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Understanding Education Studies

This book explores undergraduate education programmes in a new way. Written by those at the forefront of teaching and learning, it encourages students to delve beneath the surface of their degree subject and reveals important insights about the how, why and where next for education studies.

With contributions from course leaders, tutors, current students and recent graduates, this book offers insights from nearly 60 authors based in 20 different institutions from five different countries. The chapters offer opportunities for readers to consider their own learning experiences in a wider context, enhance their understanding of the degree course and actively shape the education studies community of the future.

Each chapter is written in an accessible way, with ‘questions to consider’ throughout and ‘recommended readings’ at the end to advance readers’ thinking and reflections. Chapters cover topics such as:


	Education Studies’ development as a degree subject

	Its evolving identity, values and purposes

	Teaching and assessment approaches in undergraduate education programmes

	How the subject develops students’ professional aptitudes and transferable skills

	Possibilities for advancing inclusion, equity and justice in education at degree level



These ‘behind the scenes’ factors are brought to the fore through case studies and examples of how lecturers and students make sense of their teaching and learning. With its unique approach to examining these issues, this book is essential for students of Education Studies at undergraduate level while also being relevant for staff and postgraduate students in education.

Mark Pulsford is an Associate Professor and Director of Undergraduate Studies in the Department of Education Studies at the University of Warwick.

Rebecca Morris is an Associate Professor in the Department of Education Studies at the University of Warwick.

Ross Purves is an Associate Professor of Music Education at the Institute of Education, University College London’s Faculty of Education and Society.
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Series editor’s preface

Education Studies has become a popular and exciting undergraduate subject in many universities in the UK. It began in the early 2000s, mainly in the post-1992 universities which had been centres of teacher training. Gaining academic credibility, the subject is now taught and researched in pre-1992 and Russell Group institutions. In 2004, Routledge published one of the first texts for undergraduates, Education Studies: A Student’s Guide (Ward, 2004), now in its fourth edition (Simon and Ward, 2020). It comprises a series of chapters introducing key topics in Education Studies and has contributed to the development of the subject. Targeted at students and academic staff at the levels 5, 6 and 7, the Routledge Education Studies Series offers a sequence of volumes which explore such topics in depth.

It is important to understand that education studies is not teacher training or teacher education, although graduates in the subject may well go on to become teachers after a PGCE or school-based training. Education studies should be regarded as a subject with a variety of career outcomes, or indeed, none: it can be taken as the academic and critical study of education in itself. At the same time, while the theoretical elements of teacher training are continually reduced in PGCE courses and school-based training, undergraduate education studies provides a critical analysis for future teachers who, in a rapidly changing world, need so much more than simply the training to deliver a government-defined school curriculum.

Education studies is concerned with understanding how people develop and learn throughout their lives, the nature of knowledge and critical engagement with ways of knowing. It demands an intellectually rigorous analysis of educational processes and their cultural, social, political and historical contexts. In a time of rapid change across the planet, education is about how we both make and manage such change. Education studies, therefore, includes perspectives on international education, economic relationships, globalisation, ecological issues and human rights. It deals with beliefs, values and principles in education and the way that they change over time.

Since its early developments at the beginning of the century, the subject has grown in academic depth, drawing explicitly on the disciplines of Psychology, Sociology, Philosophy, History and Economics (see Chapter 2). But it has also broadened in scope to address the many social and political questions of globalisation, international education and perceptions of childhood. A glance through the list of book titles in the series below reveals the ever-growing range of topics which education studies embraces.

Coming new to the subject, you may rightly be shocked at the number of different topics you need to understand and learn about. The present book offers a wide range of topics from a total of 58 authors with a vast range of sources from the UK and worldwide, from the young and the old, and from a rich range of perspectives: teachers, tutors, education leaders and students. But what is special about the book is the way it makes sense of this wide array by giving us new insights into thinking and ideas, the values and assumptions, that underlie education studies and its development as a subject from teacher training. Through examples and case studies we see in detail why and how topics are important and need to be addressed. Much of the thinking about education studies has focused on its development as a ‘pure’ university academic subject. But the final section of this book helps you to start thinking about the many options for your future as a graduate. In total, the book gives us the broadest analysis of the growth of education studies as a university subject.


