESOL & Applied Linguistics




In deciding to structure the course in this way, my academic colleagues and I were in agreement that an understanding of different aspects of Applied Linguistics, approaches to language teaching methodology and an awareness of relevant research methods together constitute a fundamental professional knowledge base for TESOL. Other MA TESOL programmes may be configured slightly differently, but at some stage in their overall structure, I think all will be quite likely to cover aspects of these three key areas.

If you are a full-time student enrolled on a one-year Masters’ degree which runs from September to September, you can expect to cover the first three modules in Semester 1, the next three modules in Semester 2, and then concurrently be working on your dissertation sometime between the early weeks of Semester 2 and the end of August. Although a full calendar year might seem like a very long time, you will soon discover that in practice, it passes extremely quickly. This means that developing good time management skills and learning how to get the optimum return on your study time becomes absolutely vital. I will be returning to consider the issue of effective time management skills in more detail in a later section.

Semester 1 modules are likely to run for anywhere from 10 to 15 consecutive weeks. The relationship between credits and contact teaching hours may differ from institution to institution, but 20 credit modules usually equate to three to four hours of taught classroom contact time each week. This means that if you are taking three modules at the same time, you can expect your weekly classroom contact time with lecturers to be in the region of 9–12 hours. Most of my own MA students initially find this very surprising, as they are much more used to an educational system in which taught classes account for 18–25 hours of their working week. However, two things must be kept in mind here. The first is that an MA TESOL/Applied Linguistics is a postgraduate, not an undergraduate qualification; postgraduate courses typically have much fewer taught hours. The second is that while 9–12 hours of classroom contact each week might seem very little, this time does not include all the necessary reading and background preparation which students are expected to do by themselves. If you are going to do your MA studies justice, then it is no exaggeration to say that those 9–12 hours will almost certainly need to be doubled or even trebled. If you are doing everything that you are supposed to be doing as a diligent postgraduate student, then consistently putting in at least a 24-hour study week should become the norm. Once you start working on your coursework assignments, it is also worth noting that this number of hours will undoubtedly increase.

A further point worth drawing your attention to is the style of teaching and classroom delivery. Having stated above that a 20-credit module typically equates to a classroom contact time of three to four hours each week, there can often be some variance in the way that these hours are then divided up. In some institutions, there will be a weekly one-hour or 90-minute lecture which all students attend, with the rest of the time then taken up by small group seminars. Other institutions may dispense with this large lecture + small seminar group format and simply deliver all of their postgraduate teaching as a series of three- to four-hour interactive input sessions. Much of this will come down to how many students are enrolled on your MA programme in the first place, and then logistical considerations around staff and room availability. In terms of preparing for the lecture and seminar content, I will be examining some of the finer details of what you should expect in Chapter 2.

Before I close this introductory section, one final point worth discussing here relates to what may be expected of you regarding attendance. Once again, institutions are likely to differ in their approaches to this. For some MA TESOL/Applied Linguistics programmes, maintaining regularly documented student attendance records is part of their course/institutional policy and penalties may be imposed if students are frequently absent without leave. In my own institution, for example, an electronic attendance register is formally taken at the beginning of each taught session, and over the course of a given semester, students must maintain an attendance profile of at least 80%. More than two consecutive absences without an accompanying justification usually trigger a warning letter from the School Senior Tutor. In situations like this, if the unexplained absences continue, the consequences might become more severe, and a student could even be asked to unenrol from the programme. Other institutions may take a more relaxed view of attendance, particularly as it is usually recognised that postgraduate students tend to be older than undergraduates and are likely to have other life commitments beyond their studies. That said, if you have decided to enrol on a full-time MA TESOL/Applied Linguistics programme and have made the necessary personal sacrifices which such a decision undoubtedly entails, then to my own mind, there should be very little point in you squandering the opportunity by not regularly attending the lectures and seminars. As I will be discussing throughout this chapter, having made the commitment to begin studying at the postgraduate level, you should now be fully applying yourself and trying to gain as much from the experience as you possibly can.


Check Your Understanding: Independent Task 1.1

A student enrols full-time on an MA TESOL programme. Her original plan was to stop working for the entire year of her studies, but when she gets her Semester 1 timetable, she is very surprised to see that she only has nine hours of classes: three hours on Monday afternoons, three hours on Tuesday mornings and three hours on Friday mornings. The student immediately goes back to the private language school she was working for and agrees to take on 12 hours of paid teaching with them. These hours are then spread over Wednesdays, Thursdays and Friday afternoons.

