


“This is a refreshing text that stares the diversity dearth and disparity in 
counseling research in the face. Our organization is pleased to see a research 
text that effectively addresses the rapidly advancing diversity of society 
in educating this current generation of upcoming counselors.”

Tamara F. N. Ferebee, MEd, LPC, ACS, co-founder, National Association of 
Black Counselors, Inc. 

“This book is one of a kind! Finally, a research textbook that centers social 
justice, is user-friendly, and ensures that every chapter is relevant to 
master’s-level practicing counselors. The experiential nature of the book 
brings the material to life. I recommend it most highly!”

Dr. Emmanuel Ahia, director, MA in clinical mental health counseling, Rider 
University
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Reimagining Research centers antiracist research practices and showcases 
real-world research in counseling practice. The book focuses on the research 
competencies that matter most to counselors, with each chapter co-
authored by practicing counselors and counselor educators. Each chapter 
reflects diversity in authorship and opens with a “potential for practice” 
case study that illustrates a research-related challenge in the practice of 
counseling. Online resources—including a focus group interview, sample 
transcripts of qualitative interviews, video demonstrations of statistical 
techniques, and other documents used in research processes—present 
these “potentials for practice” in experiential ways. Chapters close with 
attention to resources that are readily available for counselors who want 
to implement these practices, such as evidence-based practice guidelines, 
open-access journals, and open-access statistical tools.
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Addictions and Offender Counseling.

Sandy Gibson is a professor at The College of New Jersey who teaches 
research methods and statistics and serves as chair for the institutional review 
board for The College of New Jersey. She is also a practicing licensed clinical 
alcohol and drug counselor (LCADC) and directs a group practice.

Reimagining Research



http://taylorandfrancis.com


Reimagining Research
Engaging Data, Research,  

and Program Evaluation in Social 
Justice Counseling

Edited by 
Trevor J. Buser 
Sandy Gibson

BK-TandF-BUSER_9781032050454-221081-FM.indd   5 29/03/23   10:15 AM



Cover Image © Getty Images

First published 2023
by Routledge
605 Third Avenue, New York, NY 10158

and by Routledge
4 Park Square, Milton Park, Abingdon, Oxon OX14 4RN

Routledge is an imprint of the Taylor & Francis Group, an informa business

© 2023 selection and editorial matter, Trevor J. Buser and Sandy Gibson; 
individual chapters, the contributors

The right of Trevor J. Buser and Sandy Gibson to be identified as the authors 
of the editorial material, and of the authors for their individual chapters, has 
been asserted in accordance with sections 77 and 78 of the Copyright, Designs 
and Patents Act 1988.

All rights reserved. No part of this book may be reprinted or reproduced or 
utilised in any form or by any electronic, mechanical, or other means, now 
known or hereafter invented, including photocopying and recording, or in any 
information storage or retrieval system, without permission in writing from the 
publishers.

Trademark notice: Product or corporate names may be trademarks or registered 
trademarks, and are used only for identification and explanation without intent 
to infringe.

Library of Congress Cataloging-in-Publication Data
Names: Buser, Trevor J., editor. 
Title: Reimagining research : engaging data, research, and program evaluation 
in social justice counseling / edited by Trevor J. Buser and Sandy Gibson. 
Description: 1 Edition. | New York, NY : Routledge, 2023. | Includes 
bibliographical references and index. 
Identifiers: LCCN 2022044982 (print) | LCCN 2022044983 (ebook) | 
ISBN 9781032050454 (hardback) | ISBN 9781032050447 (paperback) | 
ISBN 9781003196273 (ebook) 
Subjects: LCSH: Counseling. | Social justice. | Multiculturalism. | 
Research--Social aspects. 
Classification: LCC BF636.6 .R456 2023 (print) | LCC BF636.6 (ebook) | 
DDC 158.3--dc23/eng/20230209 
LC record available at https://lccn.loc.gov/2022044982
LC ebook record available at https://lccn.loc.gov/2022044983

ISBN: 978-1-032-05045-4 (hbk)
ISBN: 978-1-032-05044-7 (pbk)
ISBN: 978-1-003-19627-3 (ebk)

DOI: 10.4324/9781003196273

Typeset in Palatino
by KnowledgeWorks Global Ltd.

Access the instructor and student resources: www.routledge.com/cw/buser

https://lccn.loc.gov/2022044982
https://lccn.loc.gov/2022044983
https://doi.org/10.4324/9781003196273
https://www.routledge.com/cw/buser


  ◆  vii

Contents

List of Contributors ��������������������������������������������������������������������������������������xiii
Foreword by Dr. S. Kent Butler�������������������������������������������������������������������� xxi
Acknowledgments ��������������������������������������������������������������������������������������xxiii

	 1	 Introduction to Research ��������������������������������������������������������������������������� 1
Chenelle A. Jones, Sandy Gibson, and Trevor Buser

Introduction  1
Inclusion Matters in Research  7
What Is Research Anyway?  16

References  19

	 2	 Diversity and Inclusion in Research����������������������������������������������������� 23
Sibyl West and Andrea Szolna

Potential for Practice  23
Diversity in Research  24

Ethics, Standards, and Competencies  25
Research Identity Development  30
Culturally Competent Research  33
Summary  40

References  40

	 3	 Ethics in Research ������������������������������������������������������������������������������������� 45
Kelly L. Wester, Jennifer D. Deaton, and Holly Jayamohan

Potential for Practice  45
Historical Context of Research Ethics  46

Nazi War Crimes  46
Tuskegee Study  52
Mental Health Research  53

Belmont Report  54
Respect for Persons  54
Beneficence  59
Justice  60
Injustice within Research  61

Institutional Review Board  63
Potential for Practice  64

Revisiting Laticia  68



viii  ◆  Contents

Conclusion  69
Materials and Resources  70
References  70

	 4	 Reviewing Literature and Writing Reports����������������������������������������� 73
W. Bryce Hagedorn, Gelawdiyos Haile, and Yvette Saliba