British Education Studies Association (BESA)

Many of the editors and contributors to Education Studies book series are members of the British Education Studies Association (BESA). Formed in 2005, BESA is an academic association providing a network for tutors and students in Education Studies. It holds an annual conference with research papers from staff and students; there are bursaries for students on Education Studies programmes. The Association funds small-scale research projects; the support for the writing of this book was one of those.

The website offers information and news about Education Studies and two journals: Educationalfutures and Transformations, a journal for student publications. Both are available without charge on the website: https://educationstudies.org.uk/

Stephen Ward, Series Editor, Bath Spa University
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1 Introduction

Mark Pulsford, Ross Purves and Rebecca Morris
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This book is primarily for students who are studying, or are thinking of studying, education at undergraduate degree level. It is designed as a critical guide to what education studies is as an area of study, rather than being about the topics that make up education studies (there are lots of books that do the latter, and you’re reminded to look at the other titles in the Routledge Education Studies Series for some of them). In this book, each chapter addresses something ‘behind the scenes’ of education studies, whether that be its development as a degree subject; its evolving identity, values and purposes; its teaching and assessment approaches; the ways that it advances students’ professional aptitudes and transferable skills; or its current challenges in the wider context of higher education. The book provides case studies that illuminate this dynamic degree subject, offering accounts of critical issues and new directions that are significant to students’ experiences on education studies programmes. Each chapter supports considered thought and reflection about this area of study, allowing you to gain a deeper understanding to advance your learning whilst also asking you to think about how your time as an education studies student profoundly influences the way you navigate the wider world and prepares you to manage the professional responsibilities you will come to have.

The book encourages its readers to think deeply about what it means to be a student of education. As such it is about you – your interests, your aspirations and your journey through and beyond higher education. It invites you to see yourself as a fundamental part of what education studies can be. Many of the chapters show the possibilities that emerge when students and staff cooperate to examine elements of their education studies courses. In this way, the book can be seen as an example of doing education studies – the critical, constructive, collaborative and hope-full analysis of educational phenomena.

Education Studies, at almost 25 years old, is a maturing UK university subject. In that quarter century, the subject has become a well-established and popular choice for UK-based and international undergraduate students, having grown from the theory for teacher training to become a diverse subject area reflecting the varied institutional contexts in which it is taught and mixture of academic disciplines at its heart. In many areas of the world too, undergraduate education courses are flourishing. Our chapter authors bring these varied contexts, disciplinary backgrounds and institutional priorities to the book. Fifty-eight people, 14 of whom are current or former education studies students, contributed to the 23 main chapters. Our authors are affiliated with 20 different institutions and offer perspectives on undergraduate education studies from the UK, across Europe, the USA and China, too. A feature of the book is the joint-authorship of many chapters, whether that is across institutions or national borders, and in several cases staff and students have written together. This reflects the collaborative ethos of the education studies field and is one way that the book foregrounds the varied perspectives of those at the heart of teaching and learning in education studies.

The chapters in this book will support your studies in various ways. You will find that individual chapters link closely to particular modules, assignments and session topics on your course, as well as to wider debates about the how and why of your degree subject. Each chapter features ‘questions to consider’, useful as prompts for individual study and assignment preparation, as well as to frame student discussions and class presentations. The recommended readings will be a great place to start in order to develop your understanding and advance your thinking, perhaps in preparation for an assignment, presentation or seminar discussion.