Has this student made a wise decision? If you were one of her tutors, what advice would you give her?

A suggested answer to this task has been provided on page 20.




1.2 Developing Effective Reading Strategies

When you begin an MA TESOL/Applied Linguistics, you are very likely to be given recommended reading lists for each of your modules. These are usually quite lengthy, and for the uninitiated, at first glance they can seem overwhelming. It is absolutely essential, therefore, that you quickly develop a set of effective reading strategies.

The first of these strategies comes in deciding which reading is essential and which is optional. Even the most diligent student in the world would be unlikely to have enough time to read absolutely everything, so you need to be able to prioritise. At the beginning, your course tutors may give you some help with this, highlighting on their reading lists what the most useful texts are and those which should be consulted first. However, you must not rely on this. It is far better that you learn to develop such critical awareness for yourself, as this will then stand you in good stead later, when you come to do your dissertation Literature Review (see Chapter 8).

When deciding what represents essential reading and what can safely be put aside for another time, much will depend on your reading purpose. Clearly there is a very big difference between perusing a series of journal articles as background reading for general interest, and scouring the literature for specific information to help you complete a written assignment.

When deciding how to prioritise your reading, you will need to keep some core principles in mind. One of the first things you must gauge is how relevant the work is to your interests and needs. In the case of journal articles, this is where abstracts play a vital role. Rather than straightaway reading an article from start to finish, you should begin by skimming the abstract, as this will provide you with a synopsis of the work in its entirety. Based on your understanding of this, you can then decide whether the article merits being read immediately, put aside for later or simply rejected. When it comes to books, you can go through a similar process by scanning the table of contents and then skimming individual chapters. In each case, the same principle applies: rather than reading everything word by word, you should be aiming to be much more discerning in your approach and trying to prioritise.

Another important criterion you can apply to books and articles is to look at their publication dates. As I will comment at different times in this book, as a general rule of thumb, when you are engaging with academic texts you should be drawing on sources which are as recent as possible. A common failing that I find in many of my own MA students’ work is that they end up relying on texts which are massively out of date. In the case of our core module on Developments in Language Teaching Methodology, for example, it is not uncommon for me to find students citing academic sources they have found which date back to the 1950s and 1960s. In these cases, students may have been seduced by the apparent relevance of the article or book title, without considering the age of the text. To apply a medical analogy here, a treatise on how physicians should cure headaches from the early 1900s might well have been highly relevant and cutting edge in its day, but other than using it as an example from history, there would be very little point in you quoting from such a treatise in 2023. This is because things in medicine have obviously moved on, our understanding of the field has deepened and a lot has changed. This example has been deliberately over-stated to underline my point, but it is surprising how many students still manage to fall into this trap. When you are prioritising what to read, it is therefore essential that you take both the perceived relevance of the title and the publication dates into consideration.

Once you have chosen a given text and decided that you are going to read it, you then need to be strategic in the manner in which that reading is carried out. This becomes particularly important if English is not your first language. If you set out to read everything line by line and word by word (in the way that you might if you were reading a novel or magazine article for pleasure) you are not going to make very rapid progress. This is especially true if you are using English as a second language and find that you have to check the meaning of every other word in a dictionary. Under these conditions, the task of reading will soon become very laborious and highly de-motivating. Even for fluent native speakers of English, rather than approaching the reading of each text on a word by word basis, you should be training yourself to become proficient in skimming and scanning. How you apply these skills in practice will be dependent on your underlying purpose for reading. In the case of the texts mentioned below in Independent Task 1.2a, for example, if I decided to read the first named source on the list, the book chapter by my friend and colleague Professor Bob Adamson, I would be skimming and scanning to pull out the most salient points he makes on trends in language teaching methodology. Similarly, if I was reading the oft-cited article on the list by Prabhu (1990), my main objective would be to identify why he was arguing that there is no best method and then noting the evidence he had provided in support of this. In each of these cases, as the underlying purpose has been to gain a fuller picture of how approaches and attitudes to language teaching methodology have changed, it follows that the style of reading needs to keep those objectives firmly in mind from the outset. This then means that much of the text can be filtered out. If you are a purposeful reader, you will only need to concern yourself with certain aspects.