Potential for Practice  73
Introduction and Rationale  74
Potential for Practice, Continued  76
Moving into the Nuts and Bolts of Writing a Research Report  77

Introduction Section  78
Rationale Section  79
Literature Review Section  80
Plan and Implications Section  82
Conclusion Section  83

Hitting the Literature  83
Sources of Literature  83
Databases and Search Parameters  88
Building the Report  89
Writing Drafts and Receiving and Implementing Feedback  91

Potential for Practice, Continued  93
Transforming Paper into Practice  95

Concluding Thoughts  96
Reference  97

	 5	 Becoming an Informed Consumer of Research: Deconstructing 
Research Articles and Integrating Evidence-Based Practice ����������� 99
Megan Delaney and Kristin D. Justice

Potential for Practice  99
Introduction  100
Why Go to Research?  100
Social Justice in Research  101

The Case of Samantha  101
Counselors as Researchers  102

Counseling Is Actually Doing Research  104
Key Terms  105
How to Deconstruct a Research Article  105

Critique the Source  107
Understand the Peer-Review Process  108
Authors and Funding  108
Critiquing a Research Article  109

Research to Gap Practice  111
Conclusion  112
References  113



Contents  ◆  ix

	 6	 Descriptive Statistics��������������������������������������������������������������������������������115
Nyaradzo Mvududu and Jordan Shannon

Potential for Practice  115
Introduction  116
Counseling Context  117
Purpose of Descriptive Statistics  118
Importance of Context in Interpretation  120
Main Types of Descriptive Statistics  121

Measures of Frequency  122
Measures of Central Tendency  124
Measures of Dispersion or Variation  127
Measures of Position  130
Graphical Representations  131

Revisiting Our Potential for Practice  132
References  133

	 7	 Single Subject Design����������������������������������������������������������������������������� 135
Stephanie Dorais, Allison Dukes, and Daniel Gutierrez

Potential for Practice  135
Introduction  136
Why Use Single Subject Design?  137
Longitudinal Analysis in Single Subject Design  137

Data Collection  138
Time Series Analysis  139

Patterns Over Time  141
Trend  144
Stationarity  144
Seasonality  145
Interrupted Time Series Analysis  145
A-B-A Designs  147
Experimental Intervention Research  150

Conclusion  151
References  151

	 8	 Thematic Analysis����������������������������������������������������������������������������������� 153
Juleen K. Buser, Yi-Ju Cheng, and Rachael A. McLaughlin

Potential for Practice  153
What Is Thematic Analysis?  154

Advocating for Social Justice in TA  154
Knowledge in TA  156
Collecting Data in TA  158
Analyzing Data in TA  161
Making Research Relevant in TA  164



x  ◆  Contents

Thematic Analysis in Practice  165
Initial Research Steps  166
Data Collection  169
Data Analysis  172

Conclusion  175
References  176

	 9	 Survey Research and Needs Assessment������������������������������������������� 179
Elisabeth Suarez, Alejandra Chavez Stuart, and Marta Sheridan

Potential for Practice  179
Needs Assessment  180

Getting Started  182
Needs Assessment Methods  183

Surveys  183
Focus Groups  184
Interviews  185

Applying a Needs Assessment and Survey Research to Colombo  
High School  185

Step 1 – Identifying the Issue  186
Step 2 – Establishing Goal(s)  187
Step 3 – Creating a Needs Assessment Team  188
Step 4 – Data Collection: Survey  189

Creating Your Own Survey  189
Implementing a Focus Group  191
Large-Scale Survey  193

Step 5 – Analyze the Results  194
Conclusion  195
References  195

	10	 Program Evaluation��������������������������������������������������������������������������������� 197
Scott A. Sabella, Catherine A. Anderson, Kellie Scott,  
and David Higginbotham

Potential for Practice  197
What Is Program Evaluation?  198

Why Does Program Evaluation Matter?  200
Culture and Context in Evaluation  202
Culturally Responsive Program Evaluation  202

Program Evaluation Types and Models  203
Program Evaluation as a Cyclical Process  204
Plan-Do-Check (Study)-Act (PDCA) Cycle  206
Logic Models  206
Context, Inputs, Processes, Products (CIPP) Model  207
Objectives-Based Evaluation  208



Contents  ◆  xi

Economic Evaluation  209
Values Focus in Choosing Evaluation Models  209

Program Evaluation Process  210
Questions Used to Inform the Evaluation Process  210

Program Evaluation Methodology and Design  214
Quantitative Methods  214
Qualitative Methods  215
Mixed Methods  215

Communicating Results  217
Program Evaluation Standards of Practice and Ethics  218

Program Evaluation Training and Resources  219
Program Evaluation Concluding Principles  220
References  221

	11	 Action Research ��������������������������������������������������������������������������������������� 225
Shara Reichwald, Rosetta Treece, and Dan DeStefano

Potential for Practice  225
Introduction  226
The What: Action Research Defined  226

History  226
Definition(s)  227
Attributes  227
Approaches  228

The Principle: Action Research and Social Justice  228
The Case of Implementing an LGBTQ-Inclusive  

Curriculum  228
The Why: Perspectives on Action Research  230
The How: Action Research Executed  231

Look Phase  234
Think Phase  235
Act Phase  237

Conclusion  239
References  240

	12	 Statistical Thinking��������������������������������������������������������������������������������� 243
Kristopher M. Goodrich, Arianna Trott, and Elizabeth Daniels

Potential for Practice  243
Overview of Chapter  243
How Can Statistical Thinking Help?  244

Reliability and Validity  246
Inferential Statistics  249

So It’s Significant! Now What?  265
Sampling  266



xii  ◆  Contents

The Case Concludes  268
Summary  269
References  269

	13	 Giving Voice to Research in Your Practice: Clinical and 
Educational Implications����������������������������������������������������������������������� 271
Sejal Parikh Foxx, C. Missy Moore, and Cheryl Brooks

Infusing an Antiracist Voice in Your Research-Based Practices  271
Opening Reflections: Test Your Knowledge  273

Giving Voice: Potential for Practice  274
Graduate School Is Over. Where and How Will I Encounter Research 

Opportunities?  286
Considering Your Access to Resources and Materials  286

Conclusion  287
References  288

Index������������������������������������������������������������������������������������������������������������� 291



  ◆  xiii

List of Contributors

Trevor Buser, PhD, LPC, is an associate dean at Naropa University. He is a 
licensed professional counselor and approved clinical supervisor. Previously, 
he worked as a college counselor, private practice counselor, and healthcare 
consultant. Dr. Buser also brings a dedicated focus on research in the addic-
tions field. He is past president of the International Association of Addictions 
and Offender Counselors and former editor of the Journal of Addictions & 
Offender Counseling.

