


TEACHING AND LEARNING
THROUGH DRAMATURGY

The aim of this book is to contribute a dramaturgical perspective to education. The
authors write from a dramaturgical perspective about the planning of teaching,
leadership in the classroom, the teacher-body, the teacher’s oral skills and ethics,
communication, and about the spaces in which teaching takes place. The book is
written with the pre-understanding that the ways in which art creates knowledge
need to be illuminated and articulated more clearly in educational thinking,
thereby enhancing artful engagement in education. Dramaturgical perspectives are
presented as such a way – a form of knowledge that the artform of drama/theatre
can contribute to teaching and learning in general.

Through examples and analyses of empirical material, as well as through theore-
tical perspectives, the authors show chapter by chapter how dramaturgy and drama-
turgically inspired language and concepts create more possibilities of choice for
teachers in planning and carrying out their teaching. Teaching and Learning through
Dramaturgy brings to the forefront what will be enabled in teaching and planning
of teaching, by making use of a dramaturgically inspired language and action,
what in principle is possible in every subject.

Anna-Lena Østern has since 2007 been Professor of Arts Education in the
Department of Teacher Education, Norwegian University of Science and Tech-
nology (NTNU). She has educated drama teachers towards becoming general
teachers and teacher educators. She was the academic leader of a national doctoral
school for teacher education in Norway, NAFOL, 2010–2015. She is now pro-
fessor emerita at Åbo Akademi University.



LEARNING THROUGH THEATRE: DRAMATIC
OPPORTUNITIES, ENGAGEMENTS AND CHALLENGES
Series Editors: John O’Toole and Kelly Freebody

This series commissions in-depth studies of the use of theatre and drama for the
widest range of specific purposes - beyond entertainment itself - that involve learn-
ing. Contexts include formal educational settings such as schools and colleges, as well
as social, communal, health, political, developing world, human services, war zones
and commercial contexts. In the fields of applied theatre and drama education, three
paradigms often define the purpose and the practice:

� drama as art
� drama as education
� drama as social action and change.

Books in the series tackle both the opportunities and the tensions among these para-
digms: the developments, the challenges and the achievements in this still-growing
field. Critical awareness and appraisal are a key feature, with some titles primarily
grounded in theory and analysis, some more illustrative of good and bad practice.
Authors include pioneers and established leaders as well as emerging practitioners
and scholars.

Critical Themes in Drama: Social, Cultural and Political Analysis
Kelly Freebody and Michael Finneran

Teaching and Learning through Dramaturgy: Education as an
Artful Engagement
Edited by Anna-Lena Østern

For more information, please visit:



TEACHING AND
LEARNING THROUGH
DRAMATURGY

Education as an Artful Engagement

Edited by Anna-Lena Østern



First published 2021
by Routledge
2 Park Square, Milton Park, Abingdon, Oxon OX14 4RN

and by Routledge
52 Vanderbilt Avenue, New York, NY 10017

Routledge is an imprint of the Taylor & Francis Group, an informa business

© 2021 selection and editorial matter, Anna-Lena Østern; individual chapters, the
contributors

The right of Anna-Lena Østern to be identified as the author of the editorial
material, and of the authors for their individual chapters, has been asserted in
accordance with sections 77 and 78 of the Copyright, Designs and Patents Act
1988.

All rights reserved. No part of this book may be reprinted or reproduced or
utilised in any form or by any electronic, mechanical, or other means, now
known or hereafter invented, including photocopying and recording, or in any
information storage or retrieval system, without permission in writing from the
publishers.

Trademark notice: Product or corporate names may be trademarks or registered
trademarks and are used only for identification and explanation without intent to
infringe.

British Library Cataloguing-in-Publication Data
A catalogue record for this book is available from the British Library

Library of Congress Cataloging-in-Publication Data
A catalog record has been requested for this book

ISBN: 978-0-367-54907-7 (hbk)
ISBN: 978-0-367-54908-4 (pbk)
ISBN: 978-1-003-09115-8 (ebk)

Typeset in Bembo
by Taylor & Francis Books



CONTENTS

List of figures vii
Acknowledgements ix
Foreword: Imaginative leaps and a new language for teachers and artists by
John O’Toole x
List of contributors xiii