Check Your Understanding: Independent Task 1.2a

You have just enrolled on the module Developments in Language Teaching Methodology and have attended the first session. Your lecturer has distributed the introductory reading list below. Which of these 20 sources should you prioritise in your reading and why?


	Adamson, B. (2004). Fashions in language teaching methodology. In A. Davies & C. Elder (Eds.) The Handbook of Applied Linguistics (pp. 605–622). Blackwell.

	Arnold, J., Dörnyei, Z. & Pugliese, C. (2015). The Principled Communicative Approach: Seven Criteria for Success. Helbling Languages.

	Bell, D.E. (2022). Methodology in EAP: Why is it largely still an overlooked issue? Journal of English for Academic Purposes, 55, https://doi.org/10.1016/j.jeap.2021.101073.

	Bell, D.M. (2007). Do teachers think that methods are dead? ELT Journal, 61(2), 135–143.

	Dalal, G. & Gulati, V. (Eds.) (2018). Innovations in English Language Teaching in India: Trends in Language Pedagogy and Technology. Lexington Books.

	Flowerdew, J. (1993). Content-based language instruction in a tertiary setting. English for Specific Purposes, 12(2), 121–138.

	Hall, G. (2011). Exploring English Language Teaching. Language in Action. Routledge.

	Hanks, J. (2017). Exploratory Practice in Language Teaching: Puzzling about Principles and Practices. Palgrave Macmillan.

	Kumaravadivelu, B. (2006a). TESOL methods: Changing tracks, challenging trends. TESOL Quarterly, 40(1), 59–81.

	Kumaravadivelu, B. (2006b). Understanding Language Teaching: From Method to Postmethod. Lawrence Erlbaum.

	Kumaravadivelu, B. (2001). Toward a postmethod pedagogy. TESOL Quarterly, 35(4), 537–560.

	Lin, A. (2013). Towards paradigmatic change in TESOL methodologies: Building plurilingual pedagogies from the ground up. TESOL Quarterly, 47(3), 521–545.

	Long, M.H. (2005). Methodological issues in learner needs analysis. In M.H. Long (Ed.) Second Language Needs Analysis (p. 99). Cambridge University Press.

	Mazak, C.M. (2017). Translanguaging in Higher Education: Beyond Monolingual Ideologies. Channel View Publications.

	McDonough, J. & Shaw, C. (1993). Materials and Methods in ELT. Blackwell.

	Prabhu, N.S. (1990). There is no best method - Why? TESOL Quarterly, 24(2), 161–176.

	Richards, J.C. & Rodgers, T.S. (2014). Approaches and Methods in Language Teaching (3rd ed.). Cambridge University Press.

	Spiro, J. (2013). Changing Methodologies in TESOL. Edinburgh University Press.

	Thornbury, S. (2017). Scott Thornbury’s 30 Language Teaching Methods. Cambridge Handbooks for Language Teachers. Cambridge University Press.

	Zulfikar, Z. (2018). Rethinking the use of L1 in the L2 classroom. Englisia, 6(1), 43–51.

	A suggested answer to this task has been provided on page 20.




If English is not your first language, then becoming proficient in these skills is obviously going to be somewhat more challenging than if English is your mother tongue, but nonetheless, it is well worth you investing the time in their development. One of the core tenets of becoming an effective academic reader is that you need to be able to skim through an article or book chapter quite quickly and extract the main points. This is an ability which takes practice, and this goes back to my earlier point about the need for you to allow adequate time. In the downtime between your lectures and seminars, systematically training yourself to become proficient in these academy literacy skill areas should therefore be one of your key objectives.

In addition to developing the skill of skimming and scanning, in becoming an effective reader in academic contexts, you also need to devise strategies for keeping an accurate record of what you have read. Clearly, there would be very little point in you reading lots of books and articles, if you were then later unable to recall the content and apply it effectively to your studies. In this regard, mastering the art of note-taking and record keeping also becomes vital. There are many approaches to taking notes and you will need to find a system which works well for you (you can get some different ideas on this by consulting one of the many self-help books on academic skills development, so search in your university library catalogue to source some possible titles), but one specific information gathering technique I encourage my own students to develop is that of mind-mapping.