Sandy Gibson, PhD, LCADC, is a professor and chair of the Institutional 
Review Board at The College of New Jersey. She is also a practicing counselor 
and owner of a group practice. She has extensive experience securing and 
directing federal, state, and foundation-funded research studies.

Catherine A. Anderson, PhD, LPC, CRC, serves in a joint appointment as 
a researcher with the University of Wisconsin-Madison and Director of 
Research for the University of Wisconsin-Stout’s Vocational Rehabilitation 
Institute. She is also the current president of the Commission on Rehabilitation 
Counselor Certification (CRCC). Dr. Anderson’s research interests focus on 
better understanding and improving socioeconomic opportunities for indi-
viduals with disabilities through use of evidence-based practices, competitive 
integrated employment, career pathways, and financial empowerment. She 
actively works across stakeholder groups, and her technical assistance and 
training interests include program evaluation, systems change and improve-
ment, and evidence-based rehabilitation counseling practice.

Cheryl Brooks, MSW, LCSW, is currently the Student Services Coordinator 
at the Performance Learning Center, a secondary school with a high-risk 
adolescent population. She has over 25 years of experience in K-12 public 
education and is a past winner of the Impact Through Education Award. 
Ms. Brooks implements and facilitates a wide array of social/emotional 
interventions for her students including individual and group counseling. 
Her first clinical experience was providing mental health services for families 
involved with child protective services and the court system. At present, she 
provides clinical supervision for doctoral students and provisionally licensed 
LCSWs. Ms. Brooks demonstrates her dedication to improving the health 
and well-being of her entire community by serving on numerous local boards, 
committees, campaigns, and taskforces (past and present). She is particularly 



xiv  ◆  List of Contributors

passionate about addressing mental health, substance abuse, and the empow-
erment of marginalized populations.

Juleen K. Buser, PhD, is a professor in the Counseling Services program at 
Rider University. She is a certified school counselor, a nationally certified 
counselor, a licensed professional counselor, and an approved clinical 
supervisor.

Alejandra Chavez Stuart, EdD, LPC is currently the Faculty Support and 
Development Coordinator at Walden University. She has experience as a 
Core Faculty, focusing her teaching on multicultural studies. Previously, she 
was an elementary and high school counselor, and early childhood counselor. 
Her research interests are in ethics and social media, animal-assisted therapy, 
and multiculturalism. Personally, Dr. Chavez Stuart loves to be outside camp-
ing, being in nature, and exploring the world.

Yi-Ju Cheng, PhD, LPC, NCC, RPT, is an assistant professor in the counsel-
ing programs at Rider University. Dr. Cheng’s research and clinical interests 
center on play therapy and diversity issues in counseling. Dr. Cheng is also 
a certified international trainer/supervisor of Child-Centered Play Therapy 
(CCPT) and Child-Parent Relationship Therapy (CPRT).

Kate Coppola, MA is the Director of Career Advising and Partnerships at 
the Center for Career Development at Princeton University.

Elizabeth Daniels, MA, LPCC, NCC, is a native New Mexican who earned 
a master’s degree in counseling, and BA in psychology and sociology from 
the University of New Mexico. She is the founder of Engage and Ignite 
Counseling, a private group counseling practice in Albuquerque, NM, and 
is a licensed professional clinical mental health counselor (LPCC). Her clini-
cal background in individual and group counseling has a focus on life transi-
tions, depression, anxiety, and substance use issues. Currently, she is President 
of the New Mexico Counselors for Advocacy and Social Justice (NMCASJ). 
The interconnectedness of career, mental health, and life balance are of inter-
est to Liz personally and professionally. Compassion, empathy, and human 
connection are at the foundation of her work, and are a catalyst for clients 
toward self knowledge.

Jennifer D. Deaton, PhD, LCMHC, (she/her) is an assistant professor at the 
University of North Carolina at Greensboro within the Department of 
Counseling and Educational Development. Dr. Deaton aims to drive interdis-
ciplinary and community-engaged research in areas of trauma-informed care, 
posttraumatic growth, and vicarious posttraumatic growth. Dr. Deaton holds 
methodology expertise in instrument development and program evaluation.



List of Contributors  ◆  xv

Megan Delaney, PhD, LPC, (she/her) is an associate professor and chair in 
the Department of Professional Counseling at Monmouth University. Her 
book, Nature is nurture: Counseling and the natural world (2020) combines 
research and practical application for counselors to infuse nature as a thera-
peutic partner. She teaches applied ecotherapy and research courses at 
Monmouth and also has a private ecotherapy practice, Therapy Without 
Walls, LLC. Dr. Delaney’s research agenda focuses on clinical outcomes in 
ecotherapy as well as student experiences in nature-based counseling 
curriculum.

Dan DeStefano, MA, is a K-12 counseling supervisor in New Jersey. He was 
previously a high school counselor and focuses his work on creating an 
education experience that supports the whole child.

Stephanie Dorais, PhD, LPC, is a licensed professional counselor and assis-
tant professor in counselor education at William & Mary.

Allison Dukes, MEd, NCC is a resident in counseling in Virginia and a 
doctoral candidate in William & Mary’s Counselor Education and Supervision 
program.