1 Dramaturgical action repertoire: Openings, breaches, encounters 1
Anna-Lena Østern

2 Emergence of a teacher-dramaturg 9
Anna-Lena Østern

3 Dramaturgical strategies 23
Anna-Lena Østern

4 Addressing contemporary educational contexts 46
Anna-Lena Østern

5 The teacher-body as a dramaturgical axis for composing a lesson 55
Tone Pernille Østern and Gunn Engelsrud

6 Artistic precision in professional oral skills: Ethics and
dramaturgy 67
Kristin Solli Schøien and Anna-Lena Østern

7 Dramaturgical montage in a narrative on outdoor education 76
Egil Galaaen Gjølme and Anna-Lena Østern



8 The teacher as an atmosphere-creating scenographer of the
teaching space 92
Robert Øfsti

9 Negotiating nomadic dramaturgies 122
Anna-Lena Østern and Kristian Nødtvedt Knudsen

10 Dramaturgy and values of the professional teacher facing
a new normal 134
Anna-Lena Østern

Index 137

vi Contents



FIGURES

2.1 Bodily interpretations of two sculptures 12
2.2 Dramaturgical analysis model for theatre/performance 13
3.1 Classic dramatic dramaturgy model 25
3.2 A teacher student performing the forest nymph ‘Huldra’ 28
3.3 Observation form for oral presentations (academic lecture) 31
3.4 Epic montage model with different fiction layers 33
3.5 Simultaneous dramaturgy model with no overarching

montage principle 34
3.6 Collage with a montage of one teacher’s ideas for elaboration

of text 36
3.7 Montage of a language tree by a Norwegian student, second

generation immigrant 40
3.8 Montage of a language tree by a Tanzanian student with

multicultural background 42
3.9 Montage of language tree with roots in Masai and Mere 43
4.1 Comparative description of theatre forms in three

dramaturgical perspectives 49
4.2 Relational dramaturgy in educational context 50
4.3 A compilation of characteristics of child play and adult art 53
6.1 Components of competence in professional practice 67
6.2 Artistry in training of professional oral skills 73
7.1 A teacher team having a seminar while kayaking 77
7.2 Teacher educators planning outdoor swimming activities:

dream, believe, achieve as guidelines for the planning 78
7.3 A da Vinci bridge constructed during outdoor school 88



7.4 Teacher students try out the da Vinci bridge they have built 89
7.5 Bonfire, spring and winter 89
7.6 Narrative themes presented as braids in a word cloud 90
8.1 Sketch of Munch’s painting History and Øfsti’s development

depicting education under a tree 93
8.2 Peter Tillberg, Will You Be Profitable, Little Friend? 93
8.3 Basic plan of school, hospital and prison 94
8.4 Pantheon and basilica, Cathedral of Reims 97
8.5 The stoa 100
8.6 The auditorium 101
8.7 The anatomical theatre 102
8.8 The circle – the horseshoe 103
8.9 Basic form of a classroom in a base school 104
8.10 Four desks, group A 107
8.11 Four desks, group B 108
8.12 Groups of four and their sightlines: ‘Look at the blackboard’ 109
8.13 The long table 110
8.14 Inside-out horseshoe 110
8.15 Two classrooms around 2000 112
9.1 QR code leading to animation of nomadic

dramaturgical form 123
9.2 Teacher and students dive into a theme in a

one-world society 128
9.3 Zooming in on the teacher-dramaturg 129
9.4 Zooming in on the diffractive patterns connected to the

student/pupil 130
9.5 Diffractive patterns from a learning moment, one stop

moment in an encounter with teacher and students 131

viii Figures



ACKNOWLEDGEMENTS

This book is a result of a long collaborative process trying out different ways to
adapt dramaturgical thinking in education. A huge thank you to the students and
colleagues who have experimented with the ideas concerning different drama-
turgical entrances. The insights gained are our contribution to making education
an artful engagement. The authors gratefully acknowledge the contribution of the
blind reviews of the book, and also the English proofreading carried out by John
Shepherd. A substantial contribution to the understanding of the international read-
ership is provided by the series editor John O’Toole, who has been of great help
and support through his careful reading and insightful comments on the book’s
content. Thank you also for writing the foreword to the book. A warm thank you
goes to copyeditor Hamish Ironside.

The backdrop for this book is the Norwegian edition of Dramaturgy in Educational
Context (Norwegian: Dramaturgi i didaktisk kontekst, 2014) published by Fagbokforlaget.
Fagbokforlaget’s editor-in-chief Roald Valle has generously acknowledged rights to
new editions, revisions, updates and new chapters, considering this book a new book.

Thank you to the research participants Mari and Ingeborg for their sharing of
thoughts about the teacher body as dramaturgical axis in Chapter 5.

Thanks to the following artists for visualizations re-designed and designed by
Anette Stølsdokken Østern, for the sketches in Chapter 8 to Robert Øfsti, and to
Mads Nødtvedt for the animation of nomadic dramaturgy in Chapter 9.