Whilst dipping into individual chapters may be of most relevance, you should also find it beneficial to read all the chapters in a section as we’ve tried to group them into related themes or topics. To help make the most of those connections, you will see that we have written brief overviews for each section. The first section, called ‘Positioning education studies’, is focused on locating the subject in terms of its history, international status and identity, and as such should help you reflect on your own identity in relation to your degree. Section 2 – ‘Practices and pedagogies’ – explores the varied features and approaches that are often part of undergraduate education courses. The chapters here address perspectives on issues which are central to teaching and learning in our field. ‘Challenge and change’ is our third section, reminding us of the need to consider education studies’ relationship with power, privilege and social inequality. The chapters here ask questions about the perspectives and needs of marginalised groups in education, and consider how education studies can take steps to model more just and equitable educational experiences. The book ends with a fourth section called ‘the personal and professional’, which will help readers to see themselves in their studies and to understand how the transition to the graduate workplace will involve drawing on personal, academic and professional experience and skills that courses in education studies are often adept at highlighting.

If you’ve been an undergraduate student of education studies for any length of time, you are likely to have been asked about your plans to become a schoolteacher. The historical legacy of our subject has resulted in a complex identity, something that is explored from many perspectives in the following chapters. Many readers will be planning a career in the school classroom and an education studies degree offers a fantastic intellectual foundation for this. Yet through your studies, you are also likely to have discovered the many other ways that those with a degree in education, who have a breadth of knowledge, perspectives and transferable skills, can contribute to a complex and ever-changing world. Indeed, the ‘critical issues’ and ‘new directions’ that we refer to in the book’s title have emerged straight from the seminars, lecture theatres, staffrooms and placement settings where education studies is taught and learned in the 2020s; they indicate just how essential it is to see education as more than schooling, and education studies as relevant for, yet also important beyond, school teaching. Contributing authors have responded to our call for chapters by providing compelling, ‘on the ground’ perspectives which highlight our subject community’s commitment to making a difference through education in the broadest terms. Emphasising partnerships between staff and students, and with schools, placement settings and the wider world of work, these chapters offer visions of an inclusive subject which seeks to challenge and improve the educational status quo. This involves asking difficult questions, guarding against passivity, re-evaluating the past and looking to the future with hope yet not complacency. Whether concerned with the creation of citizens actively engaged in democratic, political, social and economic debate, or focused on students’ wellbeing and personal development, our authors highlight the potential of education studies to help transform individual lives as well as society as a whole.

We hope you enjoy the book and feel as inspired as we do about the potential of education studies to address these critical issues and embrace its new directions.

We sincerely thank all those colleagues who have contributed chapters, and we’re also very grateful to the British Education Studies Association (BESA, see educationstudies.org.uk) for funding the research which originally inspired this book and for helping us reach potential contributors. BESA exists to support our subject and you will find it useful to keep an eye on its activities and publications. We are also grateful to Stephen Ward, Series Editor for the Routledge Education Studies Series, for all of his support during the writing and publishing processes, and to Helen Purves for her unstinting dedication to manuscript accuracy.





Section 1 Positioning education studies

Ross Purves
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The chapters in Section 1 help us understand how and why undergraduate education programmes in England have developed as they have, and to appreciate some of the various opportunities and challenges they have encountered. We first explore these issues from historical and international comparative perspectives. In Chapter 2, Stephen Ward traces the origins and development of education as an undergraduate university subject in the UK. He documents the complex and evolving tensions between the practical need to prepare teachers for the demands of the school classroom and efforts to offer broader, theory-based studies of education in all its forms. Ultimately, these resulted in the emergence of distinct academic undergraduate programmes with titles such as ‘BA Education Studies’ from the late 1990s onwards. But, as Ward notes, this has not ended debates regarding the scope, content and purpose of these programmes. In Chapter 3, David Menendez Alvarez-Hevia, Alejandro Rodriguez-Martin and Emilio Álvarez-Arregui outline a range of international comparisons with the UK which demonstrate that, whilst universities in some countries have offered academic studies of education for longer than others, similar tensions and debates to those outlined by Ward exist in many national contexts. Importantly, however, the authors also highlight that, despite the diverse nature of these programmes both in this country and internationally, all have potential to contribute to the global mission of improving education as a means of tackling the pressing challenges of our time. Chapters 2 and 3 also consider the extent to which it is appropriate and helpful for undergraduate education programmes to draw on the content of so-called ‘foundational disciplines’ including psychology, sociology, philosophy and the history of education. Opinions in the UK and elsewhere vary on how such content should be balanced with other contemporary topics, practical activities and vocational experiences, and also the extent to which sufficient space should be made available for the interests and reflective voice of the individual learner.