Leisy Valentina Ezra, MA, LPC, NCC (she/her) is the current Associate 
Director of Counseling Services at Christina Seix Academy in Trenton, NJ, 
and a mental health provider for Lifestance New Jersey Behavioral Health. 
She is experienced with school counseling prevention and intervention works 
as well as with helping children, adolescents, and adults learn about how 
to cope with daily life challenges that may impact their mental health and 
wellness. Her diverse experience spans a full spectrum of gender, ethnic, 
cultural, and socioeconomic backgrounds.

Kristopher M. Goodrich, PhD, is a professor of counselor education and 
the associate dean for research and distance education in the College of 
Education and Human Sciences at the University of New Mexico. He previ-
ously served as the President of the Society for Sexual, Affectional, Intersex, 
and Gender Expansive Identities (SAIGE), the Association for Counselor 
Educators and Supervisors (ACES), and the New Mexico Counseling 
Association (NMCA). He is also currently the Editor-in-Chief of the Journal 
for Specialists in Group Work.

Daniel Gutierrez, PhD, LPC, is an associate professor in counselor education 
and iCubed faculty scholar at Virginia Commonwealth University. He is also 
a licensed professional counselor and the Co-Director of the Thrive Research 
and Intervention Center at William & Mary.



xvi  ◆  List of Contributors

W. Bryce Hagedorn, PhD, LMHC, NCC, MAC, QCS (FL), is a licensed 
mental health counselor, a nationally certified counselor, and a master addic-
tion counselor and currently serves as a professor and program director of 
counselor education at the University of Central Florida. Dr. Hagedorn has 
served the counseling profession in several leadership positions at the local, 
state, regional, and national levels. Over the past 20+ years, Dr. Hagedorn 
has worked in a variety of clinical and educational settings, to include private 
practice, community mental health centers, inpatient/outpatient hospitals, 
intensive outpatient programs, and college counseling centers.

Gelawdiyos Haile, PhD, LPC, NCC is Assistant Professor at Liberty 
University. He is passionate about cultivating and mentoring the next gen-
eration of counselors and counselor educators. His research interests include 
investigating addiction recovery in diverse populations, multicultural coun-
seling, and human performance.

David Higginbotham, MA, has been employed by Louisiana Rehabilitation 
Services since 2007, and with the Quality Assurance division since 2011. He 
holds master’s degrees in experimental psychology and vocational rehabilita-
tion from the University of Louisiana at Lafayette.   Furthermore, he is a 
graduate of the Certification on Vocational Rehabilitation Program Evaluation 
and Quality Assurance training sponsored by the Technical Assistance Center 
for Program Evaluation and Quality Assurance (PEQA)/University of 
Wisconsin-Stout Vocational Rehabilitation Institute.

Holly Jayamohan, MS, LCMHC, NCC, is an outpatient psychotherapist in 
Greensboro, North Carolina. Holly is the founder and owner of Sanctuary 
Counseling Center. Holly specializes in working with complex trauma and 
dissociative disorders and enjoys working with both teenagers and adults. 
She is certified in EMDR (eye movement desensitization and reprocessing), 
and uses various treatment modalities in her work with clients to free them 
from “stuck” places. She works with intention to help clients navigate heal-
ing their trauma with a client-centered and culturally aware approach.

Chenelle A. Jones, PhD, is the Assistant Dean of community engagement 
and Chair of the Public Safety Programs at Franklin University. She also 
oversees the Center for Public Safety and Cybersecurity Education (CPSCE), 
and the Global Center for Healthcare Education (GCHE) at Franklin 
University. Her research interests include race and crime, policing, and 
juvenile delinquency. Dr. Jones currently serves as the National Director of 
Research for the Teen and Police Service (TAPS) Academy, an international 
program designed to reduce social distance between police officers and youth. 
She is also the co-editor of A Critical Analysis of Race and the Administration 
of Justice. Dr. Jones is a highly sought-after speaker, and has conducted several 



List of Contributors  ◆  xvii

presentations, keynotes, and media appearances on issues of race, police/
community relations, and critical social justice issues.

Kristin D. Justice, MA, MS, LAC, NCC, is an adjunct professor at Monmouth 
University. She currently works as an associate counselor at a private practice 
in New Jersey and has experience working as a mental health counselor in 
residential settings for children and adults. Her research interests include 
the underutilization of mental health services in minority communities, ini-
tiatives that focus on how to better serve these communities in therapeutic 
settings, and the role that spirituality plays in minority mental health and 
social justice efforts in counseling.

Rachael A. McLaughlin (Parkins), LPC, is the co-founder of Beyond Therapy 
and Nutrition Center, a private practice specializing in eating disorders and 
body image concerns, located in Bucks County, Pennsylvania. Rachael prac-
tices from a HAES®-aligned framework and is currently in the process of 
becoming certified in perinatal mental health.

C. Missy Moore, PhD, NCC, is an assistant professor in the Department of 
Counseling and Human Development Services in the Mary Frances Early 
College of Education at the University of Georgia. Dr. Moore has two primary 
areas of specialization in her research: (a) applied measurement and (b) well-
ness and impairment. In these areas, Dr. Moore focuses her work in instru-
ment development, applying measurement principles to improve counseling 
practice, program evaluation, stress and coping, counselor burnout, and 
wellness among helping professionals and clinical populations. In recognition 
of her scholarship, she has received several ACA division awards, such as 
the ACES Outstanding Dissertation Award and the Biggs-Pine Journal Award. 
Clinically, she has experience as a clinical mental health counselor serving 
adolescent and adult populations in school and agency settings.

Nyaradzo Mvududu, PhD, is the Dean of the School of Education and a 
professor at Seattle Pacific University. Dr. Mvududu’s research, publication, 
and presentations are in the area of statistics education. Dr. Mvududu has 
also taught diversity courses in the School of Education, and handled with 
skill and grace those students for whom issues of privilege and discrimina-
tion are threatening. Living in a culture different from the one in which she 
was raised piqued her interest in issues of diversity. Dr. Mvududu holds as 
paramount the dignity of all people.