FOREWORD

Imaginative leaps and a new language
for teachers and artists

John O’Toole

To English speakers’ ears, the word ‘dramaturgy’ is still quite unfamiliar, or has
only recently become known – so for those who have still to become acquainted
with it, Wikipedia has helpfully and simply defined it as ‘the study of dramatic
composition and the representation of the main elements of drama on the stage’.
Similarly, few of us really know what dramaturgs are or what they do (or is it
‘dramaturges’? – we’re not even sure of the spelling). This is quite widely true even
in the worlds of anglophone professional theatre, where there are not many com-
panies that choose to afford a paid dramaturg, and of academia. In recent years
university theatre studies departments have started to espouse the theory and
practice fairly enthusiastically, but the word is still virtually unknown or unused by
practitioners in drama education and applied theatre, who often co-habit in edu-
cation faculties, but with little interaction with their theatre studies colleagues.
That is particularly significant for this book, because of course drama teachers
know intimately the world of education and schooling, and spend considerable
efforts trying to embed our practice in it.

Not so in Europe, where the word originated – invented in Germany in the
eighteenth century by playwright Gotthold Lessing, who was employed by the
Theatre of Hamburg as the world’s first dramaturg. There, both theatres and aca-
demia are quite differently regarded. Typically, they don’t just have ‘theatre studies’
(usually, here, sequestered within an English or Arts Faculty and still just emerging
from a ‘lit. crit.’ tradition that privileged written literature over performance), but a
long, robust and assertive tradition of theatre science – Teaterwissenschaft in Germany,
Teatervitenskap in Norwegian. This is not to underplay the continuing respect for,
and systematic study of Art and the aesthetic in these European academies. By
contrast, the word ‘aesthetic’ in English was appropriated for many years by the
visual artists and until recently largely forgotten by many drama and theatre scho-
lars. In the same way, the word ‘science’ was studiously avoided by the generations



of drama scholars who were influenced by and products of the ‘two cultures’ (arts
versus sciences) damningly identified in C. P. Snow’s memorable phrase back in
1959.1 The European tradition of scientific, analytical thinking in the arts is con-
tinuously being applied to developing dramaturgy into new forms that respond to
the post-modern revolutions in contemporary theatre practice.

And in Norway at least, the Teatervitenskap experts do talk to – and collabo-
rate with – their colleagues in education. As a vivid example: at the Norwegian
University of Science and Technology, drama and theatre can be studied in the
Faculty of Humanities, and drama and theatre education for teacher legitimation
can be studied in the Department of Teacher Education in the Faculty of Social and
Educational Sciences. (Note the institutional titles here, which unself-consciously
give the lie to Snow’s crippling categorization.)

It is therefore highly appropriate – from the horse’s mouth, as it were – that
this book is written by a cast of distinguished European educators and artists, and
its ideas had their first incarnation in Norwegian. Two of these, including their
inspirational lead author Anna-Lena Østern, are experienced also in European
dramaturgy. This has inspired them to make the imaginative leap that is at the
core of the book. The whole book is imbued with a deep understanding of
education, art and theatre, underpinning this creative breakthrough.

As a drama teacher and educator for over half a century, I have instinctively and
through observation of practice long realized that drama has more to offer the world
of formal education than just another subject to clutter up the timetable. Especially
for those constructivist teachers and educators who see learning as a collaborative and
social activity, of dialogical transactions rather than one-way transmission of teacher’s
knowledge; those who strive for the democratization of education, and look (often
in vain) for a more embodied pedagogy, and one that can recognize the emotional
and affective content of knowledge and understanding. These are the teachers for
whom drama has plenty to offer, but until they actually experience drama themselves,
most are unconvinced as I struggle to explain to them that there is an important,
almost unrecognized aesthetic component to all teaching, because a teacher is a
performer, etc., and a classroom is a place for dramatic dialogue, scripted and
improvised (isn’t it?) … They look around their classrooms, and they examine
their practice – the practice they have learned in conventional education – and
they don’t really get the connection, other than that drama does engage the kids
and seems to keep them occupied.

This book can therefore come as a godsend, because it takes our timorous efforts,
and turns the whole argument upside down, quite assertively taking the challenge to
the teachers. As you will see throughout the book, pretty well the whole of the
action in the classroom, the classroom itself, and especially the teacher’s planning, can
be both explained and improved through the practice of dramaturgical thinking. The
book constantly emphasizes the aesthetic in all teaching – as one of the basic and
usually unacknowledged principles of pedagogy. It’s a bold as well as an imaginative
claim, and the authors back it up with plenty of examples that are rooted in their
practice. Not just in drama and arts lessons, but across the curriculum, the teacher
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becomes simultaneously the playwright, the director and the actor, performing
and improvising a giant dramatic dialogue called a school day. As the book
vividly explains, this is not just a handy metaphor, but one that can be literally
brought to life.