First popularised by the educationalist Tony Buzan in the 1970s, mind maps can be an extremely powerful note-taking technique which allow readers to capture and record key information in a highly accessible format, which then lends itself well to easy retrieval and comprehension later. I find that mind maps can be particularly suitable if you are trying to keep a record of a reading which covers many different aspects of a given topic area. For example, if you had been reading a piece of *academic research which had investigated the different reasons why students choose to invest in MA TESOL/Applied Linguistics qualifications, this information might then be represented in the mind map which is shown in the box below.

*NB. These sources have been created here as an example only. The ­actual academic references in this case are not real.

An Example of a Mind-Map


[image: An illustration depicts reasons for studying an M A T E S O L back slash applied linguistics. It comprises purely personal interest, get a better job improve career prospects, become a better teacher, employer pressure.]


There are several points worth commenting on here. First of all, note how the mind-map format allows you to capture lots of different information at a glance. In terms of data processing, this makes it highly efficient. The mind map also lets you break down the information into relevant sets and sub-sets. Each of the four main headings, for example (the shaded bubbles), then branches off to include three sub-headings (the unshaded bubbles). Depending on the level of detail the mind-map creator wants to include, some of these sub-headings could then possibly be broken down even further. Finally, note how a record of the specific research studies mentioned by the authors Pike and Locke (though all completely fictitious in this case) have been listed next to the relevant points. This means that in total in this example, the findings of five different research studies have been successfully summarised and captured.

As I hope it will be apparent from the above, mind-mapping allows you to create a compact and easily accessible information summary. If you can become proficient in their creation and start to use mind maps regularly, you will soon build up a personal data bank to represent the extent of your academic reading throughout your MA studies. Such records will later become invaluable when you come to tackle your coursework assignments and need to access academic research information quickly and efficiently.


Check Your Understanding: Independent Task 1.2b

Based on the academic writing excerpt below, create a mind map titled ‘Reasons for the Growth & Development of ESP/EAP’.

In surveying what the academic literature has had to say about the birth and early development of EAP, one immediate difficulty comes in distinguishing between the events that belong solely to the history of EAP, and those pertaining to the history of ESP more broadly. There is somewhat of a paradox here, in that while the majority of the early ESP work was university-based and therefore academic in nature, such activity was nonetheless labelled and categorised as being ESP rather than EAP, a blurring of the boundaries which has occasionally still persisted into the modern era (e.g. Hewings, 2001). In seeking to unpick the specifics of EAP’s birth and early development, it is appropriate, therefore, to start with a history of ESP in general.

There is now strong agreement from the various writers who have commented on the birth and subsequent development of ESP (e.g. Mackay & Mountford, 1978; Hutchinson & Waters, 1987; Johns & Dudley-Evans, 1991; Robinson, 1991; Dudley-Evans & St John, 1998; Swales, 2000; Basturkmen, 2006; Hyland, 2006a; Belcher, 2009; Paltridge, 2011; Johns, 2013; Paltridge & Starfield, 2013) that its initial emergence took place during the 1960s and the early 1970s.

However, in understanding the specific conditions which would allow ESP’s birth to occur, it is first necessary to go back almost two decades earlier, to the end of the Second World War in 1945. As a number of writers have commented (e.g. Hutchinson & Waters, 1987; Robinson, 1991; Flowerdew & Peacock, 2001; Starfield, 2013), the immediate post-war years witnessed a massive international expansion in terms of science, technology and economic activity. The expansion of these areas, in turn, created a demand for a common international language, a demand which would ultimately be met by English (Graddol, 1997; Flowerdew & Peacock, 2001).

Those commenting on this period (e.g. Kachru, 1985; Kennedy, 1987; Crystal, 1997; Graddol, 1997; McCrum, 2010) have suggested a range of factors as contributing to the emergence of English as the dominant world language, but all are in general agreement that the growth and ultimate hegemony of English around the world today can fundamentally be traced to the post-Second World War economic strength of those countries where English was spoken as the first language.

As a by-product of English assuming its role as the common international language, it is also generally agreed that the demand for training in English then generated a new type of English language learner. Students now needed access to the English language, not only for pleasure, aesthetic reasons or their personal fulfilment, but because competency in English was perceived to be the key with which they could access mainstream science, technology and commerce (Hutchinson & Waters, 1987; Starfield, 2013). Trade and other forms of international collaboration are much more likely to be successful, after all, if the supplier and customer are able to communicate using the same language (Graddol, 1997). Broadly speaking, it was in catering to these particular types of learning demands that the early development of ESP as a new branch of English Language Teaching initially took place (Hutchinson & Waters, 1987; Robinson, 1991; Dudley-Evans & St John, 1998).