Katie Onitiri, EdS, LCADC, LMFT, CCS, is the Supervisor of Co-Occurring 
Services for NJ State Psychiatric hospital, Clinical Supervisor for The College 
of New Jersey, and Adjunct Professor for Rider University. Katie is also the 
founder and owner of Life & Family Guidance, where she specializes in 
couples/family, addiction and EMDR therapy.



xviii  ◆  List of Contributors

Susie Orecchio, MA, NCC, (she/her) is the Director of Administration and 
Operations for Student Affairs and Coordinator of Parent & Family Programs 
at the College of New Jersey.

Sejal Parikh Foxx, PhD is a Professor and Chair in the Department of 
Counseling at UNC Charlotte. She is a former elementary and high school 
counselor. She is Founder and Director of the Urban School Counseling 
Collaborative. Her areas of research include school counseling, multicultural 
and social justice, urban education, and creating equity and access to college 
and career readiness.

Shara Reichwald, EdD has been helping shape the education community 
for over 20 years—as a teacher, leader, tutor, mentor, and advocate. Currently, 
she is an independent educational consultant working on issues she is pas-
sionate about: equity and social justice in the K-12 and healthcare spaces. 
Her most recent efforts involve guiding school staff on how to better support 
LGBTQ+ students and working with healthcare providers to reduce dispari-
ties and improve health outcomes for priority populations. Dr. Reichwald is 
also an internal communications leader at ETS, where she keeps employees 
informed about the latest issues and topics in education.

Corrine Rutt, MA, LAC, (she/her) is school counselor in Lawrenceville, New 
Jersey. She has experience working with students in grades K-12 and is also 
a national certified counselor (NCC).

Scott A. Sabella, PhD is an associate professor in the Department of 
Counseling, School, and Educational Psychology (CSEP) within the University 
at Buffalo’s Graduate School of Education. He earned a PhD in rehabilitation 
from the University of Northern Colorado and is a certified rehabilitation 
counselor. Dr. Sabella’s primary research agenda focuses on clinical supervi-
sion and program management within public rehabilitation counseling field 
environments. Secondary clinical and research interests include factors affect-
ing community participation for individuals with disabilities and counselor 
clinical skill building. 

Yvette Saliba, PhD, LMHC, NCC is an assistant professor at AdventHealth 
University. Dr. Saliba’s clinical experience includes work in an adult outpa-
tient substance abuse center, private practice, and with healthcare profes-
sionals in the hospital setting focusing primarily on burnout and stress 
management. Her area of research focuses on wellness, aging, and the psy-
chological benefits of playfulness.

Kellie Scott, MRC, CRC, has worked for the Kentucky Office of Vocational 
Rehabilitation since 1994, hired originally as a certified rehabilitation 



List of Contributors  ◆  xix

counselor.  She holds a bachelor’s degree in social work and master’s degree 
in rehabilitation counseling, both from the University of Kentucky.   Since 
2011, she has served as the program evaluator for the agency and helped 
move the agency toward success outcomes with the Substantial Gainful 
Activity Project illustrated in Chapter 10. 

Jordan Shannon, PhD, NCC, is a full-time faculty member in the school 
counseling program at Seattle Pacific University. Jordan’s research focuses 
on understanding how mental health stigma affects the help-seeking behav-
iors of African American men.

Marta Sheridan, EdD, LPC is currently core faculty in the School of 
Counseling and the Student Retention Leadership Fellow at Walden 
University, teaching primarily ethics, techniques, and field experience courses. 
She maintains a small private practice in a rural community, and works for 
a mobile crisis response team in the Denver metro area. Her research interests 
include the use of social media by mental health professionals, counseling 
in rural communities, mobile crisis response services, and school-based men-
tal health services.

Elisabeth Suarez, PhD, is currently the coordinator of the PhD in counselor 
education and supervision (CES) program and research coordinator for the 
School of Counseling at Walden University. She oversees the dissertation 
process and aids CES students in their doctoral pursuit. Her research interests 
are cross-cultural issues in counseling and supervision, creative andragogy, 
research methods, statistics, mentoring, and supervision techniques.

Andrea Szolna, MEd, (she/her) is a middle school counselor in Pittsburgh, 
Pennsylvania.

Rosetta Treece, EdD has been an educator for 20 years. She is currently 
Superintendent of Schools in New Jersey. Her doctoral thesis was on how 
to promote emotional intelligence in adolescents. Dr. Treece is an advanced 
nurtured heart trainer and a peer leader. She is an Attitudes in Reverse (AIR) 
therapy dog handler and is a champion for mental health. She is committed 
to preparing teachers, support staff, and school leaders to create learning 
environments that are culturally responsive and that cultivate resilience in 
young adults.

Arianna Trott, PhD, LPCC, NCC, is focused on promoting social justice by 
addressing health and behavioral health disparities. She obtained her BA 
from Lewis & Clark College in Portland, Oregon and her MA and PhD in 
clinical mental health counseling and counselor education from the University 
of New Mexico. She is an independently licensed counselor in New Mexico 



xx  ◆  List of Contributors

and a national certified counselor (NCC). Some of her specialties are in 
trauma-informed care, substance use with individuals, families, and 
couples.

Sibyl West, PhD, (she/her) is an associate professor of counselor education 
and supervision and the Co-Director of the Frederick Douglass Institute on 
Intercultural Research at Indiana University of Pennsylvania.

Kelly L. Wester, PhD, (she/her) is a professor in the Department of 
Counseling and Educational Development at the University of North Carolina 
at Greensboro. Her areas of research include exploring risk and resilience 
factors of non-suicidal self-injury, as well as ways to increase counseling 
professionals’ research self-efficacy. She has a desire to ensure that all coun-
seling practitioners have access to research, which is why she co-founded 
the Mental Health Research Facebook page (@MHResearch1).