John O’Toole
August 2020

Note

1 In ‘The Two Cultures and the Scientific Revolution’, Rede Lecture, Cambridge Uni-
versity, UK, May. Snow was himself both a distinguished novelist and scientist.

xii Foreword



CONTRIBUTORS

Gunn Engelsrud is Professor at the Western Norway University of Applied Science,
Department of Sport, Food and Natural Sciences. She is educated both as a phy-
siotherapist and as physical education teacher and has a PhD from the Faculty of
Social Sciences at the University of Oslo. She has expertise in qualitative research,
phenomenology, body appreciation, dance and exploratory movement, gender
and diversity; fundamental problems and questions related to those subjects are her
main areas of research concern. She tutors PhD students and works with several
interdisciplinary research projects on teaching and learning in higher education.

Egil Galaaen Gjølme holds a Master of Sports Psychology from the Norwegian
University of Science and Technology (NTNU), where he is Associate Professor in
Sports Education in the Department of Teacher Education. He is an experienced
sports teacher in upper secondary education and teacher education. He is currently
leading a research project on ‘water competence’ and has previously been leader of
the EU project ‘More Active Children and Young People’. In teacher education
he specializes in outdoor education and water activities, including teaching adults
to swim.

Kristian Nødtvedt Knudsen (Ph.D.) is Associate Professor in Theatre at the
Department of Visual and Dramatic Arts, University of Agder. His current research
focus is on digitalization and performative approaches to arts education and arts-
based research. He is chief editor of Journal for Research in Arts and Sports Education
(JASEd). His main teaching, research and developmental areas are arts education,
dramaturgy, performativity and artistic research.

Robert Øfsti was educated as a preschool teacher. He has a Bachelor in Arts and
Craft from the University College in Telemark, and he has studied art history at



Bergen University, where he gained a Masters in Art History. He has been uni-
versity lecturer in arts and craft education at the Kindergarten Teacher Education
in Trondheim (DMMH), and more recently at the Department of Teacher
Education in the Norwegian University of Science and Technology (NTNU).
He is now the leader of the Cultural Heritage Management Office in Steinkjer,
and he is a performing visual artist. He has co-edited three volumes of Look at
Trondelag! Art and Visual Culture in Central Norway (2010–2012; the title is trans-
lated from Norwegian).

Anna-Lena Østern is Dr of Pedagogy and Licentiate of Philosophy from Åbo
Akademi University, Finland and she has a Master’s in Drama and Theatre from
the Norwegian University of Science and Technology (NTNU). She has been
Professor of Swedish Language and Literature Education at Åbo Akademi Uni-
versity, Department of Teacher Education. She has also been invited Professor of
Drama Education at the University of Jyväskylä, Department of Teacher Educa-
tion, and since 2007 Professor of Arts Education in the Department of Teacher
Education, Norwegian University of Science and Technology, (NTNU). She has
in all these positions educated drama teachers. She was the academic leader of a
national doctoral school for teacher education in Norway, NAFOL, 2010–2015.
She is founding editor of JASEd. Anna-Lena Østern is professor emerita at NTNU
and at Åbo Akademi University. She has co-edited (with Kristian Nødtvedt
Knudsen) a volume in Routledge Research in Education: Performative Approaches in
Arts Education: Artful Teaching, Learning and Research (2019).

Tone Pernille Østern (Dr of Arts in Dance) is Professor in Arts Education with a
focus on Dance at the Norwegian University of Science and Technology (NTNU).
She is active as artist/researcher/teacher, with research interests including socially
engaged arts, arts and dance education in contemporary times, bodily learning,
aesthetic approaches to learning, expanded choreography, and performative research.
She is Editor-in-chief for channel Dance Articulated (open access, peer-reviewed),
and editorial board member for the Journal for Research in Arts and Sports
Education (open access, peer-reviewed), where she has been co-editor for the
special issues Doing Research with the Arts (2017) and Community Arts/Arts Educa-
tion (2019). She is Head of Arts, Physical Education and Sports at the Depart-
ment for Teacher Education at NTNU, and extensively supervises Master’s and
PhD students.

John O’Toole was the Foundation Chair of Arts Education at the University of
Melbourne. He has been teaching drama and arts education for over half a century,
to all ages and on all continents, and has written numerous books, both classroom
texts and research. In 2001 he received the American Alliance for Theater and
Education Lifetime Research Award, and in 2014 he was awarded the Order of
Australia (AM) for service to drama education. He is also the series editor for
Learning Through Theatre.

xiv Contributors



Kristin Solli Schøien has a doctoral degree (Phil. Dr) from Åbo Akademi Uni-
versity in Finland. She is a performing singer and composer. She is Associate
Professor in Pedagogy, with a focus on pedagogical supervision, at the University
of South-East Norway (USN). Schøien has initiated a research and development
project called ‘Professional Orality in Teacher Education’. She works extensively
with professional development for teacher educators and teacher students. She is
the lead author of a book in progress, Clear and Responsible: Professional Oral
Expressive Skills, on the importance of the teacher’s oral skills.

Contributors xv