Collectively, as Jenny Elliott, Rupert Knight, Sharon Clancy and Colin Morley make clear in Chapter 4, the various questions of scope, content and purpose explored by Ward, Menéndez Alvarez-Hevia and colleagues have implications for the identities of undergraduate programmes of education – and for those who lead, teach and study them. If you are a student in this area yourself, you might have sensed some of these tensions or heard comments similar to those shared in their chapter. However, by taking the reader through some of the decision-making and motivations behind the development of one BA Education programme at an English university, Elliott and her colleagues illustrate how those of us who teach or study in this area can chart a clear course through the complexity. In doing so, they help us articulate a confident, distinctive, even imperative rationale for our studies.





2 Education studies as an undergraduate university subject A short history

Stephen Ward
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Summary points


	The Robbins Report (1963) recommended that the teaching profession should be all-graduate and BEd degrees were taught in the training colleges.

	The degree courses were judged to be over-theorised; teacher training was taken over by the government.

	In 2000, education studies grew from its role as the theory for teacher training as a popular new subject for undergraduates.

	A small-scale research project into early courses found that the academic quality was mixed and somewhat uneven.

	In recent years the subject has grown in both breadth and academic depth.

	The role of the contributory disciplines of psychology, sociology, philosophy and history is still a matter for discussion.





Introduction

Education studies is now a popular subject for undergraduates in many universities in the UK. But it has had a relatively short life, commencing mainly around the beginning of the century. This chapter traces the origins and growth of education studies from its origins as the ‘theory for teaching’. It includes reference to the author’s small-scale research on the first education studies programmes initiated in universities carried out in 2003–2005 (Ward, 2006). Although the data was collected at an early stage in the life of the subject, it offers some insights into the way it has since developed. The focus of the account is England, although there have been similar developments in other countries of the UK.



Theory for teachers

In 1963, the Robbins Committee on Higher Education was commissioned by the government to report on university education in the UK. Until that time only about 5 per cent of young people entered university, and Robbins duly recommended expansion with the setting up of new campus universities to match the higher education populations of other European countries. Robbins made another recommendation: that teacher-training colleges should offer four-year degree courses to enable the teaching profession in the UK to become an all-graduate one. While many secondary school teachers were graduates, most primary school teachers gained qualified teacher status (QTS) from a two- or three-year practical course in a teacher-training college. Courses were relatively free of theoretical material, concentrating mainly upon providing the practical resources for teachers to function in the classroom. The new qualification for primary teachers was to be the Bachelor of Education (BEd) degree with QTS.

The training colleges, or colleges of education, in which the BEd was to be taught did not have degree-awarding powers, and so courses were to be validated and awarded by the college’s local university. Crook (2002) explains that the validating universities were suspicious of teacher training, believing it not to be a proper academic subject. They insisted on a proper academic grounding for the degree; the subject disciplines were drawn in to form a theoretical basis. R.S. Peters, a philosopher at the London Institute of Education, met with C.J. Gill, Her Majesty’s Inspector of Schools with responsibility for teacher training, in a closed seminar at the Department for Education and Science (DES) to agree the theoretical subjects to be included in the new degrees. The proposal was for psychology, sociology, philosophy and economics to form the theoretical basis. Economics was subsequently dropped and history of education substituted. This was a remarkably autocratic event with little open discussion, or agreement of those involved in the colleges. As Richardson (2002) points out, there was a very limited research base for the disciplines in education in the universities and little research competence in the training colleges. Any theory of pedagogy or teaching was excluded and Crook (2002) details the historical problems which educational theory encountered alongside demands for practical teacher training.

The absence of pedagogy as a core component of educational studies in the undergraduate degrees established during 1965–1968 was indicative of the general difficulties of educationists making a decisive theoretical contribution to practical problems in education.