In its very early stages, it is agreed that ESP was dominated by a particularly heavy focus on English for Science and Technology (EST). For most practitioners at that time, developments in EST were seen to be leading the way, and setting the trend for developments in ESP more broadly (Swales, 1985). As a number of writers have argued since (e.g. Coffey, 1984; Hutchinson & Waters, 1987; de Chazal, 2014), this dominance of EST in the early days of ESP probably owed much to the growth of oil industries in parts of the Middle East and in North Africa, which had together caused:


a demand explosion… where could be found huge financial resources under national control, proliferating technological needs, an insufficiency of existing English-learning facilities and a degree of dependence upon expatriate expertise…

(Coffey, 1984, p. 3)



However, by the 1970s, there were also some signs of steady growth in the numbers of students studying at English medium universities for whom English was not their first language (Hamp-Lyons, 2011b), and it was largely from this background, and in attempting to meet the sheer volume of these demands, that EAP gradually began to emerge as a more distinctive sub-branch of ESP (Flowerdew & Peacock, 2001; Hamp-Lyons, 2011b; de Chazel, 2014).

Further support for this argument has been provided by Kennedy (2001), who emphasises ‘a strong link between the use of English in specialized domains (and hence EAP students who need to gain access to those domains)…’ (p. 27). It may also be argued that the emergence and subsequent flowering of EAP was boosted by what de Chazel has termed ‘the academicization of ESP’ (2014), in other words, that with the increasing emphasis on professionalisation and specialisation, a growth in the demand for formal academic qualifications was created, which in turn resulted in greater numbers of students attending courses at universities. This has particularly held true for international students enrolling at universities whose medium of instruction is English (EMI). Indeed, the post-1960s boom in international students attending English medium universities has continued largely unabated to the present day, and can be seen as a significant factor in accelerating the expansion of EAP worldwide (Johns & Dudley-Evans, 1991; Flowerdew & Peacock, 2001; Hamp-Lyons, 2011b; de Chazal, 2014).

Adapted from Bell, D.E. (2016). Practitioners, pedagogies, and professionalism in English for Academic Purposes (EAP): The development of a contested field. Unpublished PhD diss., University of Nottingham, UK.

A suggested answer to this task has been provided on page 22.




1.3 Planning Your Time

As I stated earlier in this chapter, being able to manage your time well is a vital skill for postgraduate students. Although you may think that an academic year is quite an extended period, in reality, it soon flashes by and if you are not paying close attention your MA experience will be over almost before you know it. From Day 1 of your studies, therefore, you need to be thinking about how to get the most out of the limited time available to you. This means that you need to become acutely aware of both time and project management.

One of the key hallmarks of effective time and project management is the ability to identify goals and staging posts. Large tasks should always be broken down into smaller more achievable tasks and then matched with appropriate completion milestones. When setting these milestones, it is often a good idea to start by looking at the desired end point and then work backwards. In the case of Semester 1, for example, if you are enrolled on three different modules, then this most likely means that you will have three different sets of assessments. These may be coursework based, or they may take the form of end-of-semester exams. In either case, however, you should look at the date when these are scheduled to take place and then work backwards from those points to establish a completion timeline and start setting yourself appropriate goals.

If I use the 2022 first semester of my own institution’s MA TESOL as an example, where 100% of the Semester 1 assessment is currently coursework based, this process might look something like the timeline shown in the box below.


An Example of a Coursework Completion Schedule


[image: ]


As this schedule illustrates, every week of the first semester is fully accounted for in terms of the preparatory self-study which should be going on behind the scenes. There are a few specific aspects of this worth commenting on. Beyond the creation of a timeline and the setting of specific milestones, another key component of effective time management involves the ability to multi-task and keep several plates spinning at the same time. When you have multiple commitments and deadlines to meet, it is vital that you are able to do this. You will rarely have the luxury of dealing with tasks in a linear fashion and completing one before you start another. It is far more common to find yourself having to work on a number of projects simultaneously. This is readily apparent from the schedule above, where the preparatory work on the assessments for all three modules needs to be continuing apace. This is somewhat extra complicated by the fact that the Research Methods module has two separate pieces of coursework assessment rather than just one. If (as some of my students sometimes misguidedly do) a writer decided to work on each individual module assessment one at a time, and only progress from one to the other when the first had been completed, it would be very difficult indeed, if not downright impossible, to get everything completed in the time available. The lesson here should now be clear: learn to multi-task and build this dimension into all of your time management considerations.