  ◆  xxi

Foreword

As I was preparing to write this foreword, I explored the chapters pur-
posed for this book, as it was my intent to make sure that I not only 
understood the material but that I could literally embrace the content 
herein and the potential impact it would have on our clients, their varying 
intersectionalities, and the counseling communities in which we serve. I 
was struck by one of the statements made in a chapter that seemed to 
speak straight into the issue at hand; it was a challenge of sorts when it 
comes to research and the influences on individuals who are often left 
voiceless and marginalized in our society. The passage clearly spoke to 
the fact that most lines of inquiry “lacked an emphasis on the importance 
of considering diversity and inclusion in the research process.” This line 
struck me not because I knew this sentiment to be true, but because it 
spoke to a larger problem that exists when the dominant culture either 
ignores or blatantly leaves blank the life experiences of the marginalized 
when it comes to utilizing data to spin a narrative. There is a danger when 
the spun story is not inclusive. Perhaps there is an intentionality hidden 
in there somewhere, somewhere behind this pointed non-inclusive 
research, conceivably there is a need to further divide us and leave the 
gaping holes, wounds, unattended. Sadly, all of this points to the fact that 
there is much work left to be done. In this work, we must be intentionally 
and unapologetically antiracist and earnestly dismantle hierarchical sys-
tems of power that deny us all our humanity and the inherent right to be 
a part of the equation.

Reimagining Research: Engaging Data, Research, and Program Evaluation 
in Social Justice Counseling opens the door to evidenced-based facts and a 
reality rarely seen in textbooks. In a day and age when books are being 
shamelessly and publicly removed off shelves and taken out of the hands 
of willing learners who seek knowledge and embrace the honesty that is 
written on the pages that follow, we see editors Dr. Trevor Buser and Dr. 
Sandy Gibson and a collection of unapologetic authors who are serving 
truth to power. While focusing on research, program evaluation, and 
intentionally providing relevant resources, the jewel of this book lies within 
its earnest commitment to advocating for the integration of social justice 
and antiracist research into all realms of our counseling practices, some-
thing the reader will recognize immediately throughout each and every 
chapter.

The collaborative nature of the textbook espouses practicing counselors 
and counselor educators into a writing partnership that brings their 
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expertise together and operationalizes the material from a whole picture 
perspective. The book highlights how the teaching of research has often 
missed the mark, unfortunately, and provides ways that will ensure that 
readers honor all voices and that they are included in the equation, unbi-
asedly, and that the findings in return help to heal and make a difference 
in our world. The 13 chapters bring to light pertinent information designed 
to enhance classroom instruction and learning with the sole intent of help-
ing students and practitioners see and understand the value of actively 
exploring the significant impact that research, data, and program evalu-
ation has on the clients and communities that we serve.

Another exciting supplement to this book is the integration of expe-
riential components into the educational environment. Providing the 
opportunity for students to actually participate in hands-on experiences 
with tangible materials is a huge advantage to learning; especially for 
students who learn differently and are often left out when it comes to 
meeting their needs academically. The experiential aspect makes the 
material accessible to all and makes the learning more palatable.

I believe the intent behind Reimagining Research: Engaging Data, Research, 
and Program Evaluation in Social Justice Counseling is pure. Those reading 
what authors have shared here will be able to apply the materials in ways 
that will not only enhance their investigative capabilities, but will also 
provide tools, resources, and other impactful avenues of exploration that 
will impact how we conduct inclusive research practices moving forward 
and improve the lives of our clients and the communities in which they 
live. #ShakeItUp #TapSomeoneIn These are hashtags I used throughout 
my year as president of ACA and will continue to utilize in the future. 
As an antiracist, it is my belief that we must dismantle systems that 
oppress, and we do this by being intentional, shaking things up, and 
disrupting the status quo, and by tapping individuals into leadership, 
research, and their destiny. This book is a roadmap for researchers and 
practitioners seeking to make a difference, it provides evidenced-based 
concepts that will significantly change how we ethically and morally utilize 
research that embraces the change we desperately need to see in the world.

Dr. S. Kent Butler
President, American Counseling Association (2021–2022)

Fellow, National Association of Diversity Officers in Higher Education
Professor, Counselor Education

Former Interim Chief Equity, Inclusion and Diversity Officer
University of Central Florida
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Introduction to Research
Chenelle A. Jones, Sandy Gibson, and Trevor Buser

Introduction

Welcome, welcome to the world of research! Those questions often asked 
by new counselors, such as How will I know what to do?, What is best prac-
tice in this situation?, and How will I know if I am helping?, are addressed 
in THIS CLASS! We won’t actually provide you with the answers for 
every possible clinical scenario, but after completing this book, you will 
be empowered with skills needed to locate guidance on each of these 
questions.

This is a practical text, specifically developed for counselors who plan 
to use research to guide their clinical work. It is NOT a text for doctoral 
students who plan to do extensive and rigorous research studies. The aim 
of this book is to provide a comprehensive introduction to research for 
any student in a master’s degree in counseling program, including school 
counseling, clinical mental health counseling, rehabilitation counseling, 
marriage, couple, and family counseling, career counseling, college coun-
seling, and student affairs counseling.

There are some unique aspects to this book on research. As the primary 
accents are on pragmatism and relevance to the work of counselors, each 
chapter is co-authored by a practicing counselor and a counselor educator 
who identifies as a researcher. These practicing counselors give us a “gut-
check” on the content. They hold us accountable for ensuring that what 
is written here makes a real impact on the lives of clients. This collabora-
tive authorship also animates the research process with counseling-related 
values. Counselors DO use research in their practice, and you will see 
many real-life examples of this work in each chapter. In this collaboration, 
practitioners maintain an equal voice in chapter content, including deci-
sions about its readability, relevance, and applicability to the field, effec-
tively building the bridge between researchers and counselors. For 
example, each chapter opens with a “potential for practice” section 
authored by a practicing counselor who illustrates the practical use of that 
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specific method of research in their work, often describing a clinical dif-
ficulty in detail and the process of resolution. These case examples will 
show you that research skills are highly relevant to the delivery of coun-
seling. Throughout the text, you will also learn about open-source/low-cost 
materials, so that you can fill your toolkit with resources that won’t be 
going away at graduation. Yes, you will really use your research skills in 
clinical practice!