Simon (1994) suggested that the BEd programmes which developed during the 1960s suffered from attempts by the validating universities to graft academic theory onto practical teacher training. From the start, education studies in the BEd courses had an unhappy relationship with its teacher-training parent. Crook goes on to describe the consequent neglect of the professional dimensions of teacher training as a ‘wrong turn’ that was corrected by ‘the downgrading of educational studies in favour of longer periods of teaching practice’ (2002: 70). From that time, teacher education suffered criticisms from its students and teachers as being over-theorised. This was in contrast with medical training which has generally enjoyed the loyalty of doctors, despite demonstrable weaknesses in comparison to teacher training (Booth et al., 1995).



Government controls

Such criticisms gave the government cause to take control of teacher education and led to the state regulatory frameworks imposed in the 1980s by the Council for the Accreditation of Teacher Education (CATE) and, in the 1990s, the Teacher Training Agency (later the Training and Development Agency for Schools (TDA)). The agency published the Standards for Teaching (DFEE/TTA, 1998), a long list of criteria to be met by teachers in practice through their training. BEd courses were compelled to be compliant with standards set by the Secretary of State (Ofsted, 1997), and Ofsted inspections were instituted to ensure such compliance.

The Standards for Teaching included little educational theory, and the effect was to ‘de-theorise’ undergraduates’ studies. The curriculum for teacher education became limited to a knowledge of the National Curriculum and ‘methods’ for teaching it. The situation was exacerbated by a campaign to exclude universities from teacher training altogether, led by Her Majesty’s former Chief Inspector of Schools in England Chris Woodhead. In the late 1990s, universities offering teacher training through BEd courses with QTS were finding themselves with staff appointed to teach from a strong academic basis but who were now unwanted or unwilling to teach to the new standards. They also found themselves with teacher education students who were engaging in courses which lacked the analysis and critique to be expected in undergraduate honours level study.

It is probably not an exaggeration to say that, in many universities, the initiation of undergraduate education studies programmes was a direct reaction to government control of teacher education. Some universities continued their BEd with QTS courses. Others introduced a new award: an education studies undergraduate degree without a teacher training element and without qualified teacher status, A third group, including Bishop Grosseteste University, Lincoln and Bath Spa University, converted the four-year BEd teacher-training degree into ‘three-plus-one’: an undergraduate degree in education studies with progression to a one-year Postgraduate Certificate in Education (PGCE) course with QTS. Funding came from different sources: for the BEd QTS courses, it came from the Teacher Training Agency while for the non-QTS courses, it was provided by the Higher Education Funding Council for England (HEFCE). Funding had to be negotiated, but many universities found little difficulty in securing the necessary HEFCE funding and ‘the new education studies’ as an undergraduate subject, free of its teacher-training encumbrances, was born.

There is just one reservation to this: Education Studies degrees had for many years been in existence as an ‘exit award’ granted to those students on BEd courses who had failed a final teaching practice and could not then qualify for QTS. And perhaps this is the place to note another unique exception: the University of York was founded in 1963 with its first vice-chancellor, Eric James, a former schoolteacher and High Master of Manchester Grammar School (University of York, 2013). James was a leading innovative figure in higher education and chaired the Committee of Inquiry into Teacher Training (1972) which produced the Report on Teacher Education and Training. James argued that in a university students should learn about education. In 1965, Professor of Education Harry Rée was appointed to introduce Education Studies as a subsidiary subject to be available with any other subject in its joint honours undergraduate degrees, for example Mathematics with Education. The subject was not designed to qualify students as teachers, but gave theoretical and critical insights into the nature of education, drawing on the contributory disciplines of psychology, sociology and philosophy. It included the educational aspects of another school curriculum subject and placements in schools. Graduates in the joint honours with education were given some exemptions in the university’s PGCE teacher-training year which, for them, was largely school based. Rée’s initiative can be seen as an interesting precursor of the growth of the subject in the 2000s.