Another point worth commenting on above is the time allocated to background reading. As I discussed in the previous section, one of the major drains on your time as a postgraduate student will be the process of accessing and then digesting the relevant academic literature. Once you have decided which coursework essays you are going to attempt (most MA programmes will give you some choice in this matter) your next step should be gathering together the relevant sources. In the timeline above, I have suggested the allocation of at least two full weeks for this process, but this is a very conservative estimate and more time might be needed, especially if you are finding it difficult to locate and access the resources you require (see section 1.4 below). I will be suggesting some step-by-step approaches to dealing with written coursework requirements in more detail in Chapter 3.

One final point before I close this section, and something that I will also be returning to in Chapter 3, concerns the highly cyclical nature of academic writing. In the proposed timeline above, you can see that a drafting and editing process has been built in for the different coursework assignments under each module − this is very important. From my experience as an MA programme director, far too many students neglect this feature and approach their coursework writing in an overly linear fashion, typically working right up to the wire and then submitting their essays without even giving them one cursory proofreading. This is NOT the recommended way to do things. If you want to produce good quality work and be awarded high grades, you must recognise from the outset that effective academic writing is always highly recursive in nature and will involve you in an extended process of drafting, re-drafting and polishing. Adequate time needs to be allowed for this, so when you map out your goals and target completion mileposts, do try to make sure that this factor has been properly accounted for.



1.4 Accessing Resources and Learning to Work Smart

Some years ago now, one of my MA students came to me in a tearful panic saying that although she had spent days and days looking, there were no relevant books for her assignments in the library. I expressed some healthy scepticism over this claim and asked her to explain to me how exactly she had been searching. It turned out that she had (a) only been looking for hard copy books and (b) not using the library catalogue very effectively even for that. From what she went on to relate, it transpired that most of her days of fruitless searching had actually been based on randomly perusing the bookshelves in the hope that she might happen upon something relevant and useful. Needless to say, taking such an approach was not very effective, nor was it an example of working ‘smart’. It was clear that this student needed to become significantly more aware of how to access academic resources properly. I would like to think that she was an extreme and random case, but on the evidence of what I continue to witness at universities, I suspect that the academic literacy weaknesses she shared with me are sadly much more commonplace than academics like myself might ideally wish for or suppose. As with all the other skills I have highlighted in this chapter, learning how to access academic resources effectively and efficiently is a key ability which all postgraduate students rapidly need to master.

The first thing you need to be aware of when accessing academic sources is that in this day and age, most of the material you will need to find is likely to be stored online. The days of card indexes and large folders containing backdated hard copies of academic journals are now long gone and most university libraries nowadays have as many (if not significantly more) of their resources located in cyberspace as they do with resources stored as physical hard copies. This means that instead of just relying on what you manage to find on the library shelves, you must become proficient at using online databases and repositories. In the case of MA TESOL/Applied Linguistics students, the starting point for this comes in recognising which electronic resources are likely to be the most useful for your needs. As part of their module reading lists, most lecturers will highlight specific recommended journals but for your reference, a list of the most common ones used in TESOL/Applied Linguistics has been provided on page 267.

Knowing which journals you should regularly be accessing is obviously a very important first step, but this knowledge alone will not be very much help to you, if you are then unable to use academic search engines proficiently. Before I close this section, it is therefore worth me reviewing a few key points. In the numbered steps and examples which follow, I will be basing my advice on several of the most common electronic journals you are likely to be accessing, e.g., the ELT Journal, the Journal of English for Academic Purposes and Applied Linguistics. However, remember that the same broad principles will apply to any academic journals you might wish to access.


	Locate the journal homepage using your institutional log-in

Most universities offering degrees in TESOL and Applied Linguistics will include full-text subscriptions to journals such as the ELTJ, Journal of English for Academic Purposes and Applied Linguistics as part of their normal services. This means that you will be able to navigate to those journal homepages directly by typing the journal name into your university library online catalogue and then clicking on whatever access links come up.