For example, below is a vignette from Kate Coppola, MA, Director of 
Career Advising and Exploration Center for Career Development at 
Princeton University. Take a look at how she describes the use of research 
for program evaluation:

Our university career counseling team noticed that most students 
didn’t attend our 90-minute career exploration workshops 
offered to all undergraduates. We discussed potential reasons 
for this—perhaps it seemed daunting to start exploring career 
possibilities or students didn’t think they had time to pause 
and reflect. To learn more, we collected feedback from about 
80 students who attended a workshop and also measured 
changes in their self-knowledge and confidence before and after 
the session. Additionally, we conducted one-on-one in-depth 
interviews with 12 students to learn more about their experi-
ences in both the workshop and a follow-up career counseling 
appointment. Combining this quantitative and qualitative data 
resulted in three key findings: First, although some of our small 
group workshop exercises promoted active learning, others were 
less clear and actionable. Second, students who made the most 
progress attended both the workshop and the follow-up career 
counseling appointment within two weeks, rather than waiting 
longer to reflect. Last, most students preferred to reflect with 
a small group of peers they knew well or individually with a 
career counselor, rather than with students who happened to be 
sitting at their table during the session. We applied our learning 
by modifying workshop activities based on student feedback, 
reserving follow-up career exploration appointments for work-
shop attendees to maximize continuity, and developing two new 
events: a full-day exploration event for sophomores during winter 
break and a short-term reflection group for first-generation col-
lege students. Our team continues using research methods to 
refine our program offerings and best meet the needs of our 
students.
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In this text, we strive to strike a tone that is clear, informal, and user friendly, 
rather than dense, formal, and complex. You are not expected to be expert 
researchers. This text is solely intended for students who plan to be prac-
titioners. In the counseling field, you will frequently hear the phrase evidence-
based practice (EBP) and the importance of using EBP to guide clinical work. 
This is why we are here: to be practicing counselors! Let’s focus on that 
first word for a minute: evidence. We want to have confidence that a specific 
technique, theory, or model is likely to help our client. This text is intended 
to introduce you to the world of evidence review and critique, as well as 
the very basics of building your own evidence.

Having spent over two decades teaching research methods to coun-
selors in training, we’ve learned that often students do not perceive this 
to be a clinical course, but it is! Everything you learn in all of your other 
classes connects with research. That is how evidence is established to 
verify and put forward what you learn throughout your time in the coun-
selor education program. We want you to be able to conduct research 
when needed to help your clients, understand and critique the research 
of others, assess the needs of those you serve, and evaluate your own 
practice or the needs of your community. Ultimately, we all want to know 
if we are effectively helping our clients.

Here is an example of a marriage and family counselor, Katie Onitiri, 
MA, LCADC, LMFT, employing research skillfully to understand the needs 
of her clients:

In my private practice, I work with families, couples, and individu-
als. While working with my clients I noticed an increase in relapse 
after years of sobriety; parents reporting increased anxiety and 
children who presented depressed or anxious since the COVID-19 
pandemic. I wanted to properly capture my populations’ challenges 
so I could address their needs and develop a program for families 
in the community. I decided to collect data by completing a chart 
audit and creating a list that indicated the presenting problem 
for clients since July 2020. The most frequent presenting issues 
included substance use, depression, and anxiety. The complaints 
were noted from parents, couples, schools, children, and individu-
als, with clear indications that COVID-19 was affecting the health 
and functioning of the family. This prompted me to read new 
research on COVID-19’s impact on mental health, which led me 
to implement new mindfulness interventions in treatment plans. 
I also created a virtual parenting support group for a low socio-
economic housing community, with a goal of learning healthy 
coping skills for parenting during the pandemic. This new program 
was implemented as a prevention group.
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Let’s reimagine “research and statistics” and reframe them as “actions and 
effectiveness.” As counselors, we take actions with our clients to help 
improve their wellness (American Counseling Association [ACA], 2014, 
Section C.7.a.), and it is important to them and to us that our work is 
helpful—that we collectively make a difference (effectiveness). If I ask if 
you want to know if you were helpful, I hope you will say yes! Making 
assumptions about—rather than rigorously studying—the needs of our 
clients and their associated systems (families, schools, communities), or 
about the effectiveness of our interventions, is inconsistent with our code 
of ethics (ACA, 2014, Section C.2.d.) and opens the door for our own 
biases to play a role in decision making.

Whether new or seasoned in the profession, counselors often ask, What 
should I do with this client—or this group of clients? Let’s look at an example 
from Leisy Valentina Ezra, MA, LAC, NCC, who was asking a similar 
question. Leisy Valentina is a practicing school counselor at Christina Siex 
Academy, serving children and families from Trenton, New Jersey. Listen 
to the way that research guides Leisy Valentina’s practice:

Although the development of skills required to address this question, 
“What should I do?,” will occur synergistically throughout your graduate 
program education, the roots of that answer are established here. Research 
is empowering, it offers us direction, validates (or not) our interventions, 
and reveals outcomes that we can use to guide and further develop our 
practice. Research informs our work with larger systems such as families, 
schools, agencies, and even entire communities. Let’s take a moment and 
reflect on how many individuals can be affected by system-level research. 

As a helping professional, I constantly try to keep up with best 
practices and incorporate research-based interventions relevant to 
the rapidly changing world we live in. Sometimes I feel like I am 
constantly searching for something that I know should exist, but 
I am somehow unable to find it. One challenge that I face in my 
field is aligning parent expectations between households of “pri-
mary parent,” parent who has full custody, and “secondary par-
ent,” parent who only has visitation rights. In my efforts to support 
the specific population I serve, children from single-parent house-
holds, I am often reviewing research findings on the best strategies 
to engage both parents and address any barriers or limitations 
that are getting in the way of establishing consistency between 
both households in support of the goals established in counseling. 
I am grateful for knowing the value of reliable and valid research 
approaches to incorporate best practices that have assisted me 
while I support the community I serve.
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Take a look at how Corrine Rutt, MA, a school counselor, made use of 
research methods as she began this new role:

The outcomes of this very important research created system-level change 
that directly affected students and teachers and provided Corrine with 
information—real evidence—to guide her work. You will learn more about 
conducting needs assessment studies in this book.