The new education studies

From 1999, a number of education departments in universities got down to writing on blank sheets of paper their newly-fledged education studies courses for undergraduates. For the first time, education was like any other university subject with the freedom to select and define its knowledge. They were not entirely free, however, as the Quality Assurance Agency (QAA) (2000) issued its first guidance on course content, although its stipulations were broad and certainly did not limit ideas. The current author was appointed to develop the new Education Studies course at Bath Spa University and it was an exciting time, being able to draw on the knowledge and skills of colleagues in shaping a new programme. We began with the notion that the degree should equip students with the knowledge for progression to the PGCE QTS course. However, we soon saw that such limitations were unnecessary: after all most students arrive on a PGCE course with a non-educationally-related degree and no prior knowledge of education. We were able to include all sorts of diverse topics: education policy and politics, international education, radical education, education for sustainability. But there was always the lingering worry that, against these fine ideas, students would want more practical content on how to work in schools and teach, so we put in some optional modules on the school curriculum in English and mathematics. In the event we needn’t have worried; students opted for the new and exciting stuff: the radical education module was consistently over-subscribed. In the first years, education studies could be offered only as a second subject in a combined awards degree because the TTA regulation was that primary school teachers should have studied a degree subject relevant to the school curriculum. In 2002, this regulation was dropped and universities were able to offer education studies in a single-honours undergraduate award.

Another feature of the growth of the new subject was the publication of a series of introductory texts: Matheson and Grosvenor (1999), Tubbs and Grimes (1999), Bartlett et al. (2001), Ward (2004), Kassem et al. (2006) and Sharp et al. (2006). The books were ‘new’ in the sense that they were targeted explicitly at students in Education Studies courses without teacher education, offering a broad and diverse perspective. Several of the books have gone into multiple editions and the titles in the Routledge Education Studies listed at the beginning of this volume are examples of the strong take-up of education studies programmes and the growing breadth of content.



The British Education Studies Association (BESA)

Having drafted the course with colleagues at Bath Spa University, I wondered what was going onto the blank sheets of paper in the other universities starting non-teacher training education studies programmes. We were not talking to each other. Steve Bartlett of the University of Chester and I initiated a new network of those teaching Education Studies. At a first conference of 60 delegates at the University of Chester in 2005, BESA was formed with a formal constitution. The organisation has grown, with an annual conference open to students as well as staff, and a website which includes two free-access journals (BESA, 2022). It funds small research projects, one of which formed the basis for this book.



Research into the first start-ups

As research for a doctoral thesis (Ward, 2006) I interviewed heads of department and leaders of education studies programmes in nine institutions to ask about the origins of their courses, aims and theoretical bases. Each institution had its own programme design and was not working from a national template, other than the very generalised outlines in the QAA (2000) document. There isn’t space to discuss methods or to include much interview data. I simply list briefly the main findings under a series of headings together with some observations about current developments in the subject. The institutions which, of course, are anonymous were all in England and in departments which had been, or were still, running primary teacher training courses.


Not teacher training

One theme universal among all the course leaders was, “What we’re doing isn’t teacher training”. This was expressed with an urgency and vehemence that reflected the anger and frustration which colleagues had experienced in the government-controlled teacher education courses. There were repeated expressions of relief at being away from it, and of excitement at the freedom to teach and research their academic interests. While this was invariably expressed by the course leaders, there was one case in which a leader had found it difficult to wean colleagues from the ideas and practice of teacher training to which they were so accustomed. Many tutors in the new subject had exciting new knowledge to profess, but there were those who didn’t, and who were happier to continue what they had done before. In this particular case, the course included an assessed teaching practice. However, in most cases, the ambition was to be as far away from school teaching as possible. Most of the courses offered students some experiences of observing or assisting in school classrooms, but again the emphasis was on observation rather than practice.

It is interesting to note that while universities were being urged to make their courses more relevant to employment, education studies tutors were trying to shift the emphasis away from employment. In those early days, the mission was to create a ‘purist’ academic subject which was not dependent on a career in teaching. Of course, this is an attitude which has changed in recent years as education studies staff look increasingly to work placements and non-teaching employment (see Hordern and Simon, 2017, and Section 4 of this book).