Note that if you try to access such journals simply by searching independently online, while you will still get into their homepages, you will almost certainly not then have the same full-text access rights as you would by going through your institutional subscription. This is why it is always best to start your journal searches from your institution’s online library catalogue.


	Once you land on the journal homepage, decide how you are going to search

If you know in advance what you are looking for, typing the article name into the search engine should immediately locate it for you. Note also that the Advanced Search option on the top right allows you to search the entire journal database by authors, titles, volumes and years of publication.

As an experiment, go into the journal homepage for Applied Linguistics and try to find this article from 1980 by John Mch Sinclair:

Some implications of discourse analysis for ESP methodology

At the start of most literature searches though, rather than looking for a specific article, you may just be browsing more generally to see what articles are available on a given topic. With this kind of general approach in mind, as another experiment, try typing the key words Communicative Approach into the ELTJ homepage search function and see what comes up.

Whenever you do a literature search, it is always worth bearing in mind that different ways of searching will generate different sets of results. If you were searching to see what had been published on methodology and pedagogy, for example, typing those words into a journal search engine as is would get you a certain number of hits. However, carrying out your search by putting speech marks around the key words would get you a very different set of results.

As an experiment to show you how this works, now go into the homepage for the Journal of English for Academic Purposes (JEAP) and compare the results you get from carrying out the following two searches:


	methodology in EAP

	“methodology in EAP”



When I recently did these searches myself, search method (a) generated a total of 445 results, representing all of the articles which had been broadly categorised as covering methodological matters up to that time. Search method (b) on the other hand located only seven articles. This search method (putting the keywords in speech marks) is known as a Boolean Search and as you can see from the results, it is much more precise. The seven articles which this search uncovered are all the works in the journal database which explicitly link the keywords methodology in EAP together. When you are trying to find very specific material, knowing the difference between a Boolean and non-Boolean keyword search should therefore definitely form an important part of your academic literacy toolkit.


	When you locate an article you want to read, download it to your computer

Clicking on the title of an article you want to read usually takes you directly to it. When the article opens, the first thing you will see is the abstract. As I have already advised in this chapter, you should quickly skim through this to see if the article is worth reading in more detail. If you decide that it is, then depending on your institution’s access rights, you have the option of either reading it on the screen there and then, or downloading it as a PDF file, which you can keep and access later.

If you are trying to gather together a range of texts (for example, as preparatory background reading for a coursework assignment as I have suggested above) then I would suggest that the most time-efficient approach would be to save the file for later and keep on searching.

On this note, a very quick way to gather lots of literature in a short time is to find what you think is the most recent and relevant article on your subject and then scroll to the end and look at the bibliography of sources. You would then choose a small selection of the texts listed there and go through the same search and download process again. By following this ‘leap frog’ approach a few times with different articles, you can very soon build up an extremely useful and relevant bank of academic sources.





Check Your Understanding: Independent Task 1.4

Go into your university online library catalogue and practice searching for the following seven texts. If the institutional access rights allow you to do so, download each article as a PDF and save it to a clearly labelled folder on your computer.


	Belcher, D. (2006). English for specific purposes: Teaching for perceived needs and imagined futures in the worlds of work, study and everyday life. TESOL Quarterly, 40(1), 133–156.

	Bell, D.E. (2021). Accounting for the troubled status of English language teachers in Higher Education. Teaching in Higher Education, 1–16. https://doi.org/10.1080/13562517.2021.1935848.

	Coxhead, A. (2000) A new academic word list. TESOL Quarterly, 34, 213–238.

	Ellesworth, E. (1989). Why doesn’t this feel empowering? Working through the repressive myths of critical pedagogy. Harvard Educational Review, 59(3), 297–325.

	Ferguson, G. & Donno, S. (2003). One-month teacher training courses: Time for a change? ELT Journal 57(1), 26–33.

	Fox, J., Cheng, L. & Zumbo, B.D. (2014). Do they make a difference? The impact of English language programs on second language students in Canadian universities. TESOL Quarterly, 48(1), 57–85.

	Fulcher, G. (2004). Deluded by artifices: The common European framework and harmonization. Language Assessment Quarterly, 1(4), 253–266.