Kaplan and Gladding (2011) suggested in their Vision for the future of 
counseling that expansion of research in counseling is necessary to improve 
the public perception of counselors, a position clearly supported by 
CACREP’s mandate (CACREP, 2016) and state licensure laws requiring 
that counseling students be prepared with research knowledge and skills. 
It is through the evaluation and publication of new models and techniques 
that we build evidence for practice. But if we counselors do not produce 
our own research, we become reliant on other professions and their values 
to guide our work. It is our hope that through your work in this course 
and with this text, you will grow confidence in your own ability to conduct 

I began my career as the sole school counselor in an elementary 
school located in a town that was almost completely foreign to 
me. Questions swam through my head: What are the unique needs 
of this school and this population of students? How can I support 
our teachers? What do they expect my role to be? How does that 
compare with my principal’s expectations and the American School 
Counselor Association (ASCA) model? What should my priorities 
be this year and for the next five years? Where do I even begin? 
By administering a needs assessment survey to the school staff, 
I  quickly gathered information from a variety of sources and 
obtained answers to these questions; and questions I had not even 
imagined to ask. Themes emerged from the qualitative data: (a) 
The school lacked common language about student behavior 
expectations, (b) teachers needed support to address disruptive 
student behavior, and (c) they wanted me to lead monthly class-
room lessons. Overwhelmingly, teachers reported that students 
needed support in persevering through challenges. I also learned 
that because I was the fifth school counselor to serve in the school 
in recent history, I would need to make establishing trust among 
students and staff a priority and that I would need to create a 
comprehensive school counseling program almost from scratch. 
With this information in hand, I created a plan that included 
monthly classroom lessons—one of which was about persever-
ance—and began building trust through open communication and 
targeted response to the needs identified through the survey.
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research and build our counseling professional identity. You will offer new 
evidence that comes from within our discipline.

Another imperative and unusual aspect of this book on research is the 
intention to center social justice and multicultural counseling. Too often, 
in the United States and globally, participant enrollment in research has 
not reflected the demographic composition of the general population, 
those affected by the health conditions being studied, or those for whom 
the investigational outcomes are intended. Racial and ethnic minorities 
and the young and elderly, among others, are consistently underrepre-
sented. This text is dedicated to helping you to read research with aware-
ness of this history, allowing you to review and determine if research is 
led by best practices of social justice. If the design of a study is not inclusive 
by nature and we fail to acknowledge and confront this, even putting it 
forward as best practice (Lipscomb, 2021), we perpetuate the problem. 
Although we do have a chapter specifically dedicated to diversity and 
inclusion in research, every chapter in this text integrates antiracist and 
anti-oppressive accountability for practices in research and addresses 
systemic inequalities that may be operating. Throughout the book, our 
contributing authors put forward a commitment to the inclusion of under-
studied and underserved groups. In Chapter 12 of this text, you will learn 
precisely how to apply this critical awareness in evaluating the research 
of others.

Let’s hear now from Dixita Malatesta, MA, learning specialist, who 
works in the field of rehabilitation counseling. She talks about her utiliza-
tion of research to advocate for the needs of students with disabilities:

As the learning specialist for the Accessibility Resource Center at 
The College of New Jersey, I work with students who want to 
have an extra layer of support as they embark on their college 
experience. In this role, I work with students who want to hone 
the necessary skills, such as executive functioning, to be successful 
in college. Much of this work relates to the domain of rehabilita-
tion counseling, although my role is not only specific to this 
domain. One challenging situation that arose recently was how 
to support students in the program when there was a complete 
shift from learning in the classroom to learning in a virtual class-
room, due to the COVID-19 pandemic. The situation was addressed 
by collecting data and doing a needs assessment of the students. 
Through the survey I developed, I learned that students were 
challenged by asynchronous learning. After evaluating the data 
related to the students’ concerns, I concluded that students needed 
more opportunities for engagement in the learning process. I also 
turned to literature regarding universal design for learning and 
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What a remarkable account of blending research activities to empower 
students and open new structures and opportunities for resourcing stu-
dents! It is a reminder that we must use our positional power for empow-
ering others. Let’s face it, historically, there are substantial violations of 
human rights in our social research practices in the US, and it is important 
for you to be aware of these injustices and the distrust that may arise, as 
a result of the harms caused. You will learn more about this history in 
Chapter 3, but the entire book integrates counseling professional codes of 
ethics, the multicultural and social justice competencies (Ratts et al., 2016), 
an awareness of the history of racist research practices, and the promotion 
of best practices in engaging in antiracist research to guide your work.

This will help you to answer questions such as: “Do my clinical 
approaches and practices make worse historical vulnerabilities of marginalized 
and oppressed people or create new ones?” and “How can I intentionally disrupt, 
dismantle, and offset the vulnerabilities that have been and continue to be present 
in the clinical practice work that I do?” Counselors as researchers are persons 
of privilege who, through their research and interpretation, have a degree 
of power over the story of the other. Counselors have the power to select 
what gets perpetuated and told. This is a responsibility that should not 
be taken lightly and should be deeply filtered through our core values as 
counselors. This is also where we must engage by directly identifying 
racist and discriminatory practices, policies, and behaviors (overt and 
covert), in order to dismantle them and ensure that discrimination, mar-
ginalization, and exploitation within service delivery are not options. This 
includes reviewing the research of others through this same lens.

In this next section, Chenelle A. Jones, PhD, provides an in-depth 
reflection on the intersection of research with themes of justice, equity, 
diversity, and inclusion.

Inclusion Matters in Research

Contemporary issues in our society have left many people feeling 
exhausted. Specifically, the COVID-19 pandemic paired with natural 

support for executive functioning in an online environment. I 
reviewed the appropriate professional literature and placed these 
findings in conversation with the results of my needs assessment. 
On the basis of these steps, I established opportunities for students 
to interact with their peers in an online common space. In this 
space, students are now able to pose questions and receive feed-
back about course content, learning strategies, and course pro-
cesses, so every student can benefit and model executive 
functioning strategies for others.