Theory and content

I have to report that course leaders’ responses to the question What is the theoretical basis for the programme were not impressive, with replies such as “Hm, I’d need to think about that one” or “Can I get back to you on that?” There was certainly an impression that ‘getting away from teacher training’ was the over-arching notion, with not much more. Of course, we have to remember that all were beginning with that blank sheet of paper and there was then no ready-made list of content. As noted above, the QAA (2000) had given no such form of content and there was a vast array of possibilities. Also, in many cases the courses had been constructed hurriedly in time for an early start. For another feature of the times was the rapid growth in popularity of education studies programmes. One university had quickly developed a programme based on the exit award they had given to failing QTS students. They advertised it for 25 places and received 160 applications.

In a number of cases the course content had been derived from what the available staff could offer, and there were admissions by course leaders that programmes were not ideal simply because “we have no one who can teach policy”, or there was no tutor with knowledge of international education. It is a sign of the growth of the subject that the curriculum is now so wide that departments are able to select tutorial staff to teach the required content, and that new staff have learned and gained qualifications in education studies, rather than being ‘converted’ teacher trainers.



The disciplines

I had expected to find that the ‘contributory disciplines’ of psychology, sociology, philosophy and the history of education would be strongly evident as the theoretical bases of the new courses, but it was not so. A number of factors seemed to be at play. The first was a worry that the disciplines which were so maligned and discredited in the old BEd courses would similarly be rejected by the education studies students. Another was that the disciplines would be seen to be difficult. Again, we have to remember that tutors were creating courses from scratch with no experience of what students did actually think or know. In one case, the course leader was a sociologist who admitted that the course was mainly sociological. When I asked whether the students knew it was sociology he replied, “Oh no, we don’t want to frighten the horses”. This reflected a rather common view that education studies students were academically weak. This was especially in those universities where a BEd with QTS was still running and the education studies student population were those who hadn’t the qualifications or failed to get onto the BEd. In some cases there was a sense that the subject must be academic, but not too academic.

Another factor was again the availability and preferences of staff. One course leader said, “We don’t have much psychology in the course because we just don’t have any psychologists at the moment”. In another case, the course leader was a philosopher and he made it perfectly clear that it was a philosophy of education course, “… the European philosophy that I’m interested in”.

We have already seen that among the course leaders there was a strong motive to create education studies as a pure university subject, and when asked about the role of the contributory disciplines some replied that they wanted to see education as ‘its own discipline’, not dependent on other disciplines. This is a theme which has hung over the subject for some time: the tension between the concept of education as a ‘subject’ or a ‘discipline’, with many arguing that to be a serious academic subject it needs to rely on the disciplines. Indeed, the disciplines are a strong feature of many courses these days. For example, the modules in at least one university’s course are labelled ‘Psychology of Education’, ‘Sociology of Education’ and so on. Another interesting point relates to the omission of Economics from the disciplines proposed for the original BEd course in 1963. That first suggestion was prescient in that Education students now need some knowledge of economics to understand the current marketisation of schooling and higher education in England, and texts are appearing to meet that need (Bustillos Morales and Abegglen, 2020).




Conclusion

Education studies had an excited but shaky birth from its origins in teacher education. But, it is heartening to see that the ambitions of those early course leaders have come to fruition, giving us a free-standing academic subject that attracts a high standard of students and staff. It is a subject which can be studied for its own sake by those who are simply interested in education as a human activity, but it can also be the starting point for careers in a whole range of education-related fields. And, for those who progress to teacher training, it can offer us teachers who are critically informed about society, politics and the world and have a vision of education beyond the routine of government edict.

However, course leaders and tutors are still having to engage with some of the issues outlined above: how much the subject should be designed to prepare future teachers; how it can be related to careers other than teaching; the role of the contributory disciplines and whether students should study any or all of them. Such debates are addressed in this book.


Questions to consider

Why did you choose education studies as a degree subject?

Are
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