1.5 Identifying Sources of Support

We are now approaching the end of this first chapter, but before I close, it is worth me saying a little about different sources of support and how you should access them. Indeed, if there was just one piece of advice I could give to newly enrolled students, whether undergraduate or postgraduate, it would be that they should never underestimate how many sources of help and support are available to them. Most modern universities offer students an extremely rich environment in this regard and part of becoming an effective member of the university community involves knowing where you should go if you need help.

Broadly speaking, university support services fall into two broad categories: academic and pastoral. Although there may sometimes be a degree of overlap between the two, there are usually services (and people) explicitly engaged with one or the other.

In the case of academic support, after enrolling at the university you may be assigned a personal tutor. This person will usually be an academic member of staff in your school or faculty and may even be one of your own MA lecturers. Personal tutors are responsible for the welfare of the students in their care and you may be invited to meetings with them once or twice each semester. These meetings are an opportunity for you to talk in private about any issues you may be facing and get some advice. Although the primary remit of personal tutors is general academic support, they may also fulfil a pastoral function and may be willing to discuss issues you are facing outside of your studies. If they themselves are unable to solve your problems directly, they will almost certainly be able to direct you to someone else at the university who can, so they can be a very valuable resource and should probably be your first port of call.

Other forms of academic support are typically provided by Student Services, the Library or, if English is not your first language, the English Language Centre. In each of these cases, workshops may be offered on different aspects of academic literacy development. In my own institution, for example, the Centre for English Language Education (CELE) offers courses and clinics each semester focusing on issues such as academic citing and referencing, summarising and paraphrasing, using research databases and giving effective oral presentations. This support is offered to students free of charge and is intended to make them more effective in their studies. As a newly enrolled MA TESOL/Applied Linguistics student, you should definitely avail yourself of all such opportunities and get as much academic help and support as you can.

When it comes to pastoral support, most universities again offer a range of services. Beyond the personal tutor system I have described above, students can book appointments with university counsellors and other professional advisers. Such services are once again free of charge and can provide you with the opportunity to get confidential help. As with my advice on academic support, I encourage my students to fully utilize all the pastoral facilities that are available to them. There is never any need for you to feel alone at university; there will always be somebody who can help if you take the time to source what services are available.

As a final piece of advice before I close this chapter, what should you do if you find that despite your best efforts to follow all the steps I outline in this book, you are still unable to submit your assignments by the stated deadlines? In this scenario, you will most likely need to be drawing on what is called Extenuating Circumstances, usually known in university-speak as EC for short. All universities recognise that there are sometimes good reasons why students are unable to meet their deadlines. It may be that they have faced an illness, or suffered some recent bad news such as a family bereavement. In these cases, the EC system allows you to apply for coursework extensions and even resubmissions, just as long as you can present evidence that your studies have been negatively impacted by unforeseen events. As soon as you enrol as an MA TESOL/Applied Linguistics student, make sure that you fully familiarise yourself with the EC policies and procedures at your university. At the end of the day, all academic institutions want their students to succeed. As I hope to have shown in this chapter, one of the key skills in becoming an effective postgraduate student is about making the most of all the opportunities that are available to you.


Check Your Understanding: Independent Task 1.5

A student enrols on an MA TESOL/Applied Linguistics. For the opening weeks of the first semester, things seem to be going well, but then he finds that he just can’t keep up with the required amount of reading. English is not his first language, and although he got a good grade in IELTS (7.0 overall with 6.5 in reading), the texts he now has to access are much longer than anything he has had to tackle before, with lots of unknown words and phrases. Indeed, he has found that whenever he tries to read something, he seems to spend most of his time with one hand on a dictionary.

The student is becoming more and more depressed about his academic performance and is even starting to question whether he should just drop out of university altogether. These thoughts only add to his stress, however, as he knows all too well that his family clubbed together to pay for his tuition fees and are expecting him to return home with a Master’s and secure a good job. If he goes back to his family empty-handed, the loss of face would be unbearable.

What should this student do?

A suggested answer to this task has been provided on page 22.



Suggested Answers to Independent Tasks

Task 1.1

This student has almost certainly not made a very wise decision. She has evidently interpreted the taught hours shown in her weekly timetable as if these are representing the only study she will be required to do. In reality, of course, her weekly MA TESOL studies will require at least double this amount of time.
